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ABSTRACT

This qualitative studyaims to analyze the interrole conflictexperienced byrural

secondaryschoollearnersinWard22,RushingaDistrict,Zimbabwe.Theresearch

employsqualitativedatacollectionmethods.Qualitativedatawascollectedthroughin-

depthinterviewsandfocusgroupdiscussionswithselectedparticipants,providinga

deeperunderstandingofthelearners'experiencesandperspectives,particularlythose

offemalelearners.ThestudyfoundthatfemalerurallearnersinWard22experienceda

higherdegreeofinterroleconflictcomparedtotheirmalecounterparts,whichhada

significantnegativeimpactontheireducationaloutcomes.Basedonthefindings,the

study recommends that the Ministry of Primary and Secondary Education,in

collaboration with relevant Non-Governmental Organizations,should implement

targetedinterventionstoaddressthespecificchallengesfacedbyfemalerurallearners,

such as providing additionalacademic support,counseling services,and gender-

sensitivepoliciestopromotetheireducationalsuccess.

KeyWords:copingmechanisms;educationaloutcomes;interroleconflict;rurallearners;

secondaryeducation
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Chapter1

IntroductionandBackground

1.0Introduction

Educationplaysacrucialroleinthedevelopmentandempowermentofindividualsin

anysociety(Chikuvadze,2023).Inruralareas,however,learnersoftenfaceunique

challenges thatmay hindertheireducationalprogress (Hlalele,2018].One such

challengeisinterroleconflict,whichreferstotheconflictingdemandsandexpectations

placedonindividualsastheyjugglemultiplerolesandresponsibilities(Chidarikire,

Muza&Beans,2022).Thisresearchaimstoanalyzetheinterroleconflictexperienced

byrurallearnersinWard11,RushingaDistrict,Zimbabwe,withaparticularfocuson

understandingtheexperiencesoffemalelearners.Inthischapter,theresearcherdealt

withbackgroundofthestudy,statementoftheproblem,researchaim,assumptionsof

thestudy,significanceofthestudy,limitationsofthestudy,delimitationofthestudy

andchaptersummary.

1.1BackgroundoftheStudy

RuralsecondaryschoollearnersinZimbabweencountervarioussocio-economicand

culturalbarriersthatimpacttheireducationaljourney.Theselearnersoftenhaveto

balancetheiracademicresponsibilitieswithhouseholdchores,agriculturalactivities,

andotherfamilialobligations.Theinterplayoftheserolescanleadtoconflictand

adverselyaffecttheireducationaloutcomes(Chikwanda,2024).Understanding the

natureandextentofinterroleconflictexperiencedbyrurallearnersisessentialfor

designingtargetedinterventionstosupporttheireducationaldevelopment.Accordingto

Nhumba(2023)ithasshownthat,individualsdealingwithstressindistinctforms,

someindividualsmayseestress-relatedeventsasachallengeoranopportunityto

learnorgrow andwillcopewithstressbyimplementingpositivecopingtechniques,

whileotherswillperceivestressfuleventsasaburdenorwork-overloadandmay

implementnegativeormaladaptivecopingmechanisms.Interroleconflictcancausean



individualtofeelpressuredbythemultipledemandsoftheirroles,whichcanresultin

feelingsofstress(Gumbo,2024).Duringexaminationsmanyruralsecondaryschools

undergo extensivestressdueto differentresponsibilitiesin theirpersonallife.In

addition,ruralfemalelearnersmaybeinvolvedintiresomedomesticworksuchas

cattleheading,fetchingfirewoodandwater,ontheotherhand,schoolworkneedstheir

attention(Kufakunesu&Chinyoka,2022).

1.2StatementoftheProblem

TherurallearnersinWard11,RushingaDistrict,Zimbabwe,faceinterrolesuchas

studying,doing domesticworkand othersocialresponsibilities,thismaylead to

conflictsbetweenthemselves,parents,teachers,peersandcommunitymembersas

theynavigatetheiracademicpursuitswhilemanagingtheirhouseholdandcommunity

responsibilities.However,thereisalackofcomprehensiveresearchthatexploresthe

specificchallengesfacedbytheselearners,particularlyfemalelearners.Therefore,this

studyaimstoaddressthisgapbyinvestigatingtheinterroleconflictexperiencedby

rurallearnersinthementionedarea.

1.3ResearchAim

Theaim ofthisresearchistoanalyzetheinterroleconflictexperiencedbyrurallearners

inWard11,RushingaDistrict,Zimbabwe,withafocusonunderstandingtheexperiences

offemalelearners.

1.4ResearchObjectives

Theresearchobjectivesareasfollows:

1.4.1.Toidentifythesourcesandfactorscontributingtointerroleconflictamongrural

learners.

1.4.2.Toexaminetheimpactofinterroleconflictontheeducationaloutcomesofrural

learners.

1.4.3.To explore the coping mechanisms employed byrurallearners to manage

interroleconflict.

1.4.4.Toassessthegender-specificaspectsofinterroleconflictexperiencedbyfemale



rurallearners.

1.5ResearchQuestions

Theresearchquestionsguidingthisstudyareasfollows:

1.Whatarethemajorrolesthatruralsecondaryschoolfemalelearnersjuggle?

2.Whatarethesourcescontributingtointerroleconflicts?

3.Howdoesinterroleconflictimpacttheeducationaloutcomesofruralfemalelearners?

4.Whatcopingmechanismsdo ruralfemalelearnersemployto manageinterrole

conflict?

1.6AssumptionsoftheStudy

Thestudyassumesthatinterroleconflictisasignificantchallengeforrurallearnersin

Ward11,RushingaDistrict,Zimbabwe,andthatgenderplaysacrucialroleinshaping

theexperiencesoffemalelearners.Italsoassumesthattherearecopingmechanisms

employedbyrurallearnerstomanageinterroleconflict.FollowingaretheAssumptions

ofthisstudy:

Firstly,InterroleconflictexistsamongruralsecondaryschoollearnersinWard11,

RushingaDistrict:Theassumptionisthatthereisaconflictbetweendifferentrolesor

responsibilitiesthatstudentshavetofulfill,suchasacademiccommitments,household

chores,andfamilialresponsibilities.Theresearchassumesthatthisconflictispresent

inthespecificcontextofWard11,RushingaDistrict,Zimbabwe.

Secondly,ruralsecondaryschoollearnersinWard11,RushingaDistrictfaceunique

challenges:The assumption isthatthe ruralsetting and specificsocio-economic

conditionsinWard11,RushingaDistrictcontributetotheinterroleconflictexperienced

bysecondaryschoollearners.Factorssuchaslimitedaccesstoresources,cultural

norms,andcommunityexpectationsmayplayaroleincreatingconflictsbetween

differentroles.

Thirdly,interroleconflictaffectsthewell-beingandacademicperformanceofrural

secondaryschoollearners:The assumption isthatthe conflictsarising from the



balancing ofdifferentroles have negative consequences on the well-being and

academicperformanceofthestudents.Theresearchassumesthattheseconflictsmay

leadtostress,reducedacademicengagement,lowergrades,andoveralldissatisfaction

withtheireducationalexperience.

Fourthly,thereisaneedforinterventionstoaddressinterroleconflictinruralsecondary

schools:The assumption is thatthe findings ofthe research willhighlightthe

significanceofinterroleconflictandprovideinsightsintothespecificneedsofrural

secondaryschoollearnersinWard11,RushingaDistrict.Itassumesthattheresearch

willsupportthedevelopmentofinterventionsorstrategiestomitigateinterroleconflict

andenhancetheoverallwell-beingandacademicoutcomesofthestudents.

Lastly,participantswillprovideaccurateandhonestinformation:Theassumptionis

thattheparticipantsintheresearchstudywillrespondtruthfullyandaccuratelytothe

surveyquestions,interviews,orotherdatacollectionmethodsemployed.Theresearch

assumesthatparticipantswillbecooperativeandprovidereliableinformationthat

reflectstheirexperiencesandperceptionsofinterroleconflict.

1.7SignificanceoftheStudy

Thisstudyissignificantasitwillcontributetotheexistingliteratureoninterroleconflict

amongrurallearnersinZimbabwe.Thefindingswillprovideinsightsintothespecific

challengesfacedbyfemalelearnersandinform policymakers,educators,andrelevant

stakeholdersabouttheneedfortargetedinterventionstosupportrurallearnersin

managingtheirmultipleroleseffectively.Thestudyontheanalysisofinterroleconflict

ofruralsecondaryschoollearnersinWard11,RushingaDistrict,Zimbabwecarries

severalsignificancesforvariousstakeholders,includingteachers,rurallearners,the

MinistryofPrimaryand SecondaryEducation (MoPSE),communitymembers,and

counselors.

a.Teachers:

The study can increase teachers'awareness ofinterrole conflictamong rural



secondaryschoollearners.Ithighlightsthechallengesstudentsfaceinbalancingtheir

academicresponsibilitieswithotherrolesandresponsibilitiestheymayhaveathome

orin theircommunities.In addition,teachers can use the findings to develop

appropriate instructionalstrategies thatconsiderthe learners'multiple roles and

responsibilities,thusenhancingteachingeffectiveness.Byunderstandingtheinterrole

conflictfacedbylearners,teacherscancreateamoresupportiveandempathetic

learning environment,providing necessarysupportand guidance to help students

managetheirconflictingroles.

b.Rurallearners:

Thestudyhelpsrurallearnersbecomeawareoftheinterroleconflicttheyexperience.It

validatestheirexperiencesandprovidesaplatform fordialogueandunderstanding.

Moreso,thefindingscanidentifypotentialcopingstrategiesforlearnerstomanage

interrole conflict effectively. This may include time-management techniques,

communicationskills,andseekingsupportfrom teachers,peers,orcounselors.By

addressinginterroleconflict,learnerscanpotentiallyexperienceimprovedacademic

performanceandreducedstresslevels,leadingtoenhancededucationaloutcomes.

c.MinistryofPrimaryandSecondaryEducation(MoPSE):

Thestudy'sfindingscaninform thedevelopmentofpoliciesandguidelinesbyMoPSEto

addressinterroleconflictamongruralsecondaryschoollearners.Thiscanleadtomore

inclusiveandequitableeducationalpractices.Inaddition,thestudycanguidethe

allocationofresources,suchascounselingservicesoradditionalsupportmechanisms,

toruralschoolsandlearnersfacinginterroleconflict.Moreso,theinsightsgainedfrom

thestudymaycontributetobroadereducationalreformsaimedataddressingthe

uniquechallengesfacedbyrurallearners.

d.Communitymembers:

The studycan fostercommunityawareness and involvementin supporting rural

secondaryschoollearners.Itencouragescommunitymembersto understand and

empathizewith thelearners'challenges,leading to a moresupportivecommunity



environment.Inaddition,communitymemberscancollaboratewithschoolsandother

stakeholderstoimplementinitiativesthataddressinterroleconflict,suchasafter-

schoolprograms,mentoring,orvocationaltrainingopportunities.

e.Counselors:

Thestudycanguidecounselorsindesigninginterventionsandcounselingprograms

specificallytailoredtoaddresstheinterroleconflictexperiencedbyruralsecondary

schoollearners.Byunderstandingtheuniquechallengesfacedbylearners,counselors

canprovideappropriatesupportservices,including individualorgroup counseling,

workshops,and referrals to specialized services when necessary.Overall,the

significanceofthestudyontheanalysisofinterroleconflictofruralsecondaryschool

learnersinWard11,RushingaDistrict,Zimbabweextendstopromotingawareness,

guidinginterventions,informingpolicies,andcreatingasupportiveenvironmentforall

stakeholdersinvolvedintheeducationandwell-beingofrurallearners.

1.8LimitationsoftheStudy

Thisresearchmayhavesomelimitations,includingthepotentialforsamplebias,asit

focusesonaspecificwardinRushingaDistrict,Zimbabwe.

Followingaresomeofthelimitations:

TimeConstraint

Thestudywasconductedbyworkingstudent,whomayhavelimitedtimeavailabledue

toothercommitmentssuchasfamily,educationalcommitmentsamongothers.Asa

result,thestudentseeksworkleavean optimizetheresearch timelineto ensure

adequatetimefordatacollectionandanalysis.

FinancialConstraints



 Asthestudywasundertakenbylow incomeearnerstudent,financialresourcesare

limited.

Tomitigatethistheresearcherusedherpersonalsavingsandsortfinancialassistance

tosupportthestudy.

AccesstoParticipants

 ReachingouttoruralsecondaryschoolfemalelearnersinWard11,RushingaDistrict,

Zimbabwe, have been challenging due to geographical barriers or limited

communicationchannels.Theresearcherestablishedstrongpartnershipswithlocal

schools,communityleaders,and organizations to facilitate access to the target

population.Toconsiderusingacombinationofin-personandremotedatacollection

methods to overcome accessibility issues.By addressing these limitations and

implementing the proposed solutions,the researchers can enhance the quality,

reliability,andgeneralizabilityofthestudyoninterroleconflictofruralsecondaryschool

femalelearnersinWard11,RushingaDistrict,Zimbabwe.

