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Abstract 

Education has been declared a human right from the time of the Universal Declaration of Human 

Rights. The necessity for this human right to be provided for all and equally is very important. 

This is not only to ensure that leaners have the same opportunity to learn but also to allow for 

personal development which will likely cause innovation which will lead to sustainable 

development and consequently sustainable peace. This research was necessitated by the Covid -

19 crisis that saw most of the world go on lockdown as a way of controlling the spread of the virus. 

This lockdown included closure of schools for months. Mixed research was done using both 

qualitative and quantitative techniques. A case study survey was done using Epworth rural 

community. The main findings being that Covid-19 pandemic did in fact affect education in 

vulnerable communities. It was however observed that most of the effects were mainly based on 

the various forms of structural violence that already existed in the schools in vulnerable 

communities. As other scholars mentioned that sometimes structural violence is not noticed the 

way that direct violence can be seen, the lockdown exposed a lot of this structural violence in rural 

schools. From the poor infrastructure, lack of technology and other disparities that exist between 

rural schools and urban schools. From the findings of tis research, the researcher recommends that 

the Government of Zimbabwe make education a priority as it affects all faucets of the political, 

economic, social and technological systems. School authorities and parents should also take active 

roles in trying to develop the schools. 
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CHAPTER ONE 

1.0 INTRODUCTION 

1.1 Introduction 

This chapter gives a brief background to the study. It offers a brief insight into the issues 

surrounding the problem under study. This chapter also includes the statement of the research 

problem, the aim, objectives and questions guiding the research. The significance of the study is 

also provided in this section. 

1.2 Background to the Study 

Zimbabwe’s education system has in recent years seen several crises that stretch from 

economic downfall, high unemployment rate, natural disasters like drought and the recent cyclone 

Idai and the continued cultural violence, to name just a few. According to the United Nations 

Office for the Coordination of Humanitarian Affairs (OCHA) June 2020 report, Zimbabwe had 

approximately 3.4 million children aged 3 to 12 before the discovery of the coronavirus 2019 

(Covid-19) epidemic. A number that the current Zimbabwean education system was struggling to 

ensure basic education was provided for all. 

The government of Zimbabwe declared Covid-19 a national disaster on 17 March 2020 

(ZBC, 2020). This allowed the state to mobilise resources for preparedness and probable 

containment efforts. In the early days, concerns arose about the poor testing capacity impeding the 

identification of cases among travellers returning from high-risk countries. According to the then 

Minister of Health and Child Care (MoHCC), Minister Obadiah Moyo, the first case to be detected 

in Zimbabwe was confirmed on 21 March 2020 (Newsday, 2020). In the space of a few days, 
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multiple measures to curb the SARS-CoV-2 virus were put in place. These included a ban on all 

public gatherings, including church services, weddings, and all international sporting fixtures.  

Multiple hand-washing basins were installed around the country. The government also 

ordered the closure of schools and designated three hospitals as quarantine facilities for Covid-19. 

On 30 March, the country went into national lockdown for an initial period of 21 days (Wiley 

Online Library, 2020). This lockdown was mainly necessitated by the increase in cases in 

Zimbabwe. The figure below is a table extract from a report by the MoHCC on the increase in 

cases from March to July 2020. 

Figure 1  

 

Zimbabwe Covid-19 Daily Cumulative cases as of 4 August 2020 

 

Source: MoHCC Covid-19 Update Report 2020 
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The measures needed to contain the spread of the pandemic have put a lot of pressure on 

communities, families and children worldwide, Zimbabwe inclusive. Gukurume and Oosterom 

(2020) claimed that the measures were politicized and hence the allocation of the cushion funds 

by the government would not reach all the intended recipients. This disrupted vital services and 

triggered the temporary closure of schools. This worsened the plight of vulnerable children 

especially those in rural areas for whom accessing education and staying in school was hard 

enough. The disruption of income generating activities and resultant idleness of children especially 

because of Covid-19 did not make it easier for children especially those in rural areas to remain to 

school. The Covid-19 lockdown which was part of the government’s needed measures to prevent 

the spread of Covid-19 which claimed he lives of hundreds of people globally and put the global 

economy on its knees left school children idle. This saw some engaging in immoral activities like 

drug and alcohol abuse and premarital sex.  

The world over, the importance of education has been emphasized time and time again. 

The current universal guidelines under the 2030 Agenda for Sustainable Development have a 

separate goal for education known as the Sustainable Development Goal number 4 (SDG 4). The 

attainment of this goal intended to building sustainable, inclusive and resilient societies by 

ensuring inclusive and equitable quality education (UNESCO, 2015). Creation of this goal as a 

standalone goal shows the significance of equal education opportunities. Not only does SDG 4 

focus on education, other targets and indicators like Target 3.7, Target 5.6 and Target 8.6 on well-

being, gender equality, and decent work; respectively, are also education-related amongst others. 

One of the targets of this goal being to ensure learners acquire knowledge and skills that encourage 

sustainable development (United Nations, 2020).  
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On the continent of Africa, education has also been prioritized as evidenced by the African 

Union’s Agenda 2063. The Agenda has seven aspirations, one of which is the aspiration for “A 

prosperous Africa, based on inclusive growth and sustainable development” (African Union, 

2015). One of the goals for this aspiration is to have well educated citizens and skills revolution 

underpinned by science, technology and innovation. For this aspiration to be implemented, it is 

supported by one of the 12 flagship programmes that were to be adopted before the implementation 

of the First Ten Year Plan of the AU Agenda 2063.  This programme was to have a Pan-African 

E-University (AU, 2015). This project was intended to hasten improvement of human capital, 

science and technology and innovation. The system was to allow an increase in the access to 

tertiary and continuing education in Africa. It would also facilitate that large numbers of students 

would access information through Open, Distance and eLearning (ODeL) resources irrespective 

of where in Africa they were. 

 

Zimbabwe’s vision 2030 that was adopted in 2018 does not leave out the importance of 

education. The Vision 2030 framework has five pillars which include the Social development pillar 

that aims at prioritizing social service facilities for low income citizens. Under this pillar, the state 

aims at ensuring the curricula and facilities for education are adequate and that they allow for the 

provision of adequate and equal education (GoZim, 2018). This importance of education from the 

global level down to the national level show that education is a very important tool for development 

and for peace. This therefore means that education should be provided for both those in the urban 

areas and those in the rural areas equally. 
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Edtech Hub (2020) states that the challenges that rural and urban schools face are different. 

This is not only when there is s crisis but even when there is no crisis. Most of the problems are 

concentrated during the provision of primary education. This is mainly because especially in 

Africa, most children at least attend primary school even if they may fail to go beyond primary 

education. The importance of education has been confirmed by many scholars. One of the popular 

theories is the endogenous growth theory which emphasizes the importance of investing in human 

capital through education to ensure economic growth and development (Romer, 2011). Similarly, 

Jones (2002) affirms that the investment of funds in skills amassing and physical capital, is a cause 

for the differences in wealth distribution across the world.  

 

While Pugatch (2011) asserts that income levels are a product of various factors such as 

the different labour markets, political systems and stability, Acemoglu and Dell, (2010) view the 

level of education as one of the most significant factors of the differences in levels of income. This 

therefore shows that education contributes to higher level development goals of any country. 

According to UNICEF (2014), education can reinforce economic and social inclusion or exclusion, 

inequality and this may lead to positive peace or conflicts. This is because education can indirectly 

cause violent conflict through creating social divisions that if not addressed may lead to enmity. 

This kind of education may also be caused by different things which include structural violence 

where the resources availed or different schools are different and schools provide different quality 

of education. This may lead students who learn from schools with recourses to think that they are 

superior to those from less invested schools and this causes the differences. 
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Most times inequalities are ignored because they are taken to be normal after some time. 

Structural violence may be imbedded in rural schools but not exposed due to this acceptance of 

the violence as being normal. However there might be a pandemic or crisis that may expose this 

violence. Covid-19 may be this element that may expose structural violence if any in the rural 

schools in the rural areas in Zimbabwe. Exposure of these is important as it means that there is the 

opening of a gap that stakeholders will need to fill in order to ensure long term peace in the country. 

Peace is important for sustainable development. 

 

Behavioral violence has been published in many instances as a presence of fractures and 

disturbance has been observed in populations especially after disturbances. The research on 

structural violence has recently been integrated more into research (Klaus, 2012). Its incorporation 

is imperative as it recognizes the life-long effects of social inequity. Tegtmeyer and Martin (2017) 

identify the growth of research in the consequences of human exploitation and marginalization.in 

Zimbabwe the education system was disrupted by the Covid-19 lockdown and this opens a 

research gap where the research needs to explore what the interruption means and if there are any 

consequences of this interruption. There is also need to look at the effects in relation to whether 

there was any structural violence that could have affected the rural community more than other 

community. The need to understand this concept in relation to education becomes an important 

especially when the global call for literacy is at its max. The research is aimed at covering a gap 

in the studies conducted on crises and structural violence with a focus on education during Covid-

19 lockdown in the Epworth rural community. According to Zvobgo (2005), 1 235 994 students 

were enrolled in 1980 in Zimbabwe and the number increased to 1 934 614 in 1982.  Over the 

years, enrolment has continued to increase, this meant that more resources were required to support 
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the education sector. UNESCO (2020) asserts that though Zimbabwe has continuously allocated a 

sizeable percentage of its national budget to the education sector the bulk of this money goes 

towards human resources and so other areas of this sector are likely to be suffering.  

 

According to the Sunday Mail (2018) on the National Skills Audit Report, Zimbabwe’s 

skills deficit was at 62%, with a 96% of this deficit found in the engineering and technology sector. 

This brings one to wonder the efficiency and effectiveness of the education system in Zimbabwe.  

In order to support the SDGs, there is a great need to look at what the challenges of the education 

system are and how they can be solved. With the rural population Zimbabwe being 67.79% of the 

population as of 2018 (World Bank, 2019), this necessitates that education in rural areas be 

considered as just as important as those in urban areas.  This research focuses on the effectiveness 

of education in vulnerable communities during the Covid-19 pandemic lockdown. The research 

will also look at whether the state of the schools before the lockdown was acceptable and what 

structural violence was present in rural schools, particularly that violence that could impact the 

leaners during the lockdown. 

1.3 Statement of the Research Problem 

The Zimbabwe education system has been highly affected by the Covid-19 lockdown 

which was imposed by the government on 24 March 2020. This move was meant to curb the spread 

of the virus. On 17 March 2020 when the government declared the pandemic a national disaster, 

the announcement to close schools was made by the Minister of Information, Publicity & 

Broadcasting Services, Monica Mutsvangwa. During the lockdown period, certain schools and 

parents moved to online learning in order to continue the curricula without exposing the leaners to 

the pandemic (UNESCO, 2020). In other spheres, teachers continued to provide face to face private 



19 
 

lessons with others door to do tutorials in order to keep their pupils occupied.  However, this 

initiative was against the conditions of lockdown that prohibited gatherings and continuation of 

the non-defined essential services.  