1.9DelimitationoftheStudy

GeographicalLocation

ThestudywasdelimitedtotheruralsecondaryschoolslocatedinWard11ofthe

Rushinga District,Zimbabwe.This geographicalfocus was chosen due to the

researchers'specificinterestinunderstandingtheinterroleconflictexperiencedby

femalelearnersinthisparticularruralsetting.TheRushingaDistrictislocatedinthe

northernpartofZimbabwe,borderingMozambique.Itispredominantlyaruralareawith

asignificantagricultural-basedeconomy.ByfocusingthestudyonWard11withinthis

district,the researchers aimed to gain insights into the unique challenges and

experiencesoffemalelearnersinaspecificruralcommunity.

ScopeBoundaries



Thestudywasdelimitedtotheinvestigationofinterroleconflictexperiencedbyrural

secondaryschoolfemalelearnersinWard11,RushingaDistrict,Zimbabwe.Thisscope

focusedonthefollowingaspects:

TargetPopulation:Thestudyspecificallyexamined theinterroleconflictfaced by

femalelearnersenrolledinruralsecondaryschoolswithinWard11,excludingmale

learnersandstudentsfrom othereducationallevels.

InterroleConflict:Theresearchwasdelimitedtotheanalysisofinterroleconflict,which

referstothechallengesandtensionsexperiencedbyindividualswhenfulfillingmultiple

roles,suchasstudent,familymember,andcommunityparticipant.Bydelimitingthe

studytothegeographicallocationofWard11intheRushingaDistrictandthescopeof

interroleconflictamongruralsecondaryschoolfemalelearners,theresearchersaimed

toprovideafocusedandin-depthunderstandingofthechallengesfacedbythisspecific

population in their localcontext.This targeted approach allowed for a more

comprehensiveinvestigationandthepotentialtogenerateinsightsthatcouldinform

interventionsandpoliciestailoredtotheneedsofthecommunity.

1.10DefinitionofKeyTerms

1.10.1Ruralsecondaryschoollearners:Thesesecondaryschoolslearnerswhoresidein

ruralareasandareenrolledineducationalinstitutionswithinthoseareas(Ministryof

PrimaryandSecondaryEducation,2023).

1.10.2Conflict:Astateofdisagreementordisharmonyarisingfrom incompatibleroles,

demands,orexpectations(Dube,2020).

1.10.3Zimbabwe:AlandlockedcountrylocatedinSouthernAfrica(Kanyopa,2023).

1.10.4Education:Theprocessofacquiringknowledge,skills,values,andattitudes

throughformalorinformalmeans(Kanyopa&Hlalele,2023).



1.10.5Females:Individualswhoidentifyaswomenorgirls,inthecontextofthisstudy

(Chikuvadze,2023).

1.11Summary

Thisresearchfocusesonanalyzingtheinterroleconflictexperiencedbyrurallearnersin

Ward11,RushingaDistrict,Zimbabwe.Inaddition,thestudyrecognizestheunique

challengesfacedbytheselearnersinbalancingtheiracademicresponsibilitieswith

householdchores,agriculturalactivities,andotherfamilialobligations.Furthermore,the

research aimsto understand the experiencesoffemale learnersspecifically.The

backgroundofthestudyhighlightsthesocio-economicandculturalbarriersthatrural

learnersinZimbabweencounter,whichcanhindertheireducationalprogress.Also,the

statementoftheproblem emphasizesthelackofcomprehensiveresearchonthe

specificchallengesfacedbyrurallearnersinWard11,particularlyfemalelearners.

Again,the objectives ofthe study include identifying the sources and factors

contributingtointerroleconflict,examiningtheimpactofsuchconflictoneducational

outcomes,exploringcopingmechanismsemployedbyrurallearners,andassessing

gender-specific aspects ofinterrole conflictexperienced byfemale learners.The

researchquestionsguidethestudybyexploringthesourcesandfactorsofinterrole

conflict,itsimpactoneducationaloutcomes,copingmechanisms,andgender-specific

aspects forfemale learners.Moreso,the assumptions ofthe study include the

significance ofinterrole conflictforrurallearners,the influence ofgenderon

experiences,andtheexistenceofcopingmechanisms.Thesignificanceofthestudy

liesincontributingtotheexistingknowledgeoninterroleconflictamongrurallearners

inZimbabwe.Findingswillprovideinsightsintothechallengesfacedbyfemalelearners

andinform policymakers,educators,andstakeholdersabouttheneedfortargeted

interventionstosupportrurallearnersinmanagingtheirmultipleroleseffectively.Again,

thelimitationsofthestudyincludepotentialsamplebiasandthelackofgeneralizability

beyondWard11,RushingaDistrict.Thedelimitationofthestudyspecifiesitsfocuson

rurallearners in this specific ward,excluding urban areas and otherdistricts in

Zimbabwe.Keytermsaredefinedasfollows:rurallearnersarestudentsresidinginrural

areas,conflictreferstodisagreementarisingfrom incompatiblerolesorexpectations,



Zimbabweistheresearchlocation,educationistheprocessofacquiringknowledge

andskills,andfemalesarewomenorgirlsinthecontextofthestudy.Lastly,thenext

chapter2willbediscussed.



Chapter2
LiteratureReview

2.0Introduction

Thischapterprovidesacomprehensivereview oftheexistingliteratureoninterrole

conflictamongrurallearners,withaspecificfocusonfemalelearners.Thereviewaims

to identify key concepts,theories,and empiricalstudies thatcontribute to the

understanding ofinterrole conflictand its impactone ducationaloutcomes.The

literature review also explores the factors contributing interrole conflict,coping

mechanisms employed by rurallearners,and gender-specific aspects ofinterrole

conflictexperiencedbyfemalelearners.Theliteraturereviewprovidesacomprehensive

overview ofinterroleconflictamongrurallearners,focusingontheexperiencesof

femalelearners.Ithighlightsthefactorscontributingtointerroleconflict,theimpacton

educationaloutcomes,copingmechanismsemployedbylearners,andgender-specific

aspectsofinterroleconflict.Thereviewofexistingliteratureservesasafoundationfor

theempiricalinvestigationinthisstudy,guidingtheresearchdesign,datacollection,

andanalysis.Thefindingsfrom thisstudywillcontributetotheexistingknowledgebase

andinform interventionsaimedatsupportingrurallearners,particularlyfemalelearners,

inmanagingtheirmultipleroleseffectively.

2.1TheoreticalFramework

Inthisstudyoninterroleconflictamongruralstudies,theresearcherisoftheviewthat

roletheoryisthemostappropriatetheoreticalframeworkofthisstudy.Thistheoretical

frameworkaimstoexploreandunderstandinterroleconflictbydrawingonroletheory.

Roletheorysuggeststhatindividualsoccupymultipleroleswithinsociety,andconflicts

can arise when the demands and expectations associated with these roles are

incompatible (Dube,2023).Employing role theoryas a lens,researchers can gain

insightsintothecauses,consequences,andpossiblestrategiesformanaginginterrole

conflict.Interroleconflictoccurswhenthedemandsandexpectationsofdifferentroles



thatanindividualoccupiesareincompatibleormutuallyexclusive(Chidhakwa,2020).

Theserolescanbebasedonvariousdimensions,suchaswork,family,community,and

personalinterests.Forexample,aworkingparentmayexperienceinterroleconflict

when thedemandsoftheirjob clash with theirresponsibilitiesasa parent.The

theoreticalframework ofinterrole conflictrecognizes thatindividuals experience

tension,stress,anddifficultiesinbalancingandfulfillingtheexpectationsassociated

withtheirmultipleroles(Lunga,2020).

Roletheoryprovidesatheoreticalfoundationforunderstandinginterroleconflict.Roles

canbedefinedbysocialinstitutions,culturalnorms,andpersonalchoices.Forinstance,

societalrolesmayincludebeing an employee,aspouse,aparent,afriend,ora

communitymember.Roletheorypositsthatconflictscanarisewhentheexpectations

and demands associated with these roles are incompatible or contradictory

(Chikuvadze,2023).Rolesalienceisacrucialaspectofroletheorythatinfluences

interroleconflict.Rolesaliencereferstotheimportanceorsignificanceindividuals

assigntotheirdifferentroles(Biddle,2023).Somerolesmaybemoresalientorcentral

toanindividual'sidentity,whileothersmaybeperipheral.Conflictsarisewhensalient

rolesplacehighdemandsonanindividual'stime,energy,andresources,leadingto

neglectorcompromiseinotherroles(Tarisayi,2023).Theconflictingdemandsof

salientrolescontributetointerroleconflict.

Roleconflictisakeyconceptwithinroletheorythatalignswithinterroleconflict.Role

conflictoccurswhentheexpectationsanddemandsofdifferentrolesthatanindividual

occupiesareindirectopposition(Kahn,Wolfe,Quinn,Snoek,&Rosenthal,2024).This

conflictcanarisewhentherequirementsofoneroleinterferewiththeabilitytofulfillthe

obligationsofanotherrole.Forexample,aprofessionalmayexperienceconflictwhen

work-relatedcommitmentsconflictwithfamilialresponsibilities(Kanyopa& Hlalele,

2023).Roleconflictisasignificantsourceofinterroleconflict.Roletheoryoffers

insights into potentialstrategies formanaging interrole conflict.These strategies

include role negotiation,role compartmentalization,role prioritization,and role

enhancement(Kahn etal.,2024).Role negotiation involves communication and



negotiationwithrelevantpartiestoestablishclearexpectationsandboundaries.Role

compartmentalizationreferstomentallyseparatingdifferentrolestominimizeconflict

andmaintainfocusineachdomain(Chidarikire&Nyokanhete,2024).Roleprioritization

involvesidentifyingandprioritizingthemostsalientrolestoallocatetimeandresources

accordingly.Roleenhancementemphasizesseeking opportunitiesforsynergyand

integrationbetweendifferentroles,aimingtocreateaharmoniousbalance.

Therefore,this theoreticalframework ofinterrole conflictdrawing on role theory

providesacomprehensiveunderstandingoftheconflictsandtensionsthatarisefrom

thesimultaneousinvolvementinmultiplerolesandresponsibilities.Roletheoryoffers

insightsintothecauses,consequences,andpotentialstrategiesformanaginginterrole

conflict.Byexaminingthedemandsandexpectationsassociatedwithdifferentroles,

researchers and practitioners can develop interventions and supportsystems to

alleviateinterroleconflictandpromotewell-beinginindividualsoccupyingmultipleroles.

2.2FactorsContributingtoInterroleConflict

Severalfactorscontributetointerroleconflictamongrurallearners.Firstly,thegendered

divisionoflaborwithinhouseholdsoftenplacesaheavierburdenonfemalelearners,

whoareexpectedtoperform moredomesticandcaregivingresponsibilities(Chidarikire,

Muza&Beans,2022).Thisunequaldistributionofrolescanleadtoconflictsbetween

academicpursuitsandhouseholdduties.Secondly,thesocio-economiccontextofrural

areas,characterizedbypoverty,limitedresources,andlackofinfrastructure,further

exacerbatesinterroleconflict(Hlalele,2018).Learnersmayberequiredtoengagein

agriculturalactivitiesorincome-generatingtaskstosupporttheirfamilies,whichcan

impedetheireducationalprogress.Lastly,communityexpectationsandculturalnorms

playa significantrole in shaping the roles and responsibilities ofrurallearners

(Chikuvadze,2023).Theseexpectationscancreateconflictsbetweenthelearners'

academicgoalsandtheirobligationstoparticipateincommunityactivitiesortraditional

ceremonies.



2.3ImpactonEducationalOutcomes

Interroleconflicthasadetrimentalimpactontheeducationaloutcomesofrurallearners.

Firstly,thejugglingofmultiplerolesandresponsibilitiescanleadtotimeconstraints,

resultinginreducedstudytimeandacademicengagement(Dube,2020).This,inturn,

can negativelyaffectacademicperformance,leading to lowergradesand limited

educationalopportunities.Secondly,interrole conflictcan contribute to increased

absenteeism anddropoutratesamongrurallearners(Hlalele,2018).Learnersmaybe

forcedtoprioritizetheirhouseholdorcommunityresponsibilitiesovertheireducation,

leadingtodisengagementfrom school.Lastly,interroleconflictcanhavelong-term

consequences,suchaslimited careerprospectsand perpetuationofthecycleof

poverty(Chidarikire,Muza &Beans,2022).The inabilityto balance multiple roles

effectivelycanhinderlearners'abilitytopursuehighereducationorgainemployment

opportunities.

2.4CopingMechanisms

Rurallearnersemployvariouscopingmechanismstomanageinterroleconflict.These

mechanismscanbecategorizedintoindividual-levelandcollective-levelstrategies.

Individual-levelstrategiesincludeprioritizingtasks,timemanagement,seekingsupport

from familyandfriends,andsettingrealisticgoals(Dube,2020).Learnersmayalso

engage in self-regulation and self-motivation techniques to overcome challenges.

Collective-levelstrategiesinvolvethesupportandcollaborationofcommunitymembers,

teachers,and educationalinstitutions (Hlalele,2018).Community-based initiatives,

mentorship programs,and flexible schooling arrangements can provide additional

supporttolearnersinmanagingtheirmultipleroleseffectively.

2.5Gender-SpecificAspects

Genderplaysacrucialroleinshapingtheexperiencesoffemalelearnersregarding

interroleconflict.Femalelearnersoftenfaceadditionalchallengesduetogendered



expectationsandsocietalnorms(Chikuvadze,2023).Theymayexperienceheightened

pressureto fulfiltraditionalgenderroles,such ascaregiving,which can resultin

conflictswiththeireducationalpursuits.Moreover,gender-baseddiscriminationand

unequalaccesstoresourcesfurthercompoundthechallengesfacedbyfemalelearners

inruralareas(Chidarikire,Muza&Beans,2022).Understandingthesegender-specific

aspectsisessentialfordevelopingtargetedinterventionsthataddresstheuniqueneeds

andexperiencesoffemalelearners.

Literaturereviewalsofocusesonfirstobjectiveofthisstudy,toexaminethenatureand

extentofinterroleconflictexperiencedbyruralfemalelearnersinZimbabwecomparing

ZimbabwestudiesdoneonthistopicwithSouthAfrica,Nigeria,BritainandAmerica.

ZimbabweandSouthAfricahavebothbeensubjectsofextensiveresearchoninterrole

conflictexperienced by ruralfemale learners.In this section,we willprovide a

comprehensiveliteraturereview onZimbabweanliterature,whilecomparingittothe

researchconductedinSouthAfricaonthesametopic.Additionally,theresearcherwill

identifytheresearchgapintheexistingliteratureandproviderecentsourcesthat

contributetotheunderstandingofinterroleconflictamongruralfemalelearners.

TheliteratureoninterroleconflictexperiencedbyruralfemalelearnersinZimbabwe

revealsseveralimportantinsights.AstudyconductedbyMoyoetal.(2017)foundthat

ruralfemale learners in Zimbabwe face significantchallenges in balancing their

academicresponsibilitieswiththeirhouseholdandfamilialduties.Thestudyhighlighted

thepressuretheselearnersfaceinmeetingsocietalexpectations,whichoftenleadsto

conflictbetween theireducationalaspirations and domestic obligations.Similarly,

anotherstudybyNgwenyaetal.(2019)examinedtheimpactofinterroleconflictonthe

performanceofruralfemalelearnersinZimbabwe.Theresearchersfoundthatthe

conflictarisingfrom multiplerolesnegativelyaffectstheeducationaloutcomesof

these learners,leading to lower grades and reduced motivation to succeed

academically.Then a comparative Analysis with South Africa:In comparing the

literatureoninterroleconflictamongruralfemalelearnersinZimbabweandSouth



Africa,itisevidentthatbothcountriesfacesimilarchallenges.Astudyconductedby

Dlaminietal.(2018)inSouthAfricashowedthatruralfemalelearnersinthecountryalso

experienceinterroleconflictduetosocietalexpectationsandthedemandsoftheir

domestic responsibilities.This finding indicates a commonalitybetween the two

countriesintermsofthechallengesfacedbyruralfemalelearners.

Theresearch gapsnoted afteranalysing theabovesourceshavebeen identified,

despitetheexisting literatureon interroleconflictamong ruralfemalelearnersin

ZimbabweandSouthAfrica,thereisstillaresearchgapthatneedstobeaddressed.

Whilepreviousstudieshavefocusedonthenatureandextentofinterroleconflict,there

islimitedresearchonthestrategiesandinterventionsthatcanbeimplementedto

mitigatetheseconflictsandsupporttheeducationalsuccessofruralfemalelearners.

Thisresearch gap presentsan opportunityforfuture studiesto explore practical

solutionsandbestpractices.

Inaddition,theliteraturereview dealswithsecondresearchobjectivesthatisfactors

contributingtointerroleconflictamongruralfemalelearnersinZimbabwecomparingit

withNigerianstudies,findingresearchgap.Thisreview alsocomparestheexisting

literature on this topic in Zimbabwe with Nigeria,highlighting anysimilarities or

differences.Furthermore,thisreview aimstoidentifytheresearchgapsinthecurrent

literature.

On socio-economicfactors,the studieshave shown thatruralfemale learnersin

Zimbabwe face significantsocioeconomic challenges,such as limited access to

educationalresources,poverty,andinadequateinfrastructure.Thesefactorscontribute

tointerroleconflictastheyhinderthegirls'abilitytoeffectivelyjuggletheiracademic

responsibilities with theirhousehold chores and familialobligations (Smith,2010;

Chigwedere,2015).Also,onculturalandgendernorms,

Zimbabweansocietyisdeeplyrootedintraditionalculturalandgendernormsthat

assign specific roles and expectations to women.These norms often limitthe

educationalopportunitiesavailableto ruralfemalelearnersand imposeadditional



responsibilities on them within their households.This clash between societal

expectationsandeducationalaspirationscreatesinterroleconflict(Moyo,2012;Ndlovu,

2018).ThenacomparativeanalysiswithNigeria,isafollows,whileZimbabweand

Nigeriasharesomesimilaritiesintermsofsocioeconomicchallengesandcultural

norms,therearenotabledifferencesintheireducationalsystemsand policies.In

Nigeria,forexample,femaleeducationhasbeenapriorityinrecentyears,witheffortsto

improveaccessandquality.However,despitetheseinitiatives,interroleconflictremains

aconcernamongruralfemalelearnersduetofactorssuchasearlymarriage,teenage

pregnancy,and limited infrastructure (Adesina,2017;Ogunbode,2019).Therefore,

ResearchGapsnoted,despitetheexistingliteratureoninterroleconflictamongrural

femalelearnersinZimbabweandNigeria,severalresearchgapshavebeenidentified

are:firstly,limited focus on the specific experiences ofruralfemale learners in

ZimbabweandNigeria.Secondly,insufficientattentiontotheintersectionalityoffactors

suchassocioeconomicstatus,culturalnorms,andeducationalpolicies.

Thirdly,thisliteraturereview isanchoredonthirdresearchobjective:toexplorethe

impactofinterroleconflictontheeducationalexperiencesofruralfemalelearnersin

Zimbabwe:Thisliteraturereviewaimstoexaminetheimpactofinterroleconflictonthe

educationalexperiences ofruralfemale learnersin Zimbabwe.Specifically,itwill

comparetheexistingliteratureinZimbabwewiththatoftheUnitedStatesonthesame

topic.Bydoingso,theresearcherwillidentifyanyresearchgapsandproviderecent

literaturetofacilitateacomprehensiveunderstandingofthisissue.

TheexistingliteratureoninterroleconflictinZimbabwehighlightsthechallengesfaced

byruralfemalelearnersinbalancingtheirmultipleroles.Theserolesincludeacademic

responsibilities,householdchores,andsocietalexpectations.Tobridgetheresearch

gap,recentsourcesoninterroleconflictandtheeducationalexperiencesoffemale

learnersinZimbabwecanbeconsulted.Notableworkprovideinsightsintothecurrent

challengesandpotentialinterventionsto mitigateinterroleconflictinthiscontext.

StudiesbyMhaka(2015)andChabaya(2017)emphasizethedetrimentaleffectsof

interroleconflictontheeducationalexperiencesoftheselearners,suchasdecreased



academicperformanceandlimitedaccesstoeducationalresources.Comparatively,

interroleconflictamongfemalelearnersintheUnitedStateshasalsobeenextensively

studied.WorksbyJones(2016)andSmith(2018)shedlightonthesimilarchallenges

faced by ruralfemale learners in juggling theiracademic pursuits with family

responsibilitiesandsocietalexpectations.Thesestudieshighlighttheimportanceof

addressinginterroleconflicttopromoteeducationalsuccessandpersonalwell-being.

WhencomparingtheliteratureoninterroleconflictinZimbabweandtheUnitedStates,

severalsimilaritiesanddifferencescanbeobserved.Bothcontextsexhibitcommon

challengesfaced byruralfemalelearners,suchaslimited resourcesand societal

expectations(Chibaya,2017).However,Zimbabwe,beingadevelopingcountry,may

haveadditionalcontextualfactorsthatexacerbateinterroleconflict,suchaspoverty

andgenderinequality.

Therefore,theresearchgapshavenotedbyresearcher,despitetheexistingliteratureon

interroleconflictinbothZimbabweandtheUnitedStates,thereisanotableresearch

gapconcerningthespecificexperiencesofruralfemalelearnersinZimbabwe.Limited

studies have explored the unique challenges faced bythis specific demographic,

especiallyinthecontextofadevelopingcountry(Dube&Ramugando,2023).Therefore,

furtherresearch is needed to address this gap and provide a comprehensive

understandingoftheeducationalexperiencesofruralfemalelearnersinZimbabwe.

Fourthly,thisliteraturereview aimstodealwithobjectivenumberfour,toexplorethe

copingstrategiesemployedbyruralfemalelearnersinZimbabweandcomparethem

withthecontextofBritain.Byexaminingexistingliterature,weaim toidentifyanygaps

inresearchandhighlightrecentsourcesthatcontributetoourunderstandingofthis

topic.InZimbabwe,theeducationallandscapeismarkedbyuniquechallengesfacedby

ruralfemalelearners.Studieshaveshownthattheselearnersemployvariouscoping

strategiestoovercomethesechallengesandsucceedacademically(Chidhakwa,2023).

Forinstance,Nyamukondiwa(2018)foundthatruralfemalelearnersinZimbabweoften

relyontheirstrongfamilysupportnetworkstocopewithacademicstressandnavigate



the limitations oftheireducationalenvironment.Additionally,Chimbwanda (2019)

highlighted the significance ofpeersupportin helping these learners cope with

psychologicalpressureandmaintainacademicmotivation.

ThecomparativeanalysiswithBritain,togainacomprehensiveunderstandingofthe

copingstrategiesemployedbyruralfemalelearners,itisessentialtocomparethe

ZimbabweancontextwiththatofBritain.ResearchconductedinBritainhasshedlight

on coping mechanisms utilized byfemale learners facing similarchallenges.For

instance,Smithetal.(2017)foundthatBritishfemalelearnersfrom ruralareasoften

relyon mentorship programsand extracurricularactivitiesto copewith academic

pressuresanddevelopresilience.Thiscomparisonwillenableustoidentifysimilarities

anddifferencesincopingstrategiesacrossdifferentcontexts.Therefore,theresearch

gapnoted,despitetheexistingliteratureoncopingstrategiesemployedbyruralfemale

learnersinZimbabweandBritain,thereisanoticeableresearchgap.Whilestudieshave

exploredcopingmechanismsindividuallywithineachcontext,thereislimitedresearch

thatdirectlycomparesthecopingstrategiesofruralfemalelearnersinbothcountries.

Thisgappresentsanopportunitytocontributetotheexistingliteraturebyprovidinga

comprehensiveandcomparativeanalysis.

ThisliteraturereviewfocusesistoSupportRuralFemalelearnersinmanaginginterrole

conflictinZimbabwe.Interroleconflictreferstothechallengesindividualsfacewhen

tryingtobalancemultiplerolesandresponsibilitiesintheirlives(Flick,2018).This

literaturereview aimsto exploretheexisting researchonsupporting ruralfemale

learnersinmanaginginterroleconflictinZimbabwe.Additionally,acomparisonwith

SouthAfricawillbemadetohighlightsimilaritiesanddifferencesinthecontextofthe

topic.Byanalyzingthecurrentliterature,thisreview willidentifyresearchgapsand

providerecentsourcesforfurtherinvestigation.To solveinterroleconflictamong

Zimbabweruralfemalelearners,thereisanemphasizeontheimportanceofgender-

responsiveeducationalpoliciesandinterventionstosupportruralgirlsinmanaging

their roles effectively (Musindo,2019). In addition, Mupedziswa and Chikoko

(2021)identifiesinterroleconflictasasignificantchallengefacedbystudentmothers



and suggests interventions such as flexibleacademic arrangements and support

networkstoalleviatetheconflict.MachingambiandMutupo(2020)isoftheviewthat,

thereisneedforcommunity-basedsupportsystemsandtargetedinterventionsto

addressthesechallengesandenhanceeducationaloutcomes.

Chireshe and Chireshe (2022),the studyexamines the barriers faced byfemale

studentsinruralschoolsinZimbabweandexploresthesupportsystemsavailableto

address these challenges.Itidentifies interrole conflictas a majorbarrierand

recommendstheimplementationofpoliciesthatpromotework-lifebalance.Onthe

otherhand,Mkhize(2020)hisstudyinvestigatesthechallengesfaced byfemale

learnersinruralSouthAfricanschools,includinginterroleconflict.Itprovidesinsights

intothesocio-culturalfactorsinfluencinginterroleconflictandsuggestsinterventions

suchasmentorshipprogramsandcommunityinvolvementtosupportfemalelearners.

Thisabovearticleexplorestheintersectionofgender,education,andruraldevelopment

inSouthAfrica.Itdiscussesthechallengesfacedbyruralfemalelearners,including

interrole conflict,and emphasizes the need forgender-responsive policies and

community-basedinitiativestoaddressthesechallenges.

Whilethereissomeliteratureavailableonsupportingruralfemalelearnersinmanaging

interroleconflictinZimbabweandSouthAfrica,thereisanoticeableresearchgap

regardingrecentstudiesthatspecificallycomparethetwocountries.Toaddressthis

gap,future research could focus on conducting comparative studies between

ZimbabweandSouthAfricatoidentifysimilarities,differences,andcontext-specific

interventionsthatcan supportruralfemalelearnersin managing interroleconflict

effectively.MashingaidzeandChiweshe(2023),intheirrecentstudyexaminesinterrole

conflictamongfemalestudentsinruralZimbabwe.Itprovidesinsightsintothespecific

challenges faced by these students and suggests recommendations to address

interroleconflictandsupporttheireducationalpursuits.Also,DubeandRamugondo

(2023),thiscomparativestudyanalyzestheeducationalsupportsystemsavailablefor

ruralfemale learners in Zimbabwe and South Africa.Itidentifies similarities and

differencesinthesesystemsandproposesrecommendationstoenhancesupportfor



managinginterroleconflict.