This meant that all those caught providing these services could face the wrath of the law. 

Consequently, very little was done by the state as investment towards addressing structural 

violence issues that could be caused by these initiatives. While this could be beneficial to the 

children, Zimbabwe runs a risk of adding to the existing structural violence in schools as access to 

online lessons might not support the gospel of equity and equality especially to rural based students 

because of lack of technology. The study aimed at assessing the challenges facing the education 

sector during Covid-19. The complexities of whether this is a genuine crisis or perpetuated 

structural violence. 

1.4 Aim 

To assess whether the effects of COVID-19 on the Education sector in vulnerable 

communities in Zimbabwe are due to the crisis or a perpetuation of structural violence.  

1.5 Research Objectives 

The study’s objectives were to: 

a. Assess the effectiveness of the education system in Epworth rural communities before the 

Covid-19 lockdown. 

b. Examine the degree of impact of the Covid-19 Lockdown on the education system in 

Epworth rural communities. 

c. To examine the state’s mitigation to the impact of COVID-19 on education. 
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1.6 Research Questions 

a. How effective was the education system in Epworth rural communities before the Covid-

19 lockdown? 

b. Did the Covid-19 Lockdown have an impact on the education system in Epworth rural 

communities? 

c. What mitigation was done to alleviate the possible impact of Covid-19 on education? 

1.7 Significance of the Study 

This study is based on the understanding that the study findings will contribute to the 

enhancement of the education system in Epworth rural community. The rural community of 

Zimbabwe hold the majority of the population hence there is a need to ensure equality in education 

for leaners in this area. This research findings are may inform policy holders on what the Covid-

19 lockdown effects to education in Epworth were. This may be used by the state to improve if the 

state of education provision these areas if there is need. Considering that education is a basic 

human right, it is imperative that improvements continuously be done in the education sector and 

this research may be used. The study also contributes to the development of the researcher’s 

research skills and enhanced the researcher’s understanding on the effects of a disaster/crisis on 

the education system. National Disasters may cripple the education sector in any country especially 

under developed communities. This research may also assist schools with the view of an 

independent person as to the state of their schools in order to foster a need to improve the schools. 

The implementation of the findings can improve the efficiency and effectiveness of the education 

system in Epworth rural community. This can be by the state, school authorities, parents, 

humanitarian organizations or any other stakeholders. 
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1.9 Assumptions 

The study is carried out under the following assumptions: 

a. The effects on education sector during Covid-19 was a crisis.  

b. The education system in Epworth rural community gives a picture of education in 

vulnerable communities in Zimbabwe. 

c. Stakeholders in the education sector which include, education administrators, teachers, 

school students and parents in Epworth rural community are accessible and willing to 

contribute to the solution of the problem. 

d. The instruments (questionnaires, and documents) will capture the stakeholders’ views 

towards reduction of the effects of the Covid-19 lockdown on the education system in the 

area. 

1.9 Study Limitations 

Findings from this study can be applied with caution due to the following limitations: 

a. Data gathered from a small sample of stakeholders in the education system tends to be on 

the defensive and on the offensive against the government policies on the education 

systems in less developed areas. 

b. The use of numerical analysis does not capture the qualitative aspects of respondents and 

how the education system can be enhanced after national disasters. 

c. The research was not limited to a specific level of education. 

1.10 Definition of Terms 

The following terms will be used in this research: 
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Structural Violence- Structural Violence was first defined by the revolutionary professor 

in the research of peace and conflict, Johan Galtung who asserts that structural violence is indirect 

violence built into structure or systems and manifest as unequal opportunities or power (Galtung, 

1969). Galtung (1996) explains that violence is not just physical but that there can be deprivation 

through political and socioeconomic structures that can cause mal-development or psychological 

harm. This he explains to be structural violence. As opposed to direct or personal violence, 

structural violence is indirect as there may not be direct harm that one person causes the other.  

However, the structures put in place may be the cause for the violence. An example being structural 

violence that leads to inequality in America. There are a lot of inequalities in education and access 

to medical care and justice amongst other things. These inequalities harm those disadvantaged as 

they cannot achieve certain things with less access to resources.  

Education-From the Latin word e-ducere, which means “to lead out” the word education 

can be hard to define. Dewey (1916) defines it as ‘a social process of living and not a preparation 

for future living’. This view gives the sense that education is an experience. It supports process by 

which a society consciously conveys accumulated knowledge, skills and values from one 

generation to another. This shows that education is a deliberate process of sharing some sort of 

knowledge or skill. Reddy (1979) looks at education as the basis for development of the human 

being and in the development of nations.  Education is seen as a vital role in building one’s 

character. This is through transfer of culture and values in society. Innovations are also created 

leading to development of states through education.  The role of education can therefore not be 

overemphasized. 

Disaster- The World Health Organisation (WHO) defines disaster in the Panafrican 

Emergency Training Centre Training package as an occurrence that disrupts the usual 
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circumstances of existence and triggering a level of anguish exceeding the capacity of adjustment 

of the affected community. This means that for an occurrence or event to be called a disaster. It 

has to have evidence of its disruption the way of living of a group of people. A road traffic accident 

can be defined as a disaster just as a cyclone, earthquake or a disease. 

Crisis- According to the Oxford Dictionary, a crisis is a time of intense difficulty or danger. 

The term crisis is used to define personal, or public conditions in which the individual, 

organizations or societies or even states as a whole find themselves with potentially negative 

concerns. The condition may start as an adversary, but when the adversity goes beyond normal 

limitations, it is then defined as a crisis. 

Social Exclusion- Social exclusion is about the marginalization of vulnerable individuals 

or groups in society. This can be on the basis of gender, race, socio-economic status, or any other 

social determinant (Makwerere and Dube, 2019). This exclusion can be deliberate or not and can 

have either direct or indirect effects to their livelihood. 

1.11 Chapter Outline  

This dissertation intends to present the research in the simplest way that will be easy to 

read. The structure should allow easy location of relevant information. The research is presented 

in the following structure:  

Chapter 2: Chapter 2 focused on reviewing of related literature including definition of 

quality education as seen by other scholars. This chapter also looked at the main concepts that have 

been studied bringing out the gap that necessitated the research.  
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Chapter 3: Research Design and Methodology; describing the survey method, population, 

samples, instruments for the research and data collection methods used in the research was done 

in this chapter.  

Chapter 4: Results and Findings; this chapter conveyed how the data that was gathered and 

analyses this data. It then interprets the findings to come up with reasoning or explanations of the 

impact of Covid-19 on the education sector.  

Chapter 5: The final chapter summarizes the research, giving the conclusions of the 

research and recommendations. Gaps for future research were also given in this chapter. 
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CHAPTER TWO 

2.0 LITERATURE REVIEW 

2.1 Introduction 

The importance of education in any state can never be overemphasized. Global Facility on 

Disaster Reduction and Recovery (GFDRR) states that education helps in the development of 

personal skills, it molds attitudes and behaviors of children and leads to healthy and productive 

lives. Global Campaign for Education (2016); Nicolai, Hine and Wales (2016) however, estimated 

that nearly 175 million children’s education has been interrupted by a disaster each year. These 

interruptions may be unavoidable, but the length of the interruptions may be avoided if states are 

better prepared for disasters. The impact that these interruptions have on the children may not 

always be felt immediately but can be severe on children and young people and on the state 

consecutively.  Poor preparedness on education sector recovery after crises is the main reason for 

the problems that crises cause. Though disasters would have directly caused the problems, the 

indirect effects of lack of good crises response and recovery is an important area to be noted. This 

research focused on whether the Covid-19 disaster affected the education sector in Zimbabwe, 

with special focus on Epworth rural community. It was hoped that the research could see if the 

effects were due to the crisis or structural violence.   

2.2 Conceptual Framework 

The research was guided by the concept of quality education. The concept of quality 

education has been in existence for a long time now. The concept has a multifaceted nature as can 

be seen by its many definitions. Adams (1993) states that the definition is complex because many 
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terms are being synonymously used causing confusion. Effectiveness, Efficiency, equity and 

quality are the terms mostly interchanged or used in the definition of quality education. (Motala, 

2000; Pipho, 2000) agree that defining quality education is difficult but agree that quality education 

is education that has a few characteristics which include; healthy learners, safe environments, 

relevant content and curricula, adequate processes and outcomes that are relevant to the needs of 

the individuals and societies. 

 

UNESCO (2001) asserts that education is a human right. To confirm this UNESCO (2005) 

states that the need to achieving basic universal primary education (UPE) appeared on the 

international agenda since the Universal Declaration of Human Rights affirmed in 1948. This was 

by encouraging elementary education to be made free and compulsory for all children. The 

declaration of the right to education as a human right has been agreed to by a number of scholars. 

After the Universal Declaration of Human Rights, treaties like the UNESCO Convention Against 

Discrimination in Education of 1960, the International Covenant on Economic, Social and Cultural 

Rights of 1966 and the 1981 Convention of All Forms of the Elimination of Discrimination against 

Women all sought to make free, compulsory primary education for all the children (UNICEF, 

2007). These treaties emphasized that education was a human right for all.   

 

This recognition of education as a human right is enshrined in the various goals and targets of 

many international, regional and national frameworks or guidelines. Examples of these are the 

EFA goals of 1990; affirmed in 2000, the Millennium Development Goals (MDGs) and the SDGs. 

These goals all give direction of what is to be done and how best it can be done. An example is the 
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challenge faced by most countries is the implementation of these goals. For instance, the aim of 

EFA required that all commit to achieving six specific education goals that were to: 

 “Expand and improve comprehensive early childhood care and education, especially for 

the most vulnerable and disadvantaged children. 

 Ensure that by 2015 all children, particularly girls, those in difficult circumstances, and 

those belonging to ethnic minorities, have access to and complete, free, and compulsory 

primary education of good quality. 

 Ensure that the learning needs of all young people and adults are met through equitable 

access to appropriate learning and life-skills programs. 

 Achieve a 50% improvement in adult literacy by 2015, especially for women, and equitable 

access to basic and continuing education for all adults. 

 Eliminate gender disparities in primary and secondary education by 2005, and achieve 

gender equality in education by 2015, with a focus on ensuring girls' full and equal access 

to and achievement in basic education of good quality. 

 Improve all aspects of the quality of education and ensure the excellence of all so that 

recognized and measurable learning outcomes are achieved by all, especially in literacy, 

numeracy and essential life skills.” 

Whilst these goals were being worked on, they worked together with MDGs that were also 

to be achieved by 2015. The education goals of these two linked in that they both called for 

elimination of disparities. MDGs had 9 goals that included Goal 1: Eradicate extreme poverty and 

hunger; Goal 2: Achieve universal primary education, Goal 3: Promote gender equality and 

empower women, Goal 4: Reduce child mortality, Goal 5: Improve maternal health, Goal 6: 

Combat HIV/AIDS, malaria and other diseases, Goal 7: Ensure environmental sustainability and 
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Goal 8: Develop a global partnership for development. Goal 2 supported the second goal of EFA. 

This shows that education is regarded as a very importance tool I eradicating poverty and ensuring 

development. 

  

The interest in ensuring primary education is because this is the formative part of every 

person and because it is a human right, there is need to ensure every child goes through primary 

education. These goals if they had been achieved would ensure more knowledge on the children 

and likely lead to more innovation. This goal had a single target which was to ensure that 

universally all children were to be able to complete primary education by 2015. Although the 

monitor of the MDGs showed an improvement in the percentage of children that got access to 

education, the Food and Agricultural Organization of the UN (2017), claimed that from almost 57 

million primary school children that did not attend school; 80 percent lived in rural areas. This 

knowledge of the urban-rural knowledge and education divide was concerning and became the 

obstacle to achieving global primary education by 2015. This research will look at the effects of 

Covid-19 on education, a case of a rural community and hopefully support or prove this notion. 

The quality of education of these rural children is said to be affected by many things like hunger 

and malnutrition and so this research will see what effects a pandemic has on education. As such, 

other socio-economic issues need to be dealt with at the same time as the issue of access to 

education is discussed.  

 

When 2015 arrived, the MDGs were superseded by the SDGs. These are 17 goals that aim 

at freeing the world from poverty, hunger and disease. Of particular interest to this study is SDG4 

that focuses on quality education for all children. According to UNESCO (2018), SDG 4’s Target 
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4.1 is to ensure that all children irrespective of sex are to complete free, equitable and quality 

primary and secondary education by 2030. Target 4.2 is to ensure that all girls and boys have 

access to quality early childhood development, care and pre-primary education. Target 4.3 ensures 

equal access for all women and men to affordable quality tertiary, technical and vocational 

education including university. Target 4.4 is aimed at substantially increasing the number of youth 

and adults who have relevant technical and vocational skills for employment and entrepreneurship. 

Target 4.5 is to eliminate gender disparities in education at all levels and for the vulnerable 

(persons with disabilities, indigenous peoples and children in vulnerable situations included). 

Target 4.6 is to ensure that all youth and a substantial proportion of adults, achieve literacy and 

numeracy and Target 4.7 to ensure all learners acquire knowledge and skills needed to promote 

sustainable development, human rights, gender equality, promotion of a culture of peace and 

nonviolence amoungst others. 

 

Targets 4.1, 4.2, 4.3 and 4.5 also support the idea that all children should have access to 

education because it is a human right. As the right to education and the enjoyment of benefits of 

cultural freedom and scientific progress under the Economic, social and cultural rights in the 

Universal Declaration of Human Rights (UDHR). For centuries, international organisations have 

kept pursuing this human right through different treaties because it is a basic need for sustainable 

development to be achieved (Ankomah, Koomson, Bosu, with Oduro, 2005). Viewed this way, 

the concept of education as a human right is more acceptable.  

 

Moyo (2014) affirms that in 1980 the government of Zimbabwe put in place education 

reforms provide free education to all children. These reforms where cemented by the Zimbabwe 
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Education Act. However, over time the government reviewed these and required tuition to be paid 

by for all children.   Public government schools provided cheap education as only a small fee is 

charged at these. This the government did to ensure that children had an opportunity to go to 

school. Mapako, and Mareva (2013) state that, even with the tuition reduced, education is not free 

in as the government is haunted by its past expenditures and recent years of global economic crisis.  

 

They however claim that the government has continuously tried to ensure education for all 

through programmes like the Basic Education Assistance Module (BEAM). This programme was 

developed to prevent school expenses to be the reason that vulnerable children dropped out of 

primary school.  Through this programme, tuition and other basic fees for vulnerable children are 

paid. This however is limited to the financial support to leaners and does not address other areas 

of the education system that are important to ensure quality education. Areas like teacher facilities 

and the learning environment. 

2.3 Theoretical Framework 

Johan Galtung’s theory of the conflict triangle, discusses the categories of violence; direct 

violence, structural violence, and cultural violence (Galtung, 1969). According to Galtung, direct 

violence is branded by visible violence. Violence that occurs physically or verbally. In this type of 

violence, the victim and the offender can be clearly identified. Cultural violence on the other hand, 

is when a characteristic of a culture legitimizes violence. Structural violence, is distinct from these 

two in that it is an inequality and injustice built into the systems resulting in unequal power and, 

consequently, imbalanced life chances. For cultural and structural violence, the requirement for a 

clear actor falls away.  
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Structural violence concept is useful to understand the threats underlying causes of 

violence. However, in itself, structural violence is limited if no immediate threats are visible. To 

avoid this problem, Galtung advocates a triangular mode of understanding violence. His proposal 

includes cultural violence, structural violence and direct violence as the corners triangle (Galtung, 

1978). This triangle differentiates. Galtung’s perspective of violence is that the three corners of a 

triangle are intertwines and the same is true for Cultural, structural and direct violence 

(Galtung,1999). Below is an image of Galtung’s triangle of violence. 

Figure 2  

 

Galtung’s Triangle of Violence 

 

 

 

As depicted by the triangle, the three forms of violence are linked. Though direct violence 

is more visible, cultural and structural violence are just as destructive as direct violence to the 

individuals and societies.  

 

The concept of Structural violence has been in use for over a long time. The phrase itself 

was thought up by Johan Galtung in a 1969 article, “Violence, Peace, and Peace Research”. Winter 

et al (2012) believed that Galtung conceived the term to express what he believed to be a pervasive 
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form of violence that is fabricated in systems. In structural violence, the word violence defines 

forms of abuse imposed by social structures and rules and regulations. These forms of abuse lead 

to inequality that can lead to poverty, humiliation and sometimes can be as severe as to cause 

death. Violence in structural violence is not meant to describe physical as known. He argued that 

Galtung saw institutions, structures and philosophies as the reason why there was inequality or 

injustice. Galtung (1969), also asserts that structural violence shapes the experiences that force and 

liability-based models of agency cannot account for. In agreement to Galtung’s theory of Conflict, 

Violence and Peace, Winter et al (2012) state that Galtung's exertion on violence that is being 

experienced in modern day was beyond the physical violence that is popularly known as violence. 

Winter also believed that structural violence was very relevant in modern day as it allowed 

researchers to understand the present and collective past. It also allows for policy makers to see 

how their policies or lack thereof may cause harm to societies.  

 

Winter et al (2012), look at violence as being present when there is an influence to the 

human beings’ mental and actual somatic realizations that their potential is being affected by 

systems. Winter qualifies that violence extends beyond the individual and consist of structural and 

cultural fonts. This observation assumes that inequality in terms of access to resources are forms 

of violence. With this assumption, denial of some to access to basics like health care, education, 

political power by the structures or institutions are forms of structural violence. This is mainly due 

to the manipulation of society's social institutions by those that are in power. 

 

Structural violence is mostly established through denial of basic human rights, inequity, 

poverty, and exclusion from institutional patterns of decision-making. Discrimination by sex, race, 
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and tribe, lack of education or unequal opportunities for education and inadequate employment 

opportunities are also some of the many forms of structural violence. Though it may be easy to 

identify structural violence in some instances, sometimes victims of structural violence do not 

realize the methodical methods with which their predicament is designed through imbalanced and 

unfair distribution of society's resources.  

 

Christie, Wagner & Winter (2001) view structural violence as violence that is rooted in the 

socio-economic and political structures of a state or society. They claim that violence will be taking 

place every time that citizens go hungry, fail to vote or fail to have access to education. They also 

state that when preventable diseases cause suffering to people or when they starve to death, are 

deprived of decent housing, education and opportunity to work, it means they are experiencing 

violence. Though Christie et al’ assertions support the writings of many scholars, there are 

however, strong critiques to Galtung's original conceptualization of structural violence. Winter et 

al (2012) argues that the conceptualization of structural violence by Gultung depends on the 

language of ‘invisibility’ assuming that structural violence persists over time and across 

generations because of invisibility. 

 

According to Galtung's theory however, the reason why structural violence persists is 

because of this idea of invisibility. Galtung argues that if violence could be seen then it could be 

stopped. Failure to see that there is violence may cause the violence to persist for a very long time. 

This is the curse that sometimes haunts structural violence. It can be ignored as it is sometimes not 

easily identified. On the other hand, Winter et al (2012) contend that the constant repetition of 

things in the open, not necessarily invisibility is the cause. He further argues that situations caused 
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by structural violence become normal everyday life for others and this is how they then are 

inherited by generations. In Zimbabwe, structure and interaction amongst the parties in the state 

play a critical role in the access and distribution of supposedly shared resources. Organized 

deprivation results in conflicts that can either be dormant or active.  

 

Weigert (2008) views structural violence as ubiquitous and that it manifest in the massive 

gap between influential people and powerless people especially in the distribution of material 

resources. Weigert brings out that according to Galtung’s proposal, the number of avoidable deaths 

that can be recorded can define structural violence in any place. An example is if people die from 

scarcities of basic commodities like food or shelter. This becomes structural violence if these are 

available for them but there is a system or structure that denies them these. An example is; 

according to Campbellsville University (2017), in 2015, 13.5 percent of the U.S. population was 

below the federal poverty line. This meant an income of about $24,250 for a family of four. A 

closer look at the population showed that there could be structural violence as whites under this 

line only constituted 9.1%, compared to 24.1% African-Americans. This seemed to support the 

long history of African-Americans being the victims of structural violence in America. 

 

Structural violence has its roots in political or financial structures that fail a group of 

individuals. For instance, children in inward cities ordinarily get access to satisfactory schools, but 

are limited in terms of the occupations that offer great pay rates when they grow up. This, in turn, 

limits their access to healthcare, legitimate securities, political control, secure lodging and other 

critical assets. This cycle propagates itself, making whole communities subject to normal auxiliary 

violence. Access to basics like education and healthcare are all imperative to breaking the cycle of 
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poverty. People without satisfactory healthcare are more likely to have shorter life spans, but 

moreover to spend more of their salary treating ailments and other wellbeing issues. This may 

sometimes lessen their capacity to work and get more from their work. Without satisfactory 

education, great employments and impact, their society is constrained. 

 

Ireland Department of Education (2003) states that there is structural violence in its 

education system from the primary level. In Ireland, primary education is known as vital in 

producing equitable Irish education. The department also recognises that the primary education 

level has the largest number of enrolment. Primary education however has lacked investment while 

it has the greatest number of enrolment, hence having more students from a disadvantaged 

backgrounds reproducing inequality in Ireland. Structural violence comes in that the structures and 

resources are limited and so the students who go to the less developed schools will not benefit as 

much as those who go to private schools and have access to more educational facilities. Though 

there may not be any physical violence on the children, the inequality in the facilities that the 

children have access to, is a form of structural violence. The quality of education obtained wen the 

resources are not adequate influences the children’s’ ability during secondary and third level 

education in Ireland and so this is clear structural violence. The opportunities of these children are 

consecutively affected because of the foundation of education that was affected by inequalities 

caused by lack of investment in the schools.  