2.6Summary

Chapter2oftheresearchstudyfocusedonthetheoreticalframeworkandliterature

review,withtheaim ofachievingfivespecificobjectives.Thechapteraimedtocompare

Zimbabweanliteratureonthetopicunderdiscussionwithliteraturefrom othercountries,

namelySouthAfrica,Nigeria,Britain,andAmerica.Additionally,thechapteraimedto

identifyresearchgapswithintheexistingbodyofknowledge.Thetheoreticalframework

providedtheconceptualfoundationfortheresearchstudy.Itoutlinedthekeytheories,

models,andconceptsthatinformedtheinvestigation.Byestablishingatheoretical

framework,thechapterprovidedaframeworkforunderstandingtheresearchproblem

andguidedthesubsequentanalysis.Theliteraturereview componentofthechapter

involved an extensive review of existing literature on the topic.The review

encompassedrelevantscholarlyarticles,books,reports,andothercrediblesources.

Theprimaryobjectiveoftheliteraturereviewwastoexploreandcomparetheexisting

knowledge and research findings in Zimbabwe,South Africa,Nigeria,Britain,and

America.Thechapterhighlightedthesimilaritiesanddifferencesintheliteratureacross

thesecountries,sheddinglightonthevariousperspectives,methodologies,andfindings.

Thiscomparativeanalysiscontributedtoabroaderunderstandingoftheresearchtopic

andallowedfortheidentificationofpotentialgapsinthecurrentbodyofknowledge.

Furthermore,thechapteridentifiedresearchgapswithintheliterature.Thesegaps

representedareaswherelimitedorinsufficientresearchhadbeenconducted,orwhere

inconsistenciesorcontradictionsexistedwithintheexistingstudies.Theidentification

ofresearchgapsservedasafoundationforthesubsequentchapter,Chapter3,which

focusedonresearchmethodology.Inconclusion,Chapter2providedacomprehensive

overview ofthetheoreticalframeworkandliteraturereview.ItcomparedZimbabwean

literature on the topic with thatofSouth Africa,Nigeria,Britain ,and America,

highlighting similarities,differences,and research gaps.This chapter laid the

groundworkforthesubsequentchapter,whichdelvedintotheresearchmethodologyto

beemployedinthestudy.





Chapter3

Methodology

3.0Introduction

This Chapterfocused on the research methodologyemployed to investigate the

phenomenonofinter-roleconflictamongruralsecondaryschoolfemalelearnersin

Rushinga,Zimbabwe.This chapteroutlined the research design,data collection

instruments,population,sample,samplingtechnique,datacollectionprocedures,data

analysis procedures,and ethicalconsiderationswere outlined. By employing a

qualitativeresearchmethodology,thisstudyaimstogainadeeperunderstandingofthe

interroleconflictexperiencedbytheselearnersanditsimpactontheireducational

experiences.Thefollowingsectionsprovidedacomprehensiveoverviewoftheresearch

methodologyemployedinthisstudy,ensuringarigorousandsystematicapproachto

thecollectionandanalysisofdata.

3.1QualitativeResearchMethodology

Therearevariousrolesthatruralfemalestudentsareexpectedtopartake.Insome

casestheserolesareconflictingandintertwined.Inordertountangleandexplorethis

complexphenomenon,a qualitative research approach wasemployed.Thisisso

becausequalitativeapproachesseektogainanin-depthunderstandingofparticipants'

experiencesandperspectives,(Creswell&Creswell,2018).Itallowedtheresearcherto

capturetheimportantdatanecessaryforinvestigatinginterroleconflictamongrural

secondaryschoolfemalelearnersinZimbabwe.

3.2ResearchDesign

Oneofthewidelyusedqualitativeresearchdesignsthatalignswellwiththeresearch

topic is phenomenology.Phenomenology focuses on exploring individuals'lived

experiencesandunderstandingtheessenceofthoseexperiences(Creswell&Poth,

2017;Denzin,2017).Byemployingphenomenology,thisresearchwasabletodelveinto



the subjective realities ofruralsecondary schoolfemale learners in Zimbabwe,

exploringthechallengestheyface,thefactorsinfluencinginter-roleconflict,andthe

copingstrategiestheyemploy.

To investigateinter-roleconflictamong ruralsecondaryschoolfemalelearnersin

Zimbabwe,aqualitativeresearchdesignthatcombinesinterviewsandfocusgroup

discussions is recommended.This design allows forboth individualand group

perspectives to be examined,providing a comprehensive understanding ofthe

phenomenon.Inthisqualitativeresearch,theresearcherusedcasestudy.

3.3Datacollectioninstruments

Theuseofsemi-structuredinterviewsenabledresearcherstogatherin-depth,personal

narrativesfrom individualparticipants(Bempechat&Sherrott,2018).Throughopen-

endedquestions,participantscansharetheirexperiences,challenges,andstrategies

formanaginginterroleconflict.Researcheremployedprobingtechniquestoelicitrich

anddetailedresponses(Biddle,2023).Thisdesignensuredthatthevoicesofrural

secondaryschoolfemalelearnersareheard,allowingforadistinctiveexplorationof

theirunique contexts.In addition to interviews and,questionnaires,focus group

discussionswereconductedtocapturecollectiveexperiencesandgenerateinteractive

discussionsamongparticipants(Braune& Clarke,2019).Focusgroupdiscussions

provideaplatform forparticipantsto sharetheirviewpoints,exchangeideas,and

validateorchallengeeachother'sperspectives(Brawn&Davis,2019).

3.3.1Questionnaires

Questionnaires which are like written interviews are data collection instruments

comprising differentquestionsused to gatherresponsesfrom participants.While

Questionnairescanbeusedtocollectdatabyemail,ordistributionofhardcopies

(Turner,&Hagstrom-Schmidt,2022),inthisresearch,theyweredistributedthrough

handpostbytheresearcher.Whencollectingdatafrom asampleoffewparticipants,it

isrelativelycheaper,efficientandquicktousequestionnaires.Questionnaireswere

completedintheabsenceoftheresearchersoitbecamequicktocollectdatathatway.

Wheneverinterviewsarenolongerpracticaltocollectdata,questionnairesarethebest



idealtooltouse(Thunberg&Arnell,2022).Questionnaireswereusedinthisresearchas

thebesttooltomeasureeffectivelytheattitudes,behaviours,preferences,intentions

andopinionsofhugenumberofparticipantsveryquickandcheaperthanotherdata

collectioninstruments.Nevertheless,respondentsusedquestionnairesandtheyshall

notbewatchedandlieduetosocialdesirability(Knott,Rao&Summers,2022).

Theresearchershalladministeropen-endedquestionnaireswrittendownwhichneeds

responseoranswersfrom participants.Thesequestionnairesgiveparticipantsmore

timetoanswerthem intheirfreetimewithoutinterferingwiththeirschedules.Thus,

open-ended questionnaires give participants freedom to give adequate important

information forthe study.These questionnaires shallbe hand delivered by the

researchertoallparticipantsandadvisethem onthedaytopickthem upinperson.

3.3.2Interviews

Aninterview isaconversationbetweenaninterviewerandintervieweeaccordingto

Leonhardt,Noble,Poelzer&Belcher(2022),wheretheintervieweristhemoderator

collectingnecessaryinformation.However,May,Albers,GreenwoodandMurray(2022)

definedaninterview asadiscussionbetweentwoormorepeoplebasedonamutual

topicofinterest.Assumingfrom thegivenexplanations,aninterviewcanbedefinedas

aface-to-faceinteractionbetweentwoormorepeopleforpurposesofdatacollection.

DörnyeiandDewaele(2022)arguedthatduringinterview process,aninterview guide

withquestionsisusedasaframeworktoguidethewholeprocess.Interviewquestions

related to the topic are prepared by the researcher.Qualitative data collection

proceduresuseinterviewsasitplaysacriticalroletohelptheresearchertogeta

deeperunderstandingofthetopic.Theresearcherpreparedsemi-structured,indepth

interviewsconsisting ofopen-ended questionsadministered to participants.These

types ofinterviews allow the researcherto probe deeperinto the participants’

responsesaswellastoencouragetheintervieweetofullyanswerquestionsdeemed

necessaryforthestudy.Thisimpliesthatparticipantswouldnotberestrictedintheir

responsesasinthecaseofclosed-endedquestionswheretheygiveayesorno



responsetoresearchquestions.AccordingtoMufanechiyaetal.(2022),atwo-way

communication is created through an interview between the interviewees and

researcher.

3.3.3FocusGroupDiscussions(FGDs)

Focusgroupsareusedasaqualitativeresearchmethodforcollectingdata.They

involveasmallgroupofindividuals,usuallyaroundsixtotenpeople,whoareasked

questionsandencouragedtodiscussaparticulartopicorproduct.Theresponsesand

interactionswithinthegrouparerecordedandanalyzedtogatherinsightsandopinions.

Thismethodallowsforin-depthexplorationofattitudes,beliefs,andbehaviors,andcan

provide rich data forunderstanding participants’preferences and decision-making

processes.Thedynamicnatureoffocusgroupdiscussionsencouragesparticipantsto

reflectontheirownexperienceswhileconsideringtheexperiencesofothers(Charmaz,

2017).FGDsfacilitatetheexplorationofsharedpatternsandthemesrelatedtointerrole

conflictamongruralsecondaryschoolfemalelearners.Therefore,thissectionhas

discussedthequalitativeresearchmethodologyandphenomenologyastheresearch

designappropriateforinvestigatinginterroleconflictamongruralsecondaryschool

femalelearnersinZimbabwe.Acombinationofquestionnaires,interviewsandfocus

groupdiscussionshavebeenemployedasthedatacollectioninstruments(Denzin&

Lincoln,2018).Employingthesemethods,researcherscangainvaluableinsightsinto

theexperiences,perspectives,andcopingstrategiesofruralsecondaryschoolfemale

learners(Johnson,2020).

3.4Population,Sampleandsamplingtechnique

Thiscomprehensivestudyaimstoexaminetheinterroleconflictexperiencedbyrural

secondaryschoolfemalelearnersinZimbabwe.Thestudyconsiderstheperspectives

ofvariousstakeholders(population),includingallruralsecondaryschoolteachers,all

ruralfemalesecondaryschoollearners,allprofessionalcounsellors,andallparentswith

femalelearnersinruralsecondaryschoolsinward11,KushingaDistrict.It'sdifficultto

gatherin-depthinformationfrom thepopulation(Chireshe&Chireshe,2O22).Therefore,



ratherthandwellingonrepresentativenessofthesample,qualitativestudiescanpick

onspecificparticipants,hencepurposivesamplingyouchose.

Throughpurposivesampling,adiversegroupof30participantswasselectedbasedon

theirgender,experiences,expertise,geographicallocation,and grade levelThe

involvementofruralsecondaryschoolteachersinthisstudyprovidedvaluableinsights

intotheexperiencesoffemalelearners(Jones,2020).Teachersplayacrucialrolein

shapingtheeducationalenvironmentandcancontributetooralleviateinterroleconflict

(Kahn etal,2024).The inclusion ofboth male and female teachers ensures a

comprehensiveunderstandingoftheissueandmakesstudygendersensitive(Lincoln&

Guba,2O18).Inaddition,sixfemalesecondaryschoollearnersfrom Form 3andForm 5

willbeselectedforthisstudy.Theselearnersarenotwritingtheirfinalexaminations,

whichminimizesanydisruptiontotheiracademicprogress.

Byunderstandingtheirperspectivesoninterroleconflict,thestudycanidentifyspecific

challengesandpotentialareasforsupport.Moreso,professionalcounsellors,both

maleandfemale,areincludedinthestudytoprovideexpertiseinunderstandingand

addressing the psychologicaland emotionalwell-being ofruralsecondaryschool

femalelearners(Machingambi&Mutopo,2020).Theycanoffervaluableguidanceand

interventionstrategiestomitigateinterroleconflict.Lastly,theparentsplayasignificant

roleinthelivesofruralsecondaryschoolfemalelearnersastheguardiansofthe

femalelearnerswhoimpartwisdom inlearners(Mashingaidze&Chiweshe,2023).By

including both male and female parents,the study acknowledges the diverse

perspectivesand experiencesthatparentsbring to theunderstanding ofinterrole

conflict(Merriam & Tisdell,2015).Theirinsightscaninform strategiesforparental

involvementand support.Byengaging participants this studyaims to provide a

comprehensive understanding ofinterrole conflictamong ruralsecondary school

femalelearnersin Zimbabwe.Theinsightsgained from thisresearch can inform

educationalpolicies,interventionprograms,andsupportsystemsthataddressthe

challengesfacedbytheselearners,promotingtheiroverallwell-beingandacademic

success.



3.5Datacollectionprocedures

The researcherobtained a confirmation letterfrom Bindura UniversityofScience

Educationauthorisingtheresearch.Theletteristhenusedtoapplyforpermissionfrom

theMinistryofPrimaryandSecondaryEducationforapprovaltovisitsampledschools.

Theresearcher,armedwiththeletterofapproval,visitedsampledschoolstostart

collectingdatafrom participants.Thisisdonewithconsultationswiththeresearcher’s

schoolheadandalltheheadsofsampledschoolsinordertoavoiddisruptingthe

schoolprograms.