 

The Irish Department of Education’s concern inequalities on primary education is 

supported but OECD (1992) that asserts that primary schooling delivers the basis for all succeeding 

progression in the education system. The formative years in development are thus expended at 
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primary schools. The skills acquired at these levels are essential for every child and thus its 

importance cannot be overemphasized. Violence at this level will likely affect many other levels 

of education that the children will go to. Structural violence in schools may also come from 

demonstrations of power and social control, symbolic in customary educational systems (Gerbner, 

2002).   

 

Violence in the education sector comes in many forms. In Illich’s revolutionary ‘De-

schooling Society’, there is an advocating for peer-to-peer learning through computer networks as 

an alternative to schools. This he claimed avoided the polarization of societies that schools 

inculcated (Illich 1970). Illich, further notes that violence at school was also permeated by grading 

and certification that educators insisted on. This hierarchical grading system had an effect on 

society that Illich saw a violence on the learners. He viewed the discrimination that occurred 

amongst the students as being the fruit of the grading system. The divides of population into those 

formally educated and those not legitimized this violence according to Illich. Students are graded 

and ranked from an early stage. This is a violent process as it objectifies humans creating a 

competitiveness that can be destructive amongst students or learners. The effect it has on 

individuals with academia problems is such that they may face heavy judgment, experience fear 

of tests as they are likely to fail and face humiliation if they do. This kind of violence was consistent 

in both vulnerable and non-vulnerable societies. 

 

Roser, Nagdy, and Ritchie (2018) claimed that, though thrust to literacy globally had seen 

progress, violence could be seen as there was a literacy concentration observed in wealthy 

countries and among men. FactsMaps (2018) supported this as it showed that the lowest literacy 
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rates in the world spread across sub-Saharan Africa and South Asia. This was in contrast to the 

highest literacy rankings in European and East Asian states. 

2.4 Importance of Education 

The 2030 Agenda for Sustainable Development is that comprises 17 Sustainable 

Development Goals (SDGs) which include the economic, social and environmental aspects of 

development. Under these, is the Sustainable Development Goals 4 which deals with education. 

This goal states the importance of education in the realization of the 2030 Agenda for Sustainable 

Development.  In this SDG 4, education is stated as an essential goal that has its 7 outcome targets 

and 3 means of implementation (United Nation 2015). The importance of education is more 

evidence as this has been included in the Millennium Development Goal (MDGs) and Education 

For All (EFA). However, SDG4 are different from the education-related MDGs and from EFA in 

the focus, geographical coverage and focus (UNESCO, 2015). In 1990 World Declaration on 

Education for All (EFA) recognized quality as a requirement to achieve the equity goal (UNESCO, 

2005). Article 3 of EFA was about Universalizing access and promoting equity of education.  

 

In this regard, UNESCO (2005) brought out that simply expanding access to education was 

not very beneficial to the development of the individual and society. There was need to guarantee 

that quality education was provided to achieve the most in the development of societies through 

development of individuals. Supporting this was the Dakar Framework for Action of 2000, which 

stated that quality of education was fundamental in development of leaners. The Dakar Framework 

defined quality of education through a set of what they termed “the desirable characteristics” which 

included healthy and motivated student learners, processes that had competent teachers, content 

that was relevant to the curricula and systems that supported quality education. Under the systems 
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were good governance and equitable resource allocation (World Education Forum, 2000). 

However, this framework did not assign any weighting benchmark to the various dimensions 

identified. Dare (2005) supports the WEF as he noted that for quality education to prevail, all 

elements in the education system needed to be considered because they are interrelated. Failure to 

have quality in any of the elements would not achieve quality education. 

 

It is important to note that there is no question on the importance of quality education, but 

rather on the definition of quality education. One of the problems stems from the problem of 

determining what the term quality means. Ankomah, Koomson, Bosu and Oduro (2005) state that 

this definition problem emanates from evasiveness of the concept of quality. It is hard to come by 

an agreed definition for the term. As Sallis (n.d) in Ankomah (2005) put it, quality is easier to 

know when it is experienced than through description or explanations.  

 

Also agreed by a number of scholars is the fact that quality education is a human right.  It 

is more difficult to define quality when its conceptualization is in terms of a specific characteristic 

of education like the system. Purposes of education are diverse and this adds to the complexity of 

defining its quality. Some of the purposes are cultural bound while some value-laden. Some 

believe that education is meant to nurture cognitive, moral and social development for the students 

or learners. On the other hand education is a means of promoting nation building and social 

cohesion or just a preparation for work. Even the agreement on quality evaluation becomes 

problematic.  

 

NESCO compares these using the following table: 
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Table 1  

Global education agendas compared: MDG2, EFA and SDG4 

Global Education Agendas  

 MDG2 EFA  SDG4  

Scope  Primary 

Education  

[children]  

Basic Education  

[children, youth & 

adults]  

Basic Education;  

Post Basic Education 

& Training;  

Lifelong perspective  

Geograhi

cal 

coverage  

Low-income 

countries  

Conflict-affected  

While universal in 

intention, in practice 

it focused on lower-

income countries  

Universal agenda for 

all countries 

regardless of income 

level and/ or 

development status  

Policy 

focus  

Access to and 

completion of 

primary education 

for all  

Access to quality 

basic education for 

all  

Access to quality 

basic education for 

all;  

+ Equitable access to 

post-basic education 

& training;  
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+ Relevance of 

learning for both 

work and ‘global 

citizenship’  

 

Bhardwaj (2016) considered education as an essential human virtue that is necessary for 

every society. He also states that education is a foundation for good life and symbol of freedom. 

Education is imperative for the integration of separate entities in the society and in life. It is not 

limited to what children or adults benefit from schools or colleges only. Education is not also 

limited by to/by age. Experience can also educate through the practical things that happen life. The 

importance of education can be argued from many angles, from development of the mind, 

acquisition of basic knowledge and skills and many other important factors that include 

development. Irish Department of Education (1990) looks at the importance of education from 

early childhood where they state that primary school is very vital as this is where the most 

formative years of every person are spent in primary school. Primary education then becomes the 

foundation of knowledge needed for consequent progression in education.  

 

O’Dubhslainé (2006) asserts that education empowers children and allows them to have 

the ability to analyse information and utilize the knowledge acquired from this analysis. Education 

is also said to be important as it enables the development of those analytical skills and other 

cognitive abilities in people. In the long run, these skills acquired through education facilitate the 

increase his productivity by employees by labourers. Schultz (1961) dues the improvement in the 

capabilities of any labour force to their education or training. Knowledge and appreciation of the 
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specific tasks allow the employees to do the right work and right time. This increases speed and 

quality of work and so it is important for one to be able to be educated Welch (1970).  Knowledge 

obtained from education also allows labourers to make better decisions. Analysis skills also bring 

about innovation which is important for development. In recent years innovators have been seen 

creating technologies that have been a cornerstone to development.  

 

The process of industrialization and economic development has been accredited to 

intellectual ability. Landes (1980) states that development is based on the ability of human beings 

to acquire and apply a corpus of knowledge concerning techniques. Bhardwaj (2016) identified 

the importance of education as that it makes better citizens, brings confidence, ensure a bright 

future, character building and helps train on time management, amongst other things. Education 

generally teaches the manners, rules and regulations of life. Knowledge of what is to be done also 

brings confidence in a man. To achieve goals, one needs to believe in themself and have confidence 

in themselves. This confidence helps during difficulties, makes communication easier and brings 

results in the achievement of goals.  

Also, education gives room for a person to live a happy life by giving room for one to have 

a bright future (Hughes, 2017). It stirs hidden talents and skills in people that enable employment 

and secures futures. Character-building education aids to grow individuals. Many skills are 

developed through education like problem solving, social, decision making and creative thinking 

skills. It can introduce people to different cultures, beliefs and religions.  Education also provides 

exposure to real life experiences that enable life planning and personal development.  
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2.5 Education in Post-colonial Zimbabwe 

The independence of Zimbabwe was not only a road to freedom from political crisis, it led 

to a number of socio-economic and educational reforms (Zvobgo 1996). Before independence, a 

lot of racial discrimination in the education sector disadvantaged the majority which was the black 

population. This discrimination was on both law and practice, but this was then outlawed and 

education declared a basic human right for all citizens. Even at a time when the UDHR had been 

in use for years, the colonial government continued to deny the vulnerable population the right to 

quality education. After the attainment of Independence, changes started to take place. One of the 

major changes was the Education Act (25:04) of 1987. This law corrected areas of importance like 

that; education was declared a basic human right under Part II of the Act, which is on Fundamental 

Rights and Objectives of Education in Zimbabwe. Primary education was also made compulsory 

to all children in Zimbabwe and primary education in public schools became free. Murphy (2005) 

asserts that education systems have gone through various reforms and this is particularly true for 

the Zimbabwe education system post-independence.  

 

The first 20 years after independence, saw great strides in many areas in the education 

sector. There was the expansion of schools, an increase in the teachers being trained and 

improvement in education infrastructure. For this part, the government took the socialist path. 

Guiding this path was the principle of ‘Growth with Equity’ (Shizha and Kariwo, 2014). After the 

repressive policies by the colonialist government that did not give equal opportunity to the black 

population in education, this move was meant to close the gap and give the blacks population 

access to education. This principle was adopted not only to redress the inherited inequities in 

education but in other sectors like health. At this point primary education was made tuition free 
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causing a high rate of enrolment. Despite the commendable growth in education, the government 

took part in economic adjustment programmes that led to the underfunding of education. Being 

that it was the state’s responsibility to provide education resources, failure by the state to provide 

adequate resources impacted the provision of education.   

 

The land reform programme and subsequent economic sanctions that led to the economic 

meltdown all negatively affected the education sector. Effects of this like the high turnover of 

teachers and other economically important manpower further affected the sector. Brain drain 

instigated problems of qualified teachers in the education sector. These problems however do not 

affect the education sector the same. From the US834 million, US$973 million and US$1,132 

billion allocation for the education sector for the years 2017, 2018 and 2019, Chikowore (2019) 

believed that 97% of it only covered employment costs. This is evidence of inefficiencies, and the 

government’s undermining of the impact of the budget on education outcomes. Despite this, 

education in Africa had expanded intensely over the years with the median of children completing 

primary school in Africa having increased from 27 to 67 between the years 1971 and 2015 (World 

Bank, 2020). This could not have been sustainable seeing that the budget is covering just 2% of 

the other areas of the sector that is not wages. This points to the government not doing enough for 

the provision of education. Schools do not sorely run because of the availability of teachers. There 

is need for teaching material, infrastructure and a conducive environment. The government has 

failed to fix this and caused many disparities between schools as parents have taken part of the 

responsibility of the government. 
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2.6 The Zimbabwe Education Sector 

The Zimbabwe education system comprises of three levels that are primary, secondary and 

tertiary education (Kanyongo, 2005). Kanyongo states that students start from the primary 

education. The Ministry of Primary and Secondary Education is responsible for the curricula.  It 

has a unit that designs syllabi and teaching materials for all the levels. At the primary level at least 

five subjects are examined that are; Mathematics, English, Indigenous languages (Shona and 

Ndebele) and General Paper. General paper covers a number of lessons that include Social Studies, 

Religious Education and Environmental Science. More subjects are being taught but some are not 

yet examined at grade seven. 

 

Kanyongo also states that rural areas have always been disadvantaged as there are 

sometimes untrained teachers particularly in remote parts of the country. This is usually because 

trained teachers are unwilling to be posted to these areas as they are under developed and the 

infrastructure is not conducive. At Grade seven, students go through standard tests that are 

sometimes used as standards to get places for secondary education. However primary education is 

compulsory and performance on the grade seven examinations is not expected to deny students 

from progressing to secondary education. Secondary education can be four or six years if the 

students go up to Advanced level. This research surveyed the impact of Covid-19 lockdown on 

primary education as this is the most important part of the child’s development and that can affect 

the secondary and tertiary education. Shizha and Kariwo (2011) address the commendable growth 

in education that took place just after Zimbabwe gained its independence when there was the 

provision of free education for all. They claim that the first two decades of independence had the 

highest gains in the education sector but that all these were eroded by the economic hardships that 
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the country faced in the late 1990s and beyond. They argue that amongst others, land redistribution 

created an economic crisis this further affected the education sector negatively. They expose 

various error by the state that caused the erosion of the standards of education in the country. This 

gives the research a need to explore what the role of the state is in terms of providing the resources 

for education to the population. This research aims at looking at how the education sector was like 

in Epworth rural community prior to Covid-19 in order to assess the impact of Covid-19 lockdown 

and try to explain the impact. 

 

On another note, Chireshe (2013) in his study on Inclusive Education in Zimbabwe 

revealed that Zimbabwe was at a better place as it was implementing the concept of inclusive 

education by providing special needs an opportunity to access to education. He however perceived 

that the lack of resources affected this programme. Previous on the education sector in Zimbabwe 

by Mpofu (2000), Mpofu et al. (2007) and Chireshe (2011) supported the notion that shortage of 

resources was an impairment to the execution of the policy on inclusive education. Eloff and 

Kqwete (2007) and Zimba et al. (2007) also obtained similar findings in South Africa and Namibia 

respectively. The lack of resources was also an impediment to the standards of education that were 

required as they led to high teacher pupil ratio especially in government schools. The ratio was 

said to go upto 1:40 in many Zimbabwean primary schools. This was a cause for concern as it 

meant that students got less attention from the teachers as they were too many (Chireshe, 2013). 

This agreed notion that quality of education provided can be affected by the available resources 

was also tested in this research. 
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2.7 The Nexus between Disasters and Education 

Kousky (2016) in her work ‘Impacts of Natural Disasters on Children’ looks at how 

disasters affect children. She reflects on the three ways believed to be the effects of natural 

disasters on children which are children’s physical health, mental health and interrupt of children’s 

education.   Her research is on the impact that weather related disasters. She limits the scope of 

her research to natural disasters that are caused by climate change narrowing her research to 

weather-related disasters as she believed that these were more likely influenced by climate change. 

However, though this research will also look at the effects of natural disasters on children, it will 

focus only on the impact on education. The research will not be limited to weather related disasters 

but rather it focuses on the impact of Covid-19 on education, to see its effects and whether there 

was any structural violence that added to the effects of Covid-19 on education. This research also 

will be limited to children from the rural settings with a case of Epworth rural community.  

 

Closer to Kousky’s ideas, the article on Impact of Natural Disaster on Childhood Education 

Evidence from Nepal, compiled by Spring (2016) Capstone Course identified the impact of natural 

disasters on education as psychological, shifts in child labor and damage to property amoungst 

others. The Course discusses the psychological effects of disasters as hindrances to student’s 

ability to perform well in school. They attach this to diagnosed and undiagnosed posttraumatic 

stress disorder (PTSD) in the survivors of disasters. PTSD is said to last for five years or beyond 

after a disaster. Its effects are that there is normally a decrease in academic performance of affected 

students. Children between fifteen and eighteen years are reported to have the greatest and students 

from lower household wealth are said to likely be affected more.  

 



47 
 

Evidence from the Spring 2016 Capstone Course showed that in Nepal, there was a strong 

connection between disasters and education. Damage to infrastructure was the main reason for the 

interruption of schooling as there needed to be repairs done and children had to stop going to 

school.  Capital to restore the infrastructure sometimes was a problem and the delays were 

prolonged. Unlike the focus by the Capstone Course, this research’s focus will be on effects of a 

disaster that does not include infrastructure damage but rather a crisis where the environment is 

versatile and contact of persons as a great threat to the population.  

Gagare (2020) in his article; Zimbabwe: Caught Between the Pandemic and an Incapable 

State, explores the response by the Zimbabwean government after Covid-19 crisis hit the country 

and businesses were forced to closed during lockdown. The article focuses on the government’s 

plans to pay ZW$ 300 a month to a million households. The article brings out how the response 

by the government was not only inadequate, but that it was speculated to be a political move that 

tried to thwart plans protects against the government.  Gagare also points out that the Zimbabwean 

government had never cared about their citizens and hence their lack of the right response only 

proved this fact even more. However, the article does not look at the State’s response in terms of 

education. The article is quiet on whether the government had any plans or did anything to ensure 

that the education sector and especially the students would not be affected by the Covid-19 disaster. 

 

Supporting the need for good governance, Greubel, Ackerman and Winthrop (2012), in 

their article Prioritizing Education in the Face of Natural Disasters discussed how reopening of 

schools quickly after a disaster when safety returned ought to be the main concern during disaster 

relief. They argued that this would bring about a sense of normalcy to the children and lesson the 

psychological effects that affected children during disasters. They however pointed out that due to 
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poor disaster management plans by the States educational facilities were destroyed by the disasters 

and the process of recovery was slow. They attributed this to the feeble systems, infrastructure and 

insufficient funding for swift recovery of the infrastructure. Their case of the consequences of 

Hurricane Katrina showed how the first New Orleans elementary school to reopen after the storm 

only reopened three months after the disaster. Another example given of the 2010 earthquake in 

Haiti, where more schools started to reopen after three months.  

 

Like Gagare, Greubel et al also focused on natural disasters and the response by the 

governments. Greubel et al however focused more on the preparedness of the States in the face of 

natural disasters. They state that disaster preparedness is critical in reducing its impact on 

education. They also argue that most states do not seem to be prepared for the natural disasters 

hence the delays in the responses by the states and consequently the delays in recovery from the 

natural disasters, thereby causing greater impact on the communities and the children’s education. 

This research will however not focus on states preparedness but rather the impact of disasters on 

education with emphasis on Covid-19 impact on education in Zimbabwe. Also the disasters that 

Greubel et al focused on caused distraction of the infrastructure in which the children learn from, 

this research will be more focused on the system of learning that was used in the rural communities. 

As much as Covid was declared a national disaster, no infrastructural damages were done by 

Covid-19 hence the effects on the education system need to be established as either being caused 

by the disaster or as structural violence. 

2.8 Strategies Implemented to Resolve Education Challenges After a Crisis 

The cycle of structural violence then becomes a cycle that starts from the time one gets 

educated to their employment and beyond. Effective reviving and recuperation of the education 
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sector after a crisis depends largely on open trust in the government. Rebuilding of schools and 

their reopening requires that there be the involvement of communities. Policymakers will need to 

prove that their plans and choices are for the general public. UNESCO (2017) states that, the 

Education 2030 Framework for Action (FFA) can be a tool for use by countries in education crisis. 

One of the requirements for FFA is the need for policies and plans on how best crises may be 

prevented or prepared for so that the effects of the crises are minimized. The protection of schools 

during and after crises was to be prioritized in these plans. For this strategy to work, UNESCO 

ensures that states work together with humanitarian actors to achieve their goals during crises. 

 

An example of a strategy put in place for education is the UNESCO Strategic Framework; 

a development of Pillar 4 of UNESCO Arab Regional Education Support Strategy for 2016- 2021. 

This framework is also attached in the 2014-2021 UNESCO’s Global Strategy. A graphical 

representation of how these strategies interact is as shown below. 

Figure 3  
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According to OCHA (2020), in Niger were there was an education challenge before the 

pandemic, 3.6 million children were cut off from schools. However, due to the worsening of 

the situation due to Covid-19, the Global Partnership for Education (GPE) mobilized more than 

US$11 million. This money was aimed at supporting the country during planning and 

implementing of its response to Covid-19. Agence Française de Développement and UNICEF 

being the main sponsors of this fund. 

In Estonia that has over the years been investing in the development of a digital learning 

environment, including infrastructure and e-study materials, the country was able to make a quick 

switch to remote learning as soon as the Covid-19 crisis began (World Bank, 2020). This meant 

that in Estonia, schools were closed but learning was resumed by used on the digital environment.  

Zimbabwe through the Zimbabwe Education Cluster and the Ministry of Primary and 

Secondary Education (MoPSE), responded to the Covid-19 crisis by partnering with humanitarian 

organisations to ensure that the effect of Covid-19 on children would be minimized. Some of the 

organisations that worked with MoPSE included Save the Children, UNICEF, CAMFED, 

UNESCO, Plan international Zimbabwe (PIZ), FAWEZ, HOSPAZ AND Catholic Relief Services 

(CRS). Some of these organisations supported MoPSE by developing and sponsoring broadcast 

radio lessons. Some like CAMFED did follow ups to students through the phone, reminding 

students of the importance of education and studying. UNESCO and MoPSE created a digital 

platform with open educational resources (Zimbabwe Education Cluster, 2020). The programmes 

being done by MoPSE and the other stakeholders have a bias to the use of technology to provide 

education to the students from home without risking them infection. 
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2.9 Chapter Summary 

This chapter brought out the various thoughts by other writers on what the concept of 

quality education means and brought out that education was a human right hence its importance 

and the various treaties and international efforts to ensure equality and equity in education served 

as proof of this. The theory of violence by Johan Galtung was also explained brining out what 

structural violence is. Though structural violence may not be seen physically, it is felt by those that 

are being violated. This violence however can be a cause for physical or direct violence. As further 

shown by Galtung’s violence triangle, structural and cultural violence are more dormant but are 

destructive in terms of sustainable development and sustainable peace is concerned. 
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CHAPTER THREE 

3.0 RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter brings out the research methodology, design and tools used in the research. It 

will bring out the population for the research, sampling techniques used and also the sample used. 

It will also look at the possible limitations of methodology to inform the reader of the research 

methodology’s strengths. 