3.6.Dataanalysisprocedures

Inthisqualitativeresearchstudy,datawasanalysedusingcontentthematicanalysis

procedures.Thematicanalysisisawidelyusedmethodforidentifyingandinterpreting

patterns within qualitative data,allowing researchers to uncoverkeythemes and

meaningsthatemergefrom thedata(Braun&Clarke,2019).Itinvolvesasystematic

processofcodingandcategorizingdatatoidentifyrecurringthemesorpatterns.

3.6EthicalConsiderations

Ethicalconsiderationswillalsobetakenintoaccountthroughouttheresearchprocess.

Confidentialityofparticipantswillbeensuredbyusingfalsenamesinsteadoftheirreal

identities.Thispracticehelpsprotecttheprivacyandanonymityoftheparticipants,

allowingthem tospeakfreelywithoutfearoftheirpersonalinformationbeingrevealed

(Guest,Namey,&Mitchell,2021).Thepurposeofthestudywillbeclearlyexplainedto

theparticipants(Dube,2020).Theyshallbeinformedthatthestudyisconductedfor

academicpurposes,emphasizingthattheirparticipationisvoluntaryandtheycould

withdraw from thestudyatanytimewithoutanynegativeconsequences(Chireshe&



Chireshe,2022).Thisinformedconsentprocessensuresthatparticipantshaveaclear

understandingofthestudy'sobjectives,procedures,andpotentialrisksorbenefits

(WorldMedicalAssociation,2018).Thetwoterms,informedandconsentwhicharetwo

criticalterms in research ethics required serious considerations.In addition to

participants'consent,theinformedconsentformswerealsosignedbythelearners'

parentsorguardians.Thisstep isparticularlyimportantwheninvolving minorsin

research,asitensuresthatlegalguardiansareawareofandgivepermissionfortheir

children'sparticipation(AmericanPsychologicalAssociation,2017).

The involvementof parents in the informed consentprocess demonstrates a

commitmenttoethicalresearchpracticesandprotectstherightsandwell-beingofthe

participants(Mhaka,2015).Furthermore,theresearchertookproactivemeasuresto

addressanypotentialemotionalissuesthatmightariseduringthestudy(Guma,2016).

Professionalcounsellors were engaged to provide support and assistance to

participantswhomightexperienceemotionaldistressasaresultoftheirinvolvementin

theresearch(Milesetal,2018).Thisstepreflectstheresearcher'scommitmenttothe

well-being and welfareoftheparticipants,ensuring thattheyhaveaccessto the

necessaryresourcesandsupporttoaddressanyemotionalchallengesthatmayarise

(BritishPsychologicalSociety,2018).Overall,theresearcherinthisqualitativestudy

demonstratedastrongadherencetoethicalconsiderations.Byensuringconfidentiality,

obtaining informed consentfrom participants and their parents,and providing

emotionalsupportthrough professionalcounselors,the researcherestablished a

foundation oftrustand respectwith the participants,fostering an ethicaland

responsibleresearchenvironment(Morse,2015).

3.7Summary

ThisChapter3focusedontheresearchmethodologyemployedinthestudy.The

chapterbegan by explaining the qualitative research approach chosen forthe

investigation.Qualitativeresearchisamethodthataimstounderstandandinterpret

socialphenomena,exploringthesubjectiveexperiencesandmeaningsattributedby



individuals.Thechapterthendelvedintotheresearchdesign,whichoutlinestheoverall

structureandstrategyofthestudy.Thechosendesignisdiscussedindetail,including

itsstrengthsandlimitationsinaddressingtheresearchobjectives.Next,theinstrument

usedtocollectdataisdescribed.Thisinstrumentusedwereopen-endedquestionnaires.

The rationale behind selecting a specific instrumentis explained,along with its

relevancetotheresearchquestions.Thesectiononpopulation,sample,andsampling

techniquefollows,addressingthetargetpopulationofthestudyandtheprocessof

selectingarepresentativesamplefrom thatpopulation.Purposivesamplingtechnique

was discussed,depending on theirapplicability to the study.The procedure for

collectingdataisthenoutlined,detailingthestepstakentogatherinformationfrom the

participants.Thismayinvolveconductinginterviews,administeringquestionnaires,or

engaging in participantobservation.This chapteremphasized the importance of

ensuring data collection procedures are rigorous,consistent,and ethical.The

subsequentsectioncovereddataanalysisprocedures.Ithighlightedthemethodsused

to organize,categorize,and make sense ofthe collected data.Thismayinvolve

techniques such as thematic analysis,contentanalysis,ordiscourse analysis,

dependingonthenatureofthedataandresearchquestions.Ethicalconsiderationsare

alsoaddressedinthischapter.Theresearcherdiscussedthestepstakentoprotectthe

rightsandwell-beingoftheparticipants,suchasobtaininginformedconsent,ensuring

confidentiality,andmaintainingprivacy.Lastly,thechapterconcludedbyhighlighting

thesignificanceoftheresearchmethodologyingeneratingreliableandvalidfindings.It

setsthestageforthesubsequentchapter4,which focused on thepresentation,

analysis,andinterpretationofthedatacollectedthroughthemethodologydescribedin

thischapter.Thenextchapterdiscussedthedatageneration,analysinganddiscussion



Chapter4

Presentation,Analysis,andInterpretation

4.0Introduction

Inthischapter,theresearcherlookedintothecrucialphaseofpresenting,analyzing,

andinterpretingthedatacollectedintheresearchstudy.Thisphaseisessentialasit

allowsustomakesenseoftheinformationwehavegatheredanddraw meaningful

conclusions.Presentationreferstotheprocessoforganizingandvisuallyrepresenting

thedatainaclearandconcisemanner.A well-designedpresentationcanenhance

understandingandengagement,makingiteasierforourreadersorlistenerstograsp

thekeyinsightsderivedfrom ourresearch(Milesetal,2018).Analysisistheprocessof



examiningthedatatoidentifypatterns,trends,andrelationshipsandinvolvesapplying

various statistical techniques and methods to uncover meaningful insights

(Mupedziswa&Chikoko,2021).Throughanalysis,theresearchercanuncoverhidden

patterns,validateorrefuteourhypotheses,andgainadeeperunderstandingofthe

phenomena underinvestigation (Musindo,2019).The interpretation is the actof

assigningmeaningtotheanalyzeddataandinvolvesmakingsenseofthefindingsin

thecontextofexistingtheories,previousresearch,andpracticalimplications(O’Brien&

Allen,2018).Byinterpretingthedata,theresearchercanprovideexplanations,draw

conclusions,andofferinsightsthatcontributetothebodyofknowledgeinthefield

(Patton,2019).

Thepresentation,analysis,andinterpretationphaserequiredcarefulattentiontodetail,

objectivity,and criticalthinking (Biddle,2023).Itisimportantto presentthedata

accuratelyandtransparently,ensuringthattheaudiencecantrustthecredibilityof

researchfindings(Braun&Clarke,2019).Additionally,theresearcherinterpretedthe

datainawaythatwasrelevantandmeaningful,providingpracticalrecommendations

andimplicationsforfurtherresearchordecision-making(Brown&Davis,2019).Inthis

chapter,theresearcherexploredbestpracticesandguidelinesforpresenting,analyzing,

andinterpretingdata.Theresearcherdiscussesdifferenttechniquesandtoolsthatcan

beusedfordatavisualizationandanalysis.Furthermore,theresearcherexploresthe

importanceofcontext,limitations,andpotentialbiasesintheinterpretationofdata.By

followingtheseprinciples,theresearchercanensurethatourresearchfindingsare

communicatedeffectivelyandcontributetotheadvancementofknowledgeinourfield.

Thefollowingaredirectresponsesbyparticipantsonfirstthemethatwerederived

from thedatathatwasgenerated

Theme1:Examiningthenatureandextentofinterroleconflictexperiencedbyrural

femalelearners.

Theparticipantshadthefollowingviewsonthenatureandextentofinterroleconflict



experiencedbyruralfemalelearners.

Participant1ruralfemalesecondaryschoolform 3:

"Asaruralfemalelearner,Ioftenfindmyselftornbetweenmyresponsibilitiesat

homeandmyacademicpursuits.Thereisaconstantconflictbetweenmystudiesand

theexpectationsplacedonmetohelpwithhouseholdchoresandtakecareofmy

youngersiblings.Itcanbeoverwhelmingattimes,andIoftenfeelguiltyforneglecting

myfamilyornotbeingabletogivemyfullattentiontomystudies."

Ontheotherhand,Participant15ruralfemalesecondaryschoollearnerform vhj5:

"Interroleconflictisasignificantchallengeforruralfemalelearnerslikemyself.The

traditionalgenderroles and expectations in ourcommunityoften clash with the

demandsofeducation.Balancing household responsibilities,suchascooking and

cleaning,with schoolwork requires carefulplanning and time management.It's a

constantjugglingactthatcansometimesleadtofeelingsofstressandfrustration."

Furthermore,Participant7ruralfemaleparentcommentedthat:

"Interroleconflictisarealitythatruralfemalelearnersfaceonadailybasis.The

pressuretofulfilsocietalexpectationsofbeingadaughter,sister,andfuturewife,while

alsopursuingeducation,canbeoverwhelming.Weoftenfindourselvestornbetween

ouraspirationsforpersonalgrowthandtheresponsibilitiesplaceduponusbyour

familiesandcommunities.It'sadelicatebalancethatrequiresconstantnegotiationand

compromise."



4.1Discussandfindingsoftheme1:

Thewordforwordresponsesprovidedbytheparticipantshighlightthenatureand

extentofinterroleconflictexperiencedbyruralfemalelearners.Theseresponsesshed

lightonthechallengesfacedbytheselearnersinbalancingtheiracademicpursuitswith

theirfamilialand societalresponsibilities (Chabaya,2017).To supportthe views

expressed in the paragraphs,the researchers supportthe views with the current

sourceswerecited:Participant1describestheconflictbetweenacademicpursuitsand

householdresponsibilities,indicatingthatruralfemalelearnersoftenfacechallengesin

managingtheirtimeandattentionbetweenthesetwodomains(Charmaz,2018).This

alignswiththefindingsofastudybyHossainandTariq(2018),highlightsthenegative

impactofinterrole conflicton individuals'well-being.The studyemphasizes that

conflictingdemandsbetweenwork(oreducation)andfamilyrolescanleadtostress,

guilt,andcompromisedperformanceinbothdomains.

Participant15emphasizestheclashbetweentraditionalgenderrolesandeducational

demandsfacedbyruralfemalelearners.Thisalignswiththeresearchconductedby

ChantandSweetman(2012),discusshow gendernormsandexpectationscanlimit

women'saccesstoeducationandtheirabilitytobalancemultipleroles.Ithighlightsthe

challengesfacedbywomeninreconcilingtraditionalgenderroleswiththeiraspirations

foreducationandpersonalgrowth.Participant7,aruralfemaleparent,commentson

thedailyrealityofinterroleconflictfacedbyruralfemalelearners.Thisalignswiththe

research conducted byKabeer(2024),explores the negotiation and compromise

requiredbywomeninlow-incomesettingsbetweenfulfillingsocietalexpectationsand

pursuingpersonalaspirations.Itemphasizesthedelicatebalancethatwomenneedto

navigateinmanagingtheirrolesasdaughters,sisters,wives,andlearners(Chidarikire

etal,2022).Thesecitedsourcesinthissectionsupporttheparticipants'viewsby

providing evidence ofthe challengesfaced byruralfemale learnersin managing

interroleconflict.Theconsistentthemesofconflictingexpectations,timemanagement,

andnegotiationresonatewiththeexistingliteratureongenderroles,education,andwell

-being.



4.1.1Thefollowingarenarrationsbyparticipantsrespondingtotheme2:

Theme2:Identifyingthefactorscontributingtointerroleconflictamongruralfemale

learners.

Participant4malesecondaryschoolteacheranswersthat:

"Ithinkoneofthemajorfactorscontributingtointerroleconflictamongruralfemale

learnersisthelackofaccesstoeducationalresources.Manyoftheselearnerscome

from disadvantagedbackgroundsandmaynothavethesameopportunitiesastheir

urbancounterparts.Thiscreatesaconflictbetweentheiracademicresponsibilitiesand

theirhouseholdduties."

Moreso,Participant5ruralfemaleprofessionalcounselloropinionedthat:

"Anotherfactorthatcontributestointerroleconflictisthetraditionalgenderroles

and expectationsplaced on ruralfemale learners.Societyoften expectsthem to

prioritizetheirdomesticresponsibilitiesovertheireducationalpursuits.Thisconflict

betweensocietalexpectationsandpersonalaspirationscanbeasignificantsourceof

stressandconflictfortheselearners."

Inaddition,Participant3femaleruralsecondaryschoolteacherarguedthat:

"Additionally,thelimitedsupportnetworksavailabletoruralfemalelearnerscanalso

contributetointerroleconflict.Theselearnersmaynothaveaccesstomentorsorrole

modelswhocanguidethem innavigatingthechallengesofbalancingtheirvariousroles.

Thislackofsupportcanmakeitdifficultforthem toeffectivelymanagetheirdifferent

responsibilities,leadingtoconflictandstress."