3.2 Research Philosophy 

Social reality can be approached in different ways and researchers will have to select 

between varieties of research philosophies/approaches. Approaches to social inquiry consist not 

only of the procedures of sampling data collection and analysis but they are based on particular 

ideas about the world and the nature of knowledge which sometimes reflect conflicting and 

competing views about social reality. Several sets of assumptions underlie social research; they 

are often referred to as positivism (quantitative) and interpretivism (qualitative) paradigms (Byram 

2001). There were conflict and tension between different schools of social sciences such as 

psychology and later sociology. Interpretivists stressed that human beings differ from material 

world and the investigation of these also differ. Qualitative research is critical to natural sciences 

model which many researchers hold separatist position and believe that world views of qualitative 

and quantitative are completely incompatible.  
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3.3 Research Approach 

This study has made use of mixed research.  It used both qualitative and quantitative 

research philosophies. This is social research so there is need to evaluate and assess the impact of 

the Covid-19 induced lockdown in Epworth rural communities using both approaches. The 

research required the researcher to be sensitive to the context of the research and immerse into the 

setting and situation. The context of participants’ lives or work affects their behaviour and 

therefore the researcher has to realize that the participants are grounded in their history and 

temporality (Haradhan 2018). The researcher had to immerse herself into the setting of Epworth 

rural community in order to get a clear understanding by observing the behaviors and lives of the 

participants so that deductions could be made on the problem at hand. The research needed to 

understand the conditions in which data was gathered, the locality, the time and history of the 

participants in Epworth rural community. Observations, questionnaires and interviews were very 

effective tools in gathering data for the research. It is also of importance to understand the culture 

of the participants in Epworth rural community in order to have the basis on which the educations 

system in Epworth rural community on how the participants value the essence of education.  

The researcher used strategies of observation, questioning and listening. The researcher 

achieved this by immersing in the real world of Epworth rural community. In this community the 

researcher interacted with some of the participants of the research and this gave the researcher the 

information that helped in answering the research questions. Various instruments of research were 

also used to achieve the desired outcomes which included document analysis, participant 

observation, questionnaires and interview guides.  

The goal of quantitative research is different from the goal of qualitative research which is 

to attain a better understanding of a situation or event. When conducting quantitative research, 
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researchers seek to describe current situations, establish relationships between variables and 

sometimes attempt to explain causal relationships between variables. In this research it is important 

for the researcher to be able to understand the factors which were affecting the education system 

in Epworth rural communities before and during the Covid-19 pandemic so that he may be able to 

deduce if the impact of the Covid-19 lockdown could have been avoided or it was never going to 

be avoided considering the results from the survey. The major goal of quantitative research is for 

the researcher to remain as objective as possible.  

The much more linear steps in quantitative research constitute the pre-established routines 

and strategies that help enhance researcher objectivity. This focus on objectivity is what enables 

the qualitative researcher to generalize findings of a research study beyond the particular situation 

(eg setting, school, participants) involved in the study. In this study the researcher used quantitative 

research methods to understand the participants of this research who are part of the education 

system in rural areas and in particular in Epworth rural communities. 

3.3.1 Qualitative Research 

Qualitative approaches are linked to the subjective nature of social reality, which provides 

insights from the perspective of participants, enabling the researcher to see things as their 

informants do and explore the insiders view (Harris, 1967). The researcher examined the 

experiences, feelings and perception of all the stakeholders involved in the education system in 

Epworth rural setting, rather than imposing a framework that might distort the ideas of the 

participants. The social world is frozen in a particular moment or situation but dynamic and 

changing. The researcher sought to observe people and listen to their accounts in order for her to 

understand the process by which participants make sense of their own behavior and rules that 
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govern their actions. Dey (1993) states that it is important to understand the environment that 

participants are in as these may affect the way they perceive what is happening to them. To achieve 

the objectives of the research, and deduce whether the Covid-19 induced lockdown was a mere 

crisis or structural violence on the education system in Epworth rural communities, there is need 

for the researcher to understand the processes that the participants go through to understand how 

the lockdown affected them. 

During the research, the researcher avoided being judgmental towards the thoughts and 

words of the participants and this was particularly important during interviews with various 

participants involved in the research. This listener becomes the learner in this situation, while the 

informant becomes the teacher who is encouraged to be reflective (Spradley 1979). In this research, 

the researcher used both qualitative and quantitative methods. Triangulation which is a process by 

which several methods (data sources, theories) was used in the study of the phenomenon. Both 

philosophies were used for practical purposes. Though of course there were some differences in 

sampling, analysis and outcomes. 

During this research, the researcher followed various steps when conducting qualitative 

research which included preparation, field site selection and access, field strategies, relations in 

the field, data gathering, and exit.  There are four aspects of preparing for the field which the 

researcher took into consideration which included learning to be flexible, preparing, defocusing, 

and being self-aware and having knowledge of herself.  Agility is a virtue when doing qualitative 

research. In qualitative research, the research did not follow clearly laid-out, preset, fixed steps. 

Rather than having a set of methods to apply or explicit hypotheses to test, the researcher selected 

various techniques based on their value in providing valuable information in specific situations.  
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At the beginning, the researcher expected little control over data and little focus. The 

researcher was able to shift directions and follow leads as needed, learnt to recognize and seize 

opportunities, and adjust quickly to fluid social situations so that he came out with the expected 

results and findings. This was mainly due to the environment at the time of the research where 

movement was restricted, schools initially closed and then opened in phases while teachers also 

went on strike. Having a set plan on when and how to access the respondents was therefore difficult 

and so the researcher used any opportunity that presented itself to the presenter to get access to the 

respondents.  

After preparation for the study, the researcher had to choose a Field Site and Gain Access 

to the selected sites in Epworth rural communities since it was impossible for the researcher to 

concentrate the study in the whole Epworth rural. Most field research occurs in a particular setting. 

In the early stages of a study, the researcher had to select a site, deal with gatekeepers, enter and 

gain access, assume a social role, adopt a level of involvement, and build rapport with all the 

intended participants which would be the stakeholders in the education system in Epworth rural 

communities who will be randomly selected. 

Once the researcher gained access to the field site, she had to apply a range of strategies 

which included negotiating, normalizing research and deciding how much to disclose, sample and 

focus, use the attitude of strangeness, notice social breakdowns, and coping with stress. The 

researcher had to negotiate and form new social relations throughout the fieldwork process. The 

researcher negotiated with members until established a stable relationship and gain more access, 

build trust, obtain information, and contain resistance or hostility. The researcher had to negotiate 

and explain what is taking place over and over again in the field.  The researcher had to decide on 

how much to reveal about herself and the research project. Disclosing your personal life, hobbies, 
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interests, and background can build trust and close relationships, but you also lose privacy and 

need to ensure that the focus remains on events in the field.   

The researcher had to use many social strategies and skills when undertaking the study to 

maintain relations in the field. With time, the researcher had to develop and modify social 

relationships. Members who are cool at first may warm up later, or they may put on a front of 

initial friendliness, and their fears and suspicions surface only later. Early in a project when not 

yet fully aware of everything about a field site, did not rush to form close relationships because 

circumstances may change, yet if you develop close friends, they can become allies who will 

defend your presence and help you gain access to the required information in the area under study. 

Fights, conflict, and disagreements can erupt in the field, or you may study groups with opposing 

positions. In such situations, the researcher will feel the pressure to take sides and may be tested 

to see whether she can be trusted. On such occasions, the researcher had to stay on the neutral side 

and walk a tightrope between opposing sides because once become aligned with one side, you will 

be cut off from access to the other side. 

After maintaining relations in the field, the researcher had to gather and Record Data. This 

section considers how to obtain good qualitative field data. Field data is the researcher experienced, 

remembered, and recorded in field notes. Various tools for collecting data were used during this 

study which included participant observation, questionnaires, interviews with the participants. At 

this stage the researcher had to be alert and sensitive to what happens in the field and to be 

disciplined about recording data. Also, the researcher had to pay close attention, watch, and listen 

carefully. There is need to use all of the senses, noticing what is seen, heard, smelled, tasted, or 

touched. The researcher should become an instrument that absorbs all sources of information. 

Observing in qualitative research is often detailed, tedious work. There is need for patience and an 
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ability to concentrate on the slow particulars of everyday life. Silverman (1993) noted, “If you go 

to the cinema to see action (car chases, hold-ups, etc.), then it is unlikely that you will find it easy 

to be a good observer.” Instead of the quick flash, motivation in qualitative research arises out of 

a deep curiosity about the details. 

During this phase, there was need to record the data. Information overload is common in 

qualitative research and stretches an individual’s ability and it does not matter on how skilled the 

person is in recording data. Most qualitative research data are in the form of notes. Full field notes 

which can contain maps, diagrams, photographs, interviews, tape recordings, videotapes, memos, 

objects from the field, notes jotted in the field, and detailed notes written away from the field. 

Writing notes is often boring, tedious work that requires self-discipline. The notes contain 

extensive descriptive detail drawn from memory. Emerson and colleagues (1995) argued that good 

field notes are as much a mind-set as an activity and remarked. The researcher had to keep the 

notes and then organize them later for reference because the researcher would use them over and 

again. Once written, notes are private and valuable, thus hey must treated with care and protect 

confidentiality. Members have the right to remain anonymous, and most researchers use 

pseudonyms (false names) in notes to ensure that even if the notes are lost, the respondents remain 

unknown to anyone else other that the researcher.  

3.3.2 Quantitative Research 

Quantitative research relies on the collection and analysis of numerical data to describe and 

explain predictor control variables and phenomena of interest (Gay, Mills and Airaslan, 2009). 

One of the underlying tenets of quantitative research is a philosophical belief that the world is 

relatively stable and uniform, such that it is possible to measure and understand it as well as make 
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broad generalizations about it. In this study we are going to get views from various stakeholders 

involved in the education system in Epworth rural communities who are going to be issued with 

questionnaires to get their views on the effects of Covid-19 lockdown in the area of study. This 

would involve all stakeholders in Epworth rural community involved in the enhancement of 

education system in the area. These stakeholders would give a general view of the rest of the 

community regardless of the sample size used in this study. 

3.4 Research Design 

A case study survey research design was used for this research.  Surveys enable data 

collection from a large number of people, allows generalizability of results to larger population. In 

most cases, it is not possible or feasible to survey the entire population, therefore, a sample of 

respondents must be selected from the population. In this particular research, the area covered by 

Epworth community is fairly large hence the need to survey.  

3.5 Population 

The population of the research was the Rural communities of Epworth. According to 

McBride (2010), the population is basically a complete group of individuals that a researcher 

intends to learn about. McMillan, (2004) describes it as the larger group, whether individuals, 

objects, of events which could also be referred to as the target population. In this study the 

population includes the parents and teachers in Epworth rural community education system who 

had children of school going age both attending lessons at various levels of education in the 

communities. These stakeholders should be in a position to contribute to this study by responding 

to the questionnaires stating the state of the education system before and during the Covid-19 

lockdown in order for the researcher to be able to deduce the effect of the Covid-19 lockdown on 
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the education system in Epworth rural community. Merthler (2018) states that from a quantitative 

perspective, conclusions drawn about the world and its phenomena cannot be considered 

meaningful unless they can be verified through direct observation and measurement. In this 

research study the researcher is going to verify the findings by testing the claim which was 

observed worldwide that Covid-19 had an effect on all aspects of livelihood globally. 

3.6 Sample and Sampling Techniques 

A simple random probability sampling for a small sample of parents in the area was used 

in this study to determine the state of the education system in Epworth rural communities before 

the Covid-19 lockdown and the effects of the lockdown considering the recently opened 

examination classes on 28 September 2020 in order to be able to find out if the effects of the 

lockdown was because of a crisis or structural violence considering the impact of the lockdown on 

school going children. For this simple random sampling, convenience was the mostly used method 

as parents were approached in the streets and at the boreholes. Some parents were selected close 

to the schools whilst they escorted children to school or came to pick them up.  Mohsin (2016) 

defines random sampling as the arranging of conditions in order that every item of the whole 

universe from the sample shall have equal chances of being selected. The research also employed 

random sampling technique. This was used when picking which parents to select especially at 

boreholes.     

Going close to the schools whilst only a few grades had resumed school was part of what 

Ames, Glenton and Lewin (2019) defined as purposive sampling. This sampling has a deliberate 

way with which some parts of the population are chosen as they serve purpose or focus in mind. 

A purposive sample is one where certain respondents are identified as able to provide significant 
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data on the research subject. Thus allows the researcher to get their in depth knowledge into an 

issue. The researcher assumed that these parents had children going to school and hence would 

have the required information for the research.  

Quantitative researchers typically base their investigations on the belief that facts and 

feelings can be separated and that the world exists as a single reality composed of facts that can be 

discovered through observation or other measurements (Franenkel, Wallet and Hyun, 2012).  In 

this study views from various stakeholders would be analysed as stated above. Though the findings 

would be based from a small sample of schools and communities the findings from this study 

would be generalized considering the numerical values obtained from the study in Epworth rural 

community. Also, the findings from this study will be based on that what the sample size chosen 

by the researcher would represent the overall thinking of the stakeholders involved in the education 

system in Epworth rural education system. Yet again, this belief operates in stark contrast with 

qualitative research that believes that individuals in essence are responsible for developing their 

own separate and unique realities of the same situation. 

3.7 Data Collection   

Case study survey research was used in this research. A survey was done from both parents 

and teachers of Epworth rural communities who were randomly selected by the researcher. The 

researcher administered questionnaires to sample of the population or in some cases an entire 

population (for example where at a school only a few teachers were available) of individuals to 

describe their attitudes, opinions, behaviors, experiences or other characteristics. This survey was 

to take the data from the sample as that likely to be the same as of the population (Creswell, 2005).  
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It is primarily a quantitative research technique in which technique to ensure more accurate 

representation of the population. No sampling technique will guarantee perfect representation but 

probability techniques improve the odds. In this study a simple random sampling was used to find 

the respondents in the various stakeholders involved in the Epworth rural education system. Survey 

research enables data collection from a large number of people, allows generalizability of results 

to large. In most cases, it is not possible or feasible to survey the entire population, therefore, a 

sample of respondents must be selected from the population. As highlighted above probability 

sampling which is simple random sampling would be used to get the respondents in Epworth rural 

communities who would be the main stakeholders in the education system in Epworth rural 

communities amongst them the teachers and the parents of students attending various learning 

institutions of school going age. 

3.8 Data Presentation and Analysis 

Data analysis is an essential part of the research process. There is need for an appropriate 

analytical procedure for a researcher to come up with meaningful findings. In analysing and 

presenting the data both quantitative and qualitative techniques were use. The gathered responses 

were analysed through the use of graphs, tables and pie charts. Face validity was also used during 

the testing of the instruments. The extent to which an instrument looks valid through the answers 

that the respondents provided, worked as the measurement for the instrument’s validity. However, 

Ghauri and Gronhaug (2005) argue that face validity cannot be quantified or tested.  

Also, frequency analysis was done where the relationship between the independent variable 

and the dependent variable can better be understood when the raw data is organized into frequency 

distribution. The first step that was taken was creating a frequency table from the data. Once 
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organized into frequency table, the data was displayed as frequency chart. In his study, data 

gleaned from parents and teachers by means of the questionnaires was organized through the 

frequency tables and bar charts in order make it meaningful. 

3.9 Validity and Reliability 

In qualitative research, reliability and validity is complex as the results are cannot be 

repeated or measured on a larger population. De Von (2007) however, states that, reappearing of 

a phenomenon throughout the different data gathering methods of the same research or from other 

research projects a certain validity. 100% validity may not be possible for qualitative research as 

opinions may change with time, and because experience by nature is subjective. Creswell 2013 

also says that interpretation and analytical process of the researcher makes the results impossible 

to quantify numerically and this makes it difficult to obtain the same results again. Similarities in 

the data may however be obtained and this may show the validity of the research. In this instance, 

the effects of structural violence or Covid-19 may be felt less after the environment normalizes 

and as such peoples view on the effects may be interfered with.  

3.10 Ethical Considerations 

During this research the researcher took into consideration some ethical issues which might 

cause mayhem during this research. Ethical concerns are at the forefront on this reactive research 

because the people that took part in the study are directly involved. The primary ethical concern is 

the privacy and confidentiality of using information that may be gathered in Epworth rural 

communities. Another larger ethical issue is that official statistics are social and political products. 

Some researchers or official agencies gather data based on implicit theories and value assumptions. 

Official measures or statistics can be the objects of political conflict and a way to push policy in 
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certain political directions. Once government agencies define a measure as official, it can influence 

public policy and lead to outcomes that would be different had an alternative but equally valid 

measure been used.  

3.11 Chapter Summary 

This chapter explained the methodology used in this research which is a mixed research 

where a survey was done in the Epworth rural communities. Epworth rural community was used 

as case for the vulnerable communities in Zimbabwe as using them all would require more 

resources. From the population of Epworth rural community, samples from parents and children 

were used to collected data through questionnaires and observations. Data was then tabulated and 

chats made and some of the data was interpreted as text and descriptions made from the 

interpretations. The researcher also considered the ethical issues so as to obtain as much 

information as was possible 
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CHAPTER FOUR 

4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION OF FINDINGS 

4.1 Introduction 

This chapter focuses on the effects of Covid-19 on education and aims at exploring whether 

the effects are the same for both rural and urban education systems. This chapter also seeks to 

show whether Covid-19 exposes any structural violence that may be in the Education System in 

Zimbabwe. While some of the violence might not be exposed, the research aims at identifying if 

there are areas where there will be structural violence in the education system especially in rural 

communities. 

4.2 Covid-19 as a crisis in Zimbabwe 

The opening of school was in phases and thus the responders were usually only those 

available with the classes that opened first while those that did not have classes might not have 

reported to school as travelling was restricted and prepared their lessons from home. A reason for 

this can be that most of the teachers do not live close to the schools as the infrastructure in these 

places is poor. The following graph shows the response rates for the survey: 
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Figure 4  

 

Response Rate Graph 

 

  

 Of the 150 questionnaires sent out, were returned. From these 150 questionnaires, 100 

were questionnaires for the parents and from these 90 were returned. From the 50 questionnaires 

for teachers, 38 were returned. During the survey, some parents refused to respond to 

questionnaires and the researcher believes that this could be because the people did not appreciate 

what research was about and may not trust strangers and are afraid their responses may be used 

against them.  This can be supported by the age groups that responded to the questionnaires. The 

mature population seemed to be reluctant to respond. Also, the education level of the respondents 

for parents’ questionnaires was limited with the majority being at secondary level. A few had 

tertiary education. This on its own can be evidence of the structural violence as most may have 

failed to continue after secondary. However, the importance of education cannot be over 

emphasized. As highlighted by UNESCO (2015), that education is important as it implies that even 
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if the state is responsible for ensuring provision of this service, all implementation. This includes 

the policies on education. 

4.3 Education in Epworth Rural Community 

Epworth Rural community has several primary and secondary schools but no tertiary 

education. This education had its problems before the Covid-19 crisis. As stated by World Bank 

(2020) education in Africa had expanded intensely over the years with the median of children 

completing primary school in Africa having increased from 27 to 67 between the years 1971 and 

2015. This increase in children also was witnessed in Zimbabwe. From the survey, the response 

by both teachers and parents is as presented below: 

 

Before Covid-19 lockdown, were you experiencing any problem in sending your children to 

school? 

Figure 5  
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From the 128 responses, 118 respondents reported that prior to Covid-19, they already had 

problems with sending their children to school. 13 respondents reported that they did not have any 

problems sending their children to school. This could likely show the structural violence that 

already existed in Epworth rural community where children fail to go to school due to the 

unavailability of resources to support their going to school. Inequality in access to resources in the 

country and access to economic resources has caused the rural communities to struggle to access 

basic services and basic commodities. Patrinos and Angrist (2018) found that learning in Africa 

was affected by the income levels in Africa. Le Nestour and Sandefur (2020) however, certify a 

steady increase in adult literacy in Africa. This could be changed by the effects of Covid-19 that 

may see the rate of literacy drop. 

 

There are various problems that the surveys brought up as those being faced by parents and 

guardians in Epworth rural community. Chakanika, Sichula, Sumbwa and Nduna (2012), state that 

Africa has been marked with a lot of progress in the education sector even with its many problems. 

They list many problems that are faced in Africa that include teachers training, unfavourable living 

and working conditions, nepotism and others. However the parents and guardians in rural areas 

experienced different problems which include difficulty in paying school fees, distances between 

school and homesteads and culture amoungst others. The problems being faced as gathered from 

the questionnaires are as below: 
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Figure 6  

 

Problems 
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us to write too so that we will not fail to get inputs”. This shows the economic situation where 

people rely a lot on donations and would not want to miss any opportunity to get these. 

58%
15%

17%

10%

Problems faced in Epworth education 
sector 

Fees

Distance

Sationery

others
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These underdevelopments may be the reasons why there are less economic activities that 

would allow for more economic opportunities for the community that will allow them to have 

financial freedom and allow for children to access education. The problem of distance from school 

not only affects the students but also affects the teachers (Chakanika et al 2012). IFAD (2001) also 

supports this view by that 32% of rural dwellers were about 22 kilometers from the nearest school 

and health care. This issue has been in existence especially for African counties for a very long 

time. These have also been realized to be evidence of structural violence as the governments has 

not put mitigating measures for most of the rural areas. The Nelson Mandela Foundation (2005) 

claim that part of the reason for the lower quality of education in rural areas was because teachers 

reached the school tired from these long distances and thus failed to handle their normal teaching 

load due to fatigue. Students are also said to lose concentration and sometimes doze off in class 

and lose out on important lessons due to the same. The researcher therefor concludes that students 

that come from such places are exposed to structural violence in that the quality of education they 

get is not the same as other students.  

 

Access to school during rainy seasons and winter was worse as some of the rural children 

did not have adequate clothing for the seasons and would fail to go to school or even fall sick and 

miss lessons. Some of the infrastructure like bridges would be difficult for the children to cross 

thereby making it impossible for children especially in primary schools to go to school. While 

children in urban areas can use other forms of transport to go to schools that are far, most attend 

such schools as their parents’ preference not because that would be the closest school. Also the 

abundance of transport makes the attendance of school by these children easier and the weather 
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does not affect them as much as those in the rural areas. This inequality speaks structural violence. 

Unequal development forces children in these inaccessible schools lose out on education.  