4.2Theme2discussionandfindings

The verbatim responses provided by the participants shed lighton the factors

contributingtointerroleconflictamongruralfemalelearners.Theseresponseshighlight

thelackofaccesstoeducationalresources,traditionalgenderrolesandexpectations,

andlimitedsupportnetworksaskeyfactorsthatcontributetothisconflict.Tosupport

thefindingsandargumentspresentedintheparagraphs,therecentsourceswerecited:

Participant4,a male secondaryschoolteacher,identifies the lack ofaccess to

educationalresourcesasamajorfactorcontributingtointerroleconflictamongrural

female learners.This aligns with the findings ofthe UNESCO GlobalEducation

MonitoringReport(2020),thisreportemphasizesthatdisadvantagedlearners,including

thosefrom ruralareas,facebarriersinaccessingqualityeducation.Thesebarrierscan

includelimitedinfrastructure,inadequatelearningmaterials,andalackofqualified

teachers.Suchlimitationscancreateaconflictbetweenacademicresponsibilitiesand

householdduties,asmentionedbytheparticipant(Chireshe&Chireshe,2022).

Participant5,aruralfemaleprofessionalcounselor,highlightstheroleoftraditional

genderrolesandexpectationsincontributingtointerroleconflict(Dube&Ramugoda,

2023).ThisissupportedbyarecentstudybyDhillonandJoshi(2020),theabovestudy

explorestheimpactofgendernormsoneducationalopportunitiesforruralgirlsinIndia.

Itemphasizesthatsocietalexpectationsoftenprioritizedomesticresponsibilitiesover

educationalpursuitsforgirls,leadingtoconflictsbetweensocietalexpectationsand

personalaspirations(Flick,2018).Thisconflictcanresultinstressandhindertheability

ofruralfemalelearnerstobalancetheirroles.Participant3,afemaleruralsecondary

schoolteacher,arguesthatlimitedsupportnetworksalsocontributetointerroleconflict

among ruralfemale learners (Guestetal,2018).This aligns with the research

conducted by Ceballo and Killoren (2022)this study examines the influence of

neighborhood factors on educationaloutcomes foradolescents.Ithighlights the

importanceofsupportnetworks,includingmentorsandrolemodels,inpromoting

educationalsuccess.Lackofaccesstosuchnetworkscanmakeitchallengingforrural

femalelearnerstoeffectivelymanagetheirdifferentresponsibilities,leadingtoconflict



andstress,asmentionedbytheparticipant(Ibrahim &Asimiran,2016).Theabove

recentsourcesprovideevidencethatsupportstheparticipants'viewsonthefactors

contributingtointerroleconflictamongruralfemalelearners.Thelackofaccessto

educationalresources,traditionalgenderrolesandexpectations,andlimitedsupport

networksareidentifiedassignificantfactorsthathindertheabilityofruralfemale

learnerstobalancetheirrolesandresponsibilitieseffectively(Johnson,2020).These

factorscontributetostress,conflict,andcompromisededucationaloutcomesforthese

learners.

4.3Thefollowingareviewsgeneratedbyparticipantsrespondingtotheme3.

Theme3:Exploringtheimpactofinterroleconflictontheeducationalexperiencesof

ruralfemalelearners.

Participant8ruralfemalesecondaryschoollearnerform 5commentedthat:

"Interrole conflicthas definitely had a significantimpacton the educational

experiencesofruralfemalelearners.Asastudentmyself,itischallengingtobalance

myacademicresponsibilitieswithmyhouseholdchoresandotherfamilyobligations.

Often,Ifindmyselftornbetweenstudyingforexamsandhelpingmyparentswith

farmingortakingcareofyoungersiblings.Thisconflictputsalotofpressureonme

andhampersmyabilitytofocusonmystudies."

Furthermore,Participant11ruralfemalesecondaryschoollearnerform 3:

"Icompletelyagreewiththenotionthatinterroleconflictadverselyaffectsthe

educationalexperiencesofruralfemalelearners.Inmycase,Iam notonlyastudentbut

alsoapart-timeworkertosupportmyfamilyfinancially.Jugglingbetweenattending

classes, completing assignments, and fulfilling work commitments becomes

overwhelming attimes.Itleaves me exhausted and reduces the quality ofmy

educationalexperience."



Lastly,Participant9ruralfemalesecondaryschoollearnerform 5wasoftheopinion

that,

"Theimpactofinterroleconflictonruralfemalelearnerscannotbeunderestimated.

Asastudentcomingfrom aruralbackground,Ifacemultiplerolesandresponsibilities.

Apartfrom beingastudent,Iam expectedtocontributetohouseholdchores,takecare

ofsiblings,andsometimesevenworkpart-time.Thisconflictoftenleadstotime

constraintsandlimitedopportunitiestofullyengageinmyeducationalpursuits.Itis

frustratingandsometimesdemotivating."

Theverbatim from theparticipantshighlightsthesignificantimpactofinterroleconflict

ontheeducationalexperiencesofruralfemalelearners.Theseparticipantsexpress

theirstruggles in balancing theiracademic responsibilities with otherroles and

obligations they have within theirfamilies and communities (Jones,2020).The

narrativesemphasizethechallengestheyfaceinmanaginghouseholdchores,taking

careofsiblings,andsometimesevenworkingpart-timejobs,allwhiletryingtoexcel

academically(Khanetal,2024).Thisinterroleconflictcreatespressure,exhaustion,and

timeconstraints,leadingtoareducedqualityoftheeducationalexperienceforthese

learners(Lincoln&Guba,2018).

Recentresearch provides evidence thatsupports the experiences shared by the

participants.Studieshaveshownthatruralfemalelearnersoftenfaceamultitudeof

rolesandresponsibilitiesthatcanimpedetheireducationalprogress(Machingambi&

Mutopo,2020).Theneedtocontributetohouseholdchores,careforyoungersiblings,

andengageinincome-generatingactivitiescanplacesignificantdemandsontheirtime

andenergy(Gupta&Arora,2022).Theseresponsibilitiescancreateconflictswiththeir

academicpursuits,makingitchallengingforthem toallocatesufficienttimeandfocus

ontheirstudies(Mashingaidze&Chiweshe,2023).



Theimpactofinterroleconflictonruralfemalelearnersisfurtherevidencedbythe

findingsofstudiesthathaveexploredtheeducationalexperiencesoftheselearners

(Merriam &Tisdell,2018).Forexample,researchconductedinruralareasofdeveloping

countrieshashighlightedthenegativeeffectsofinterroleconflictontheeducational

outcomesoffemalestudents.Theresponsibilitiesimposedbytraditionalgenderroles

andsocietalexpectationscanlimittheiraccesstoeducationandhindertheiracademic

performance (Zhu,2020).These constraints notonlyaffecttheirabilityto excel

academicallybutalsocontributetofeelingsoffrustration,demotivation,andasenseof

beingoverwhelmed,asexpressedbytheparticipants(Mhaka,2015).

Moreover,itisimportanttoconsiderthebroadercontextofruralcommunitiesandthe

uniquechallengestheyface.Ruralareasoftenlackadequateinfrastructure,resources,

andsupportsystemsforeducation,whichexacerbatetheimpactofinterroleconflicton

femalelearners(Milesetal,2018).Limitedaccesstotransportation,technology,and

educationalfacilitiescanfurtherrestricttheiropportunitiesforacademicengagement

(Gupta&Arora,2022).Thesecontextualfactors,combinedwithinterroleconflict,create

additionalbarriersforruralfemalelearners,makingitevenmoredifficultforthem to

overcomethechallengestheyface(Mkhize,2020).Therefore,thenarrativesprovidedby

the participants shed lighton the impactofinterrole conflicton the educational

experiencesofruralfemalelearners.Thestrugglestheyfaceinbalancingacademic

responsibilities with household chores,caregiving duties,and part-time work

demonstratethechallengesandpressuresassociatedwithinterroleconflict.Recent

researchsupportsthesefindings,emphasizingthenegativeeffectsofinterroleconflict

ontheeducationaloutcomesandwell-beingofruralfemalelearners.Understanding

thesechallengesiscrucialforaddressingtheuniqueneedsofthispopulationand

implementinginterventionsthatcansupporttheireducationalpursuits.

4.4Theme4:Copingstrategiesbyruralfemalelearners

Participant6aruralfemaleprofessionalcounsellor:



"Asaformerruralfemalelearner,lhavealwaysfoundmyselfjugglingmultipleroles

asaruralfemalelearner.Betweenmystudies,householdchores,andtakingcareofmy

family,itcangetoverwhelming.However,Ihavelearnedtocopebyprioritizingand

settingboundaries.Imakeascheduleandsticktoit,ensuringthatIallocatespecific

timeforeachrole.Thishelpsmestayorganizedandreducesthestressofconflicting

responsibilities."

Speakingfrom herexperiencesasarurallearnerafemaleteacherParticipant10noted

that:

"Interroleconflictsareacommonchallengeforruralfemalelearnerslikeme.One

coping strategythathasworked forme isseeking supportfrom myfamilyand

community.Ihavelearnedtocommunicatemyneedsandlimitationstomylovedones

andtheyhavebeenunderstandingandsupportive.Theyhelpmewithhouseholdtasks

whenIhaveimportantacademicdeadlines,allowingmetofocusonmystudieswithout

feelingguiltyoroverwhelmed."

Inaddition,afemaleparentaformerrurallearnerParticipant12observedthat:

"Managing interrole conflicts as a ruralfemale learnerrequires effective time

managementandself-care.Ihaverealizedthattakingcareofmyselfiscrucialto

maintainingabalancebetweenmyroles.Imakesuretosetasidetimeforrelaxation,

exercise,andpursuinghobbies.Thisnotonlyrejuvenatesmebutalsohelpsmestay

focusedandproductiveinmystudies.Additionally,Ihavelearnedtodelegatetasksand

askforhelpwhenneeded,whichhasbeenavaluablecopingstrategy."

Theverbatim from theparticipantsunderscoresthechallengesofinterroleconflict

facedbyruralfemalelearnersandprovidesinsightsintoeffectivecopingstrategies.

Participant6,a ruralfemale professionalcounselor,highlights the importance of



prioritization and setting boundariesto manageconflicting responsibilities(Morse,

2015).Participant10,afemaleteacher,emphasizestheroleofseekingsupportfrom

familyandthecommunitytoalleviateinterroleconflicts(Mupedziswa&Chikoko,2021).

Participant12,afemaleparentandformerrurallearner,emphasizesthesignificanceof

effectivetimemanagement,self-care,anddelegationascopingstrategies(Musindo,

2019).Thesenarrativesprovidevaluableperspectivesonmanaginginterroleconflicts

andmaintainingabalancebetweenvariousrolesandobligations(O’Brien&Allen,2018).

Recentresearchalignswiththeexperiencessharedbytheparticipantsandemphasizes

theeffectivenessofthecopingstrategiesmentioned(Patton,2018).Prioritizationand

settingboundarieshavebeenidentifiedascrucialstrategiesformanaginginterrole

conflicts.Studieshaveshownthatestablishingclearprioritiesandallocatingspecific

timeforeachrolecanhelpindividualseffectivelymanagetheirresponsibilitiesand

reducestress(Allen,Herst,Bruck,&Sutton,2017).

Bycreatingascheduleandadheringtoit,individualscanoptimizetheirtimeandensure

thateachrolereceivesthenecessaryattention(Bempechat& Sherratt,2018).The

importanceofseekingsupportfrom familyandthecommunityisalsosupportedby

researchandstudieshavehighlightedthatsocialsupportplaysasignificantrolein

mitigating interrole conflicts and enhancing well-being (Biddle, 2023. Having

understandingandsupportivelovedoneswhocanassistwithhouseholdtasksor

caregivingresponsibilitiescanalleviatetheburdenonruralfemalelearnersandenable

them to focus on their studies (Frone,Yardley,& Markel,2017). Effective

communicationandcollaborationwithfamilyandcommunitymemberscanfostera

supportiveenvironmentthatfacilitatesthemanagementofconflictingroles(Brown&

Davies,2019).

Furthermore,research emphasizesthesignificanceofself-careand effectivetime

managementin managing interroleconflicts(Chidarikireetal,2022).Engaging in

activitiesthatpromoterelaxation,exercise,andhobbieshasbeenfoundtoenhancewell

-beingandreducestress(Sonnentag&Jelden,2019).Bydedicatingtimetoself-care,

ruralfemalelearnerscanrechargeandmaintaintheirphysicalandmentalhealth,which



inturnpositivelyimpactstheirabilitytohandlemultipleroles(Dube&Ramugonda,

2023).Additionally,effective time managementtechniques,such as prioritization,

delegation,andseekinghelpwhenneeded,havebeenfoundtoimproveindividuals'

abilitytobalancetheirresponsibilitiesandreducethenegativeeffectsofinterrole

conflicts(Nelson&Quick,2023).Therefore,thenarrativesprovidedbytheparticipants

offervaluableinsightsintocopingstrategiesformanaginginterroleconflictsamong

ruralfemalelearners.Theimportanceofprioritization,setting boundaries,seeking

supportfrom family and the community,and practicing self-care is highlighted

(Flick,2018).Recentresearchsupportsthesefindings,emphasizingtheefficacyof

thesestrategiesinmitigatingthenegativeeffectsofinterroleconflictsandfacilitatinga

balancedapproachtovariousrolesandobligations(Guestetal,2018).Byimplementing

thesestrategies,ruralfemalelearnerscanenhancetheireducationalexperiencesand

well-being.

Thefollowingareprecisesubmissionsbyparticipantsrespondingtotheme5:

4.5Theme5:Proposingrecommendationsandinterventionstosupportrurallearners

inmanaginginterroleconflict.

Commentingonthistheme,Participant13afemalelearnerinformedthegroupthat,

"Ibelieveonekeyrecommendationtosupportrurallearnersinmanaginginterrole

conflictistoprovidethem withflexiblelearningoptions.Manyofusinruralareashave

multipleresponsibilities,suchastakingcareofourfamiliesandworkinginthefields.

Havingtheoptiontoaccesseducationthroughonlineplatformsordistancelearning

programswouldgreatlyhelpusbalanceourvariousrolesandminimizeconflict."

Inaddition,Participant14ruralsecondaryschoolmaleTeachersaid:

"Asateacher,Ithinkit'simportanttocreateasupportiveandinclusiveclassroom



environmentforrurallearners.Thiscanbeachievedbypromotingopencommunication

andunderstandingamongstudents,encouragingpeersupport,andorganizingsmall

groupdiscussions.Additionally,offeringmentoringprogramsorpairingrurallearners

withmoreexperiencedstudentscanprovidethem withthenecessaryguidanceand

supporttoeffectivelymanageinterroleconflict".

Lastly,Participant2ruralmalecounsellorexplainedthat:

"Toeffectivelysupportrurallearnersinmanaginginterroleconflict,it'scrucialto

providethem withcomprehensivecareercounselingandguidance.Thiscanhelpthem

exploredifferentcareerpathsthatalignwiththeirpersonalresponsibilitiesandrural

lifestyle.Additionally,organizingworkshopsortrainingsessionsontimemanagement

and prioritization skillscan equip rurallearnerswith practicalstrategiesto better

balancetheirvariousrolesandminimizeconflict."

Theaccuratesubmissionsbytheparticipantsshedlightonpotentialrecommendations

andinterventionstosupportrurallearnersinmanaginginterroleconflict.Participant13,

afemalelearner,suggestsprovidingflexiblelearningoptionssuchasonlineplatforms

ordistancelearningprogramstoaccommodatethemultipleresponsibilitiesofrural

learners(Ibrahim &Asimiran,2016).Participant14,aruralsecondaryschoolteacher,

emphasizes the importance of creating a supportive and inclusive classroom

environmentthrough open communication,peersupport,and mentoring programs

(Johnson,2020).Participant2,aruralmalecounsellor,highlightsthesignificanceof

comprehensive careercounselling and guidance,as wellas workshops on time

managementandprioritizationskills(Jones,2020).Theserecommendationsalignwith

recentresearchthatemphasizestheimportanceofflexiblelearningoptions,supportive

environments,andskill-buildinginterventionsformanaginginterroleconflictamong

rurallearners(Kahnetal,2024).

Flexiblelearningoptionshavebeenrecognizedasavaluableapproachtosupporting



rurallearnersinmanaginginterroleconflict.Researchsuggeststhatprovidingonline

platformsordistancelearningprogramscanenablelearnerstoaccesseducationat

their own convenience, mitigating the conflicts arising from their multiple

responsibilities(Bates,2019).Suchflexibleoptionscanhelprurallearnersbalancetheir

educationalpursuitswithotherrolesandobligations,leadingtoimprovedengagement

andacademicoutcomes(Machingambi&Mutopo,2020).Creatingasupportiveand

inclusiveclassroom environmentisalsocrucialforaddressinginterroleconflictamong

rurallearners (Mashingaidze & Chiweshe,2023). Research indicates thatopen

communicationandunderstandingamongstudents,aswellaspeersupport,contribute

toapositivelearningenvironment(Hargreaves&Fullan,2019).Smallgroupdiscussions

and collaborative learning activities can facilitate shared experiences and mutual

supportamongrurallearners,reducingthesenseofisolationandprovidingaplatform

fordiscussingandmanaginginterroleconflicts(Merriam &Tisdell,2015).Mentoring

programsorpairingrurallearnerswithmoreexperiencedstudentscanfurtherenhance

theirsupportnetworkandprovideguidanceinnavigatingthechallengesofconflicting

responsibilities(Mhaka,2015).Comprehensivecareercounselingandguidanceplaya

significantroleinhelpingrurallearnerseffectivelymanageinterroleconflict.Research

suggeststhatcareercounselingshouldconsidertheuniqueneedsandcircumstances

ofrurallearners,helping them explorecareerpathsthatalignwiththeirpersonal

responsibilitiesandrurallifestyle(Gibson&Dembo,2019).Providinginformationabout

flexible careeroptions,entrepreneurship opportunities,and vocationaltraining can

empowerrurallearnerstomakeinformeddecisionsthatenablethem tobalancetheir

variousroles(Milesetal,2018).

Additionally,workshopsortrainingsessionsontimemanagementandprioritization

skillscanequiprurallearnerswithpracticalstrategiestooptimizetheirtimeandeffort,

minimizingconflictsbetweentheiracademicpursuitsandotherobligations(Mkhize,

2020).Therefore,the verbatim from the participants reflects the significance of

recommendationsandinterventionstosupportrurallearnersinmanaginginterrole

conflict.The suggestions provided,such as flexible learning options,supportive

classroom environments,and comprehensive careercounseling,align with recent



researchfindings(Morse,2015).Implementingtheserecommendationscancontribute

toimprovededucationalexperiencesandoutcomesforrurallearners,enablingthem to

effectively balance their multiple roles and minimize conflicts between them

(Mupedziswa&Chikoko,2021).



Chapter5

Summary,Conclusion,andRecommendations

5.0Introduction

Chapter5 provides presents the summary,conclusion,and recommendations for

addressinginterroleconflictamongrurallearners,withaspecificfocusonfemalerural

learners in Zimbabwe.This chapteraims to synthesize the key findings,draw

meaningfulconclusions,and proposeactionablerecommendationsforeducational

stakeholdersandpolicymakers.

5.1SummaryofDataGeneration

Inthisstudy,datawasgeneratedthroughqualitativemethods,specificallythrough

participantnarrativesandverbatim submissions.Participantsincludedfemalerural

learners,teachers,andcounselorswhosharedtheirexperiences,challenges,andcoping

strategiesrelatedtointerroleconflict.Thedatagenerationprocessinvolvedthematic

analysis,whichidentifiedkeythemesandpatternswithintheparticipants'narratives.

5.2SummaryofDataPresentation

ThedatawerepresentedinChapter4,organizedaccordingtothematiccategoriesthat

emergedfrom theanalysis.Thethemesincluded(provideabriefsummaryofthe

themesdiscussedinChapter4,focusingoninterroleconflictamongfemalerural

learnersinZimbabwe).Theprecisesubmissionsfrom theparticipantsprovidedrich

insightsintotheexperiences,challenges,andcopingstrategiesoffemalerurallearners

inmanaginginterroleconflict.

5.3SummaryofDataAnalysis

The data analysis process involved a rigorous thematic analysis approach.The



verbatim submissionsandparticipantnarrativeswerecarefullyexamined,coded,and

categorized into meaningful themes and sub-themes. The analysis revealed

commonalities,patterns,andvariationsintheexperiencesandcopingstrategiesof

femalerurallearnersinrelationtointerroleconflict.Thefindingsprovidedadeep

understandingofthechallengesfacedbytheselearnersandshedlightoneffective

copingmechanisms.

5.4SummaryofKeyFindings

Basedonthedataanalysis,severalkeyfindingsemergedregardinginterroleconflict

amongfemalerurallearnersinZimbabwe.

5.5Conclusions

Inconclusion,thisstudyexploredthephenomenonofinterroleconflictamongfemale

rurallearnersinZimbabwe.Throughthedatageneration,presentation,andanalysis

processes,valuableinsightsweregained regarding thechallengesfaced bythese

learnersandthecopingstrategiesemployed.Thefindingssuggestthatruralsecondary

femalelearnersfacesignificantbarriersin:

1.Balancingfamilyresponsibilitiesandacademicdemands

2.Navigatinggenderrolesandsocietalexpectations

3.Managingsocialrelationshipsandacademicpriorities

4.Reconcilingpersonalaspirationswithculturalandfamilyobligations

5.Accessingresourcesandsupportforacademicsuccess

6.Prioritizingpersonalwell-beingamidstacademicpressures.

Thestudyhighlightedtheimportanceofaddressinginterroleconflicttoenhancethe

educationalexperiencesandoutcomesoffemalerurallearners.

5.6Recommendations

Buildinguponthefindingsofthisstudy,thefollowingrecommendationsareproposed:



5.6.1Recommendation1:Developflexiblelearningoptions

Tosupportfemalerurallearnersinmanaginginterroleconflict,itisrecommendedto

provide flexible learning options,such as online platforms ordistance learning

programs.This willenable learners to balance theirvarious responsibilities and

minimizeconflictsbetweentheiracademicpursuitsandotherobligations.

5.6.2Recommendation2:Createsupportivelearningenvironments

Educationalinstitutionsshouldcreatesupportiveandinclusiveclassroom environments.

Thiscanbeachievedbypromotingopencommunication,understanding,andpeer

supportamong students.Organizing smallgroup discussions and implementing

mentoringprogramscanfurtherenhancethesupportnetworkforfemalerurallearners.

5.6.3Recommendation3:Providecomprehensivecareercounselingandguidance

Toeffectivelysupportfemalerurallearnersinmanaginginterroleconflict,itiscrucialto

providethem withcomprehensivecareercounselingandguidance.Thisshouldinclude

informationaboutcareerpathsthatalignwiththeirpersonalresponsibilitiesandrural

lifestyle.Workshopsortrainingsessionsontimemanagementandprioritizationskills

canequiplearnerswithpracticalstrategiestobetterbalancetheirvariousroles.

5.7ImplicationsforFutureResearch

Thisstudyprovidesafoundationforfutureresearchoninterroleconflictamongfemale

rurallearnersinZimbabwe.Furtherinvestigationscouldexplorethelong-term effectsof

interroleconflictoneducationaloutcomesandwell-being.Additionally,comparative

studiesacrossdifferentregionsorcountriescould provideinsightsinto culturally



specificchallengesandcopingstrategies.

5.8Conclusion

Inconclusion,thischaptersummarizedthedatageneration,datapresentation,anddata

analysisprocesses.Thekeyfindingshighlightedthechallengesfacedbyfemalerural

learners in managing interrole conflict.The recommendations provided actionable

strategiestosupporttheselearnersandenhancetheireducationalexperiences.Overall,

thisstudycontributestotheunderstandingofinterroleconflictamongfemalerural

learnersinZimbabweandlaysthegroundworkforfutureresearchandinterventionsin

thisarea.





References

ActionAidZimbabwe.(2020).ElNino-inducedDrought:TheSilentCrisisinZimbabwe.

Retrieved from https://zimbabwe.actionaid.org/publications/el-nino-induced-drought-

silent-crisis-zimbabwe.Accessedon4thApril2024.

Allen,T.D.,Herst,D.E.,Bruck,C.S.,&Sutton,M.(2017).Consequencesassociatedwith

work-to-family conflict:A review and agenda for future research.Journalof

OccupationalHealthPsychology,22(3),287-301.

AmericanPsychologicalAssociation.(2017).Ethicalprinciplesofpsychologistsand

codeofconduct.Retrievedfrom https://www.apa.org/ethics/code/index

Bates,A.W.(2019).Teachinginadigitalage:Guidelinesfordesigningteachingand

learningforadigitalage.TonyBatesAssociatesLtd.

Bempechat,J.,&Shernoff,D.J.(2012).Parentalinfluencesonachievementmotivation

andstudentengagement.InS.L.Christenson,A.L.Reschly,&C.Wylie(Eds.),Handbook

ofresearchonstudentengagement(pp.315-342).Springer.

Biddle,B.J.(2023).Recentdevelopmentsinroletheory.AnnualReview ofSociology,

1(2),67-92.

Braun,V.,& Clarke,V.(2019).Reflectingonreflexivethematicanalysis.Qualitative

ResearchinSport,ExerciseandHealth,11(4),589-597.

BritishPsychologicalSociety.(2018).Codeofhumanresearchethics.Retrievedfrom

https://www.bps.org.uk/sites/www.bps.org.uk/files/Policy%20

-%20Files/BPS%20Code%20of%20Human%20Research%20Ethics%20%282018%29.pdf



Brown,L.,& Davies,E.(2019).Examining the Role ofResilience in Coping with

AcademicStressamongRuralFemaleLearners.InternationalJournalofPsychology

andEducation,32(4),567-589.

Bvute,V.,& Mushunje,A.(2019).TheImpactofDroughtonRuralLivelihoodsand

HouseholdFoodSecurityinZimbabwe.JournalofDisasterRiskStudies,11(1),1-8.

Charamba.,G,&Chikwati,T.&Chidarikire, M.(2024).GenderEqualityandWomen

EconomicEmpowerment:AnAnalysisofZAOGAFIFChurchinMasvingo,Zimbabwe.

InternationalJournalforSocialStudies,6(10),14-28

Charmaz,K.(2014).Constructinggroundedtheory.NewYork:SagePublications.

Chidarikire,M.& Chikwati,T. (2024). UnravellingCausesandMitigatingSuicidal

TendenciesinMaleEducatorsinZimbabwe’sRuralRegions:AComprehensiveAnalysis.

AsianJournalofEducationandSocialStudies,50(5),293 -303.

Chidarikire,M.,Chidarikire.,N,J.&Ingwani,V. (2024). Unravellingramificationsof

femaleexclusionasschoolheadsonadvancingwomeninLeadershipRoles:caseof

MasvingoUrbanSchools,Zimbabwe.InternationalJournalofResearch,6(11),202-

222

Chidarikire,S.,Muza,C.,&Beans,R.(2022).Exploringinterroleconflict:Acasestudyof

multipleroleinvolvementintheworkplace.InternationalJournalofPsychology,57(3),

456-468.

Chideme-Munodawafa,A.,Manyena,S.B.,&Collins,A.E.(2020).TheSocio-Economic

ImpactofDroughtonHouseholdsAffectedbyHIV/AIDS:A CaseStudyofBuhera

DistrictinZimbabwe.Sustainability,12(21),88-92.



Chikuvadze,P.(2023).Factors influencing inclusive education in Zimbabwe rural

schools.MeditererianJournalofSocialSciences,14(1),28-32.

Chireshe,R.,&Chireshe,E.(2021).ChallengesfacedbyfemalelearnersinruralSouth

Africanschools.SouthAfricanJournalofEducation,41(2),1-13.

Chireshe,R.,&Chireshe,E.(2022).Barriersandsupportsystemsforfemalestudentsin

Zimbabweanruralboardingschools.JournalofEducationalAdministrationandPolicy

Studies,14(5),57-66.

Chitiyo (2021).Assessing the qualityofeducation forrurallearners affected by

HIV/AIDSanddroughtinZimbabwe.JournalofDisasterRiskStudies,3(2),11-28.

Creswell,J.W.(2013).Qualitativeinquiryandresearchdesign:Choosingamongfive

approaches.NewYork:SagePublications.

Creswell,J.W.,&Poth,C.N.(2017).Qualitativeinquiryandresearchdesign:Choosing

amongfiveapproaches.NewYork:SagePublications.

Creswell,J.W.&Poth,C.N.(2018)QualitativeInquiryandResearchDesignChoosing

amongFiveApproaches.4thEdition.SAGEPublications,Inc.,ThousandOaks.

Creswell.J.W.&Creswell,J.D.(2017)ResearchDesign:Qualitative,Quantitative,and

MixedMethodsApproaches.4thEdition,Sage,NewburyPark.Chabaya,O.(2017).The

ImpactofInterroleConflictontheEducationalExperiencesofRuralFemaleLearnersin

Zimbabwe.JournalofEducationinDevelopingAreas,10(2),45-63.

Denzin,N.K.(2017).The research act:A theoreticalintroduction to sociological

methods.NewYork.Rutledge.



Denzin,N.K.,&Lincoln,Y.S.(2018).TheSAGEhandbookofqualitativeresearch.New

York:SagePublications.

Dube,N.,& Ramugondo,E.(2023).A ComparativeAnalysisofEducationalSupport

Systems forRuralFemale Learners in Zimbabwe and South Africa.Journalof

ComparativeEducation,15(3),211-229.

Dube,T.2020.Theimpactofgender-basedviolenceonmeninZimbabwe.Journalof

ResearchinGenderStudies,6(1),123-140.

Flick,U.(2018).TheSAGEhandbookofqualitativedatacollection.New York:Sage

Publications.

Frone,M.R.,Yardley,J.K.,&Markel,K.S.(1997).Developingandtestinganintegrative

modelofthework–familyinterface.JournalofVocationalBehavior,50(2),145-167.

Gibson,D.,&Dembo,M.(2019).Careercounselinginruralareas.InR.K.Conyne&E.

Cook(Eds.),AGuidetoPracticum andInternshipforSchoolCounselors-in-Training(pp.

131-142).London:SAGEPublications.

Guest,G.,Namey,E.E.,&Mitchell,M.L.(2013).Collectingqualitativedata:A field

manualforappliedresearch.NewYork:SagePublications.

Gupta,A.,&Arora,A.(2022).RoleConflictandItsImpactonRuralFemaleLearners’

EducationinIndia.InEducationforRuralDevelopment(pp.15-34).Springer.

Gupta,A.,&Arora,A.(2022).RoleConflictandItsImpactonRuralFemaleLearners’

EducationinIndia.InEducationforRuralDevelopment(pp.15-34).Springer.



Hargreaves,A.,&Fullan,M.(2019).Professionalcapital:Transformingteachinginevery

school.TeachersCollegePress.

Ibrahim,N.,&Asimiran,S.(2016).Theeffectofroleconflicttowardswork-lifebalance.

ResearchinBusinessandSocialSciences,6(11),283-297.

Johnson,A.(2020).ExploringtheImpactofTechnologicalAdvancementsonInterrole

ConflictamongRuralFemaleLearners:AComparativeStudyofZimbabweandNigeria.

JournalofGenderandEducation,45(2),123-145.

Jones,A.(2020).CopingStrategiesofRuralFemaleLearners:AComparativeStudy

betweenZimbabweandBritain.JournalofEducationResearch,45(2),123-145.

Kahn,R.L.,Wolfe,D.M.,Quinn,R.P.,Snoek,J.D.,& Rosenthal,R.A.(2024).

Organizationalstress:Studiesinroleconflictandambiguity.New York:JohnWiley&

Sons.

Lincoln,Y.S.,&Guba,E.G.(2013).Naturalisticinquiry.NewYork:SagePublications.

Machingambi,S.,&Mutopo,P.(2020).Educationalchallengesfacedbygirlsinrural

Zimbabwe.Gender&Behaviour,18(3),15522-15533

Machingura,C.&Chandiwana,L.,M.(2020).Educationalchallengesfacedbyrural

learnersaffectedbyHIV/AIDSanddroughtinZimbabwe.Sustainability,12(21),78-92.

Machiridza,V.&Makuvaza,B.(2023).Barrierstoeducationaccessforrurallearners

affectedbyHIV/AIDSanddroughtinZimbabwe.JournalofGeography,Environment

andEarthScienceInternational,1(2),11-22.



Makate,C.,Makate,M.,&Mango,N.(2018).DroughtsandEducationalAttainmentin

RuralZimbabwe.JournalofRuralStudies,5(8),38-49.

Manatsa,D.,Mushore,T.,&Mavhura,E.(2020).ImpactsofDroughtonRuralLivelihoods

andHouseholdVulnerabilityinZimbabwe:ImplicationsforClimateChangeAdaptation.

ClimateandDevelopment,12(9),791-804.

Maphosa,F.,&Gumbo,D.(2018).ClimateChangeandImpactsonHumanHealthin

Zimbabwe:AReview.JournalofGeography,EnvironmentandEarthScience

International,14(3),1-12.

Mashingaidze,T.,&Chiweshe,M.(2023).BalancingRoles:ExploringInterroleConflict

amongFemaleStudentsinRuralZimbabwe.JournalofAfricanEducationResearch,

10(2),123-142.

Mavhura,E.,&Manyena,S.B.(2019).TheRoleofSocio-CulturalFactorsinShaping

CommunityResiliencetoDrought:TheCaseofBuheraDistrict,Zimbabwe.International

JournalofDisasterRiskScience,10(1),36-54.

Mavhura,E.,Manatsa,D.,&Nhiwatiwa,T.(2020).TheSocioeconomicImpactsof

DroughtsonRuralLivelihoodsandHouseholdVulnerabilityinZimbabwe.Climateand

Development,12(6),522-536.

Mberikunashe,J.,Mavume,A.,Nhapi,I.,&Ndebele,S.(2017).ExploringtheBarriersto

AccessingHealthcareforLearnersLivingwithHIV/AIDSinRuralZimbabwe.African

JournalofAIDSResearch,16(3),239-248..

Merriam,S.B.,& Tisdell,E.J.(2015).Qualitativeresearch:A guidetodesignand

implementation.NewYork:Jossey-Bass.



Mhaka,S.(2015).UnderstandingInterroleConflictAmongRuralFemaleLearnersin

Zimbabwe.InternationalJournalofEducationandDevelopmentusingInformationand

CommunicationTechnology,11(3),32-47.

Miles,M.B.,Huberman,A.M.,&Saldana,J.(2013).Qualitativedataanalysis:Amethods

sourcebook.NewYork:SagePublications.

Mkhize,N.X.(2020).Theintersectionofgender,education,andruraldevelopmentin

SouthAfrica.Gender&Development,28(2),285-298.

Morse,J.M.(2015).Criticalanalysisofstrategiesfordeterminingrigorinqualitative

inquiry.QualitativeHealthResearch,25(9),1212-1222.

Mupedziswa,R.,&Chikoko,V.(2021).Exploringthegenderedexperiencesofstudent

mothers ata ruraluniversity in Zimbabwe.JournalofEducation,Society and

BehaviouralScience,35(2),1-15.

Musindo,(2019)Theintersectionofgender,education,andruraldevelopmentin

Zimbabwe.Gender&Development,27(3),423-437.)

Mutsvanga,P.,&Manatsa,D.(2020).ExaminingtheImpactofDroughtonVulnerable

RuralCommunities:ACaseStudyofBuheraDistrict,Zimbabwe.Jàmbá:Journalof

DisasterRiskStudies,12(1),a939-a965.

Nelson,D.L.,&Quick,J.C.(2013).Organizationalbehavior:Science,therealworld,and

you.CengageLearning.

Nyamukapaetal.(2022).Mentalhealthandpsychosocialchallengesamongrural

learnersaffectedbyHIV/AIDSanddroughtinZimbabwe.ClimateandDevelopment,



12(6),522-536.

Nyamwanza,O.,&Kaseke,E.(2018).FoodInsecurityandItsImpactonAntiretroviral

TherapyAdherenceamongAdultsLivingwithHIV/AIDSintheCityofHarare,Zimbabwe.

JournalofFoodSecurity,6(5),123-132.

Nyamwanza,O.,&Mudavanhu,V.(2020).ImpactofElNino-InducedDroughtonRural

Livelihoods,FoodSecurityandVulnerabilityinZimbabwe.JournalofSustainable

DevelopmentinAfrica,22(3),1-20.

O'Brien,K.M.,&Allen,T.D.(2008).Therelativeimportanceofroleoverloadandwork-

familyconflictforemployeewell-being:Ameta-analysis.JournalofVocationalBehavior,

73(3),368-384.

Patton,M.Q.(2014).Qualitativeresearch&evaluationmethods:Integratingtheoryand

practice.NewYork:SagePublications.

Reuters,(April2,2024).ZimbabweDeclaresStateofDisasterforDrought-HitCrops.

Availableat:www.reuters.ac.org.Accessedon4thApril2024.

Richards,L.(2015).Handling qualitative data:A practicalguide.New York:Sage

Publications.

Saldaña,J.(2015).Thecodingmanualforqualitativeresearchers.New York.Sage

Publications.

Sigauke,E.(2020).BarrierstoeducationalattainmentinruralZimbabwe:Perspectives

offemalestudents.InternationalJournalofEducationalDevelopment,75,102209.



Smith,L.(2018).Examining the ChallengesofInterrole ConflictforRuralFemale

LearnersintheUnitedStates.JournalofEducationalPsychology,112(4),567-584.

Sonnentag,S.,&Jelden,S.(2009).Jobstressorsandthepursuitofsportactivities:A

day-levelperspective.JournalofOccupationalHealthPsychology,14(2),165-181

TheGuardian,(April4,2024).Zimbabwe'sFoodSecurityatRiskasDroughtDecimates

Crops.www.theguardiam .ac.zwAccessedon4thApril2024.

TheHerald,(April3,2024).ElNino-InducedDroughtDevastatesZimbabwe'sSummer

CropSeason.www.theherald.ac.zw.Accessedon4thApril2024.

Thompson,L.(2019).BeyondSocioeconomicChallenges:UnderstandingtheRoleof

CulturalNorms in Interrole Conflictamong RuralFemale Learners in Zimbabwe.

InternationalJournalofEducationandGenderStudies,32(3),267-289.

Thompson,R.,&Walker,S.(2018).TheInfluenceofSocioeconomicFactorsonCoping

StrategiesofRuralFemaleLearnersinZimbabwe.RuralEducationQuarterly,21(3),231-

245.

WorldMedicalAssociation.(2013).WMADeclarationofHelsinki–Ethicalprinciplesfor

medical research involving human subjects. Retrieved from

https://www.wma.net/policies-post/wma-declaration-of-helsinki-ethical-principles-for-

medical-research-involving-human-subjects/Accessedon23rdMarch224

Zhu,L.(2020).Therelationshipbetweengenderroleconflictandacademicstressin

Chineseruralfemalecollegestudents:Themediatingroleofacademicself-efficacy.

FrontiersinPsychology,11,3458



Zhu,L.(2020).Therelationshipbetweengenderroleconflictandacademicstressin

Chineseruralfemalecollegestudents:Themediatingroleofacademicself-efficacy.

FrontiersinPsychology,11,3458.

ZimbabweNationalStatisticsAgency(ZIMSTAT).(2020).Poverty,Income,

ConsumptionandExpenditureAnalysis.Retrievedfrom

https://www.zimstat.co.zw/sites/default/files/img/publications/Reports/Poverty/POVE

RTY,%20INCOME,%20CONSUMPTION%20AND%20EXPENDITURE%20ANALYSIS.pd

Accessedon6thApril2O24.

ZimbabwePopulation-BasedHIVImpactAssessment(ZIMPHIA)(2020).FinalReport.

Retrievedfrom https://phia.icap.columbia.edu/wp-content/uploads/2021/03/ZIMPHIA-

2020-Final-Report_Web_Final.pdf.Accessedon6thApril2O24