 

Other problems that affect students include the issues of gender, culture and religion.  For 

these, Chakanika et al (2012) attribute it to perception of the value of education by the parents. As 

indicated above that the majority of the parents and guardians that responded to the questionnaire 

have only secondary education, it is highly likely that they may not see the benefit of education to 

their children. This may then be transferred to the children who will have less interest in going to 

school. Mulkeen and Chen (2008) called this the high opportunity costs low returns issue. Mulkeen 

and Chen (2011) further highlight that rural homes are usually less equipped for children to study 

and this could be the evidence of the lack of investment on education by parents. For some of the 

parents, children may be seen as an extra pair of hands that will be more productive at the farm or 

married than in school (Harmon and Weeks, 2011). This thinking will allow parents to have their 

children married at a young age so that parents can collect on the bride price and use it for their 

survival and not worry about sending the girl-child to school. 

 

Problems associated with infrastructure at the schools were also mentioned during the 

study. Where some schools have inadequate classes and some students have to learn from under 

the trees. Schools have to have a system known as hot-seating, where students have to learn during 

different times. Some start in the morning in class and finish in the afternoon. This means at one 

point those who start in the afternoon will be outside. During rainy season these students cannot 

continue with their studies as they cannot be learning under trees while it is raining. All this points 

to the violence that students were exposed to in Epworth rural community before the Covid-19 
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pandemic was discovered. This all confirms that the education system in Epworth Rural 

community was not effective even before the Covid-19 lockdown.  

 

The response to the question; Which of the problems are imposed by the system? 

This question seemed to have a consensus as most of the respondents believed that all their 

problems were caused by the system. For those that the researcher was able to talk to while giving 

out questionnaires, the sentiments were that the government was not doing much to improve the 

way of life for the Epworth community even when they felt that they lived very close to the Central 

Business District (CBD) in the capital city of Zimbabwe. Of the 128 respondents 120 responded 

to the effect that all their problems were due to the system and only 8 did not know. It can thus be 

deduced that there has been gross structural violence in Epworth rural community as the state is 

believed to have failed to provide resources that enable equality in education. The state has the 

main responsibility to ensure that there is provision of education resources for the general 

populace. The unavailability of these resources points out to the lack of effort by the state, 

especially with the proximity of the community to the CBD of the capital city. The role of the state 

of providing the infrastructure, teachers and other resources for the children can never be taken 

away from the state. Even with help from other stakeholders like humanitarian organisations and 

individuals, the responsibility is retained by the state. On some of the questionnaires the responses 

were ‘Zanu PF’, the current ruling party and this is a sign that some community members blame 

the government for its problems. 
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4.4 How children’s education was affected by Covid-19 lockdown? 

Figure 7  

 

Affected students 

.  

Figure 6: How children’s education was affected by Covid-19 lockdown response graph. 

95% of the respondents claimed that their children were affected by the lockdown. This 

figure shows that many students were indeed affected by the Covid-19 lockdown. The enormity 

of the figure is a cause for concern as it is a large number of respondents. This may mean that a 

large group of students in the community will be affected by this lockdown even beyond the 

lockdown. This response is very worrying as there are likely to be long term effects on these 

affected children that will be difficult to reverse. As noted by UNICEF (2020) that some of the 

impacts of the crisis will live with the world even beyond the year 2020, this response seems to 

support that. If a large number of students was affected then the education sector needs attention 

in order to ensure students are not affected more in the near future and even in the long run. 
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Covid-19 lockdown saw schools being closed earlier than was planned as a way to reduce 

the spread of the virus. Students from all levels of education were affected by these closures. The 

restriction placed by the Zimbabwean government restricted any form of gathering that was likely 

to expose people to the virus.  However, Schleicher (2020) claims that students from privileged 

backgrounds, managed to continue with their lessons even outside the classrooms during 

lockdown. He states that many students from urban areas were forced to use alternative learning 

opportunities. With other schools making these alternatives a requirement for their students as 

teachers were given allowances or data to be able to have online lessons with their children, the 

rural Schools in Epworth did not have access to these. The teachers did not get any support from 

their schools to have these lessons with their children. 

 

For students from Epworth Rural community, and especially those with disadvantaged 

backgrounds. The closing of schools meant students remained ‘shut out’ of the system. Covid-19 

therefore exposed the many inadequacies and inequities of the education systems in Zimbabwe, 

especially to rural communities. The schools in Epworth community also lack resources such as 

computers and access to the internet; which are fundamental requirements for online education 

that was used to cover the gap posed by closing of schools, especially for the exam classes that 

would be expected to write the same papers at the same time as those students from more 

developed areas who continued with their studies after the lockdown. This inequality in the 

resources that are available to students in schools is also structural violence and Covid-19 exposed 

this violence more as the resources were needed more during a time when classroom lessons were 

prohibited. The effects brought about during the research point to the same issues of structural 

violence and this shows that the lockdown only exposed more the effects of structural violence. 
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To a greater extent the existing structural violence affected the students more during this crisis. No 

new effects but increased intensity of these effects. 

 

Conventional schooling was interrupted by the lockdowns all over the world. These 

lockdowns were necessary in response to COVID-19. Though it was necessary to preserve the 

lives of the citizens, its effects on education were unfavourable especially to rural communities 

and other under-privileged households.  Unlike Estonia which according to the World Bank (2020) 

was already working on a digital environment for education, Zimbabwe is yet to satisfy its 

consumers in rural areas with adequate infrastructure for conventional schooling. Though some 

sectors of the educational community continued to make efforts to ensure continuity children and 

students had to rely more on their resources for remote learning. Some resources like Internet, 

television or radio that were used are unavailable to students in some of the communities including 

Epworth rural community. Schleicher (2020) considers that not only students were affected by the 

lockdown. He states that teachers were also forced to adapt to new models of teaching that they 

may not have been trained for. One particular group of teachers that he mentions are those that 

teach marginalised groups who were trained before the use of computers were rampant. These 

groups are unlikely to have had access to digital learning resources and may not be very conversant 

of these. This means that even if they were encouraged to use online resources to continue with 

their lessons, their students would have still suffered. This therefore means the government needs 

to ensure a system where teachers are continuously trained and allow their development to match 

global trends. 
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Though not mentioned in the survey, literature review also brings out possible long term 

challenges that Covid-19 and the lockdown may cause to the education sector. Spending on 

education is expected to be compromised as public funds will likely be directed to health and social 

welfare (OECD, 2020). This may be to acquire vaccines if they become available and to shield 

those that lost their families during the crisis. This may seriously affect the education sector. It 

would be prudent if government also have schemes to support the education system in Zimbabwe. 

This can also include relief schemes like those provided by the Australian government through its 

Higher Education Relief Package. This package was launched in April 2020 providing funding to 

displaced Australians. Displacements due to the Covid-19 crisis for those who intended to improve 

their skills or retrain. The effect of this package was that it reduced the cost of taking short online 

courses, provided exemptions from loan fees for students for the period starting in May to October 

(Australian Government, 2020). Zimbabwean government on the other hand did not extend similar 

programmes to its citizens hence the impact on vulnerable population was high. The poor 

infrastructure and systems for rural schools impacted on the leaners’ chances to access digital 

leaning on TV and radio like others.  

 

The lockdown also forced many companies to go down as there was temporary closure of 

businesses. This may affect the economies of many countries. An example is the taxi and 

commuter omnibus business in Zimbabwe that was put on closure during lockdown. The move for 

lockdown was meant to limit the exposure of the general populace to the virus and this can be said 

to have been successful as the Covid-19 cases in the country were minimal compared to other 

countries like South Africa. However, this move also affected the other aspects of human security 

as economic security is also very important for the livelihoods. During data collection a certain 
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young man refused to respond to the questionnaire or be interviewed stating that “Hazvina mari 

mukati izvi, udzai hurumende itisiye tidzoke paroad” directly translated as “This has no financial 

gain, tell the government to allow us to go back on the roads”. The aggressiveness in the voice 

showed how the person really felt aggrieved by the action of the government. The absence of 

economic resources adds to the challenges currently being faced by the Epworth Rural community 

when they fail to send their children back to school because they cannot pay the required fees. 

 

Most parents did not have mitigating measure for the effects of the lockdowns From the 58 

respondents who were parents or guardians, only 4 mentioned that they allowed their children to 

go for lessons. This was against the lockdown restrictions, but these parents did it anyway. This 

could be due to ignorance on why the restrictions of lockdown were imposed or because parents 

thought the risk was worth sending their children to their tutors. Others did not do anything. It is 

also possible that some parents did not even know about the radio programmes that gave children 

time to revise their work being guided on radio. Also the infrastructure issues that affect Epworth 

rural communities where there is no electricity may have added to the issues that made access to 

other forms of education through internet, radio and television difficult for those students based in 

the rural areas. 

4.5 The Response 

 

The study brought out that the government should bring about more development to 

Epworth rural community. The government being the custody of the Constitution should ensure 

that it is followed through. The Constitution of Zimbabwe states that children have the right to 

quality education. In order to ascertain that this happens, the government should ensure firstly that 
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the schools are available and that they have adequate resources for all basic education. Ensuring 

that this and the teachers are available will reduce the structural violence in Epworth rural 

community. The next step then is to mitigate the effects of the lockdown, following examples of 

other countries could be a good start. Though most responses were the need for the government to 

improve the schools and give children supplies like masks and the sanitizers, the research also 

brought about the lack of trust that the population has with the state. One old lady claimed that 

“hurumende ine basa nazvo here, vana vavo vachidzidza mhiri?”. Translated as “does the 

government care, when their children learn overseas” this shows that the communities feel they 

are not important to the government and do not trust that the government will see to their plight. 

 

The Canada Emergency Student Benefit was put in place to mitigate the effects by 

providing financial support to post-secondary students and recent high school graduates who are 

unable to find work due to COVID-19 over the summer months (Trudeau, 2020), Canada Ministry 

of Education (2020) states that this fund benefits even with scholarship funding extensions for 

students and postdoctoral researchers.  This ensures that minimum effects will be long term as 

there is a mitigation of the financial issues that students will be affected with. The Italian 

government also equipped schools with distance learning digital platforms and tools. The teachers 

are also trained on the use of this technology to ensure its effectiveness (Republic of Italy, 2020). 

To add to this, the government also was to provide safety equipment and cleaning material needed 

in the education sector for the next academic year. 

 

The government of Zimbabwe can also take a leaf from New Zealand government that had 

Support packages for tertiary students to help students continue their studies after the crisis 
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(Ministry of Education, 2020). Since tertiary institutions were also affected and some are doing 

online lessons, this is likely going to still affect the students from rural communities who might 

have difficulties accessing the internet. The government should consider providing universities 

with equipment to the schools and students to allow for this. This is particularly important with 

the reports of possibilities of a second wave of Covid-19. 

 

Last but not least, the government should start focusing more on technology and take a leaf 

from Estonia. With diseases like Ebola, Covid-19 and others that have infested Africa over the 

years, digital learning should be a priority of the Zimbabwean government. This must be put in 

place and should allow student from all walks of life to be able to access education resources from 

anywhere without much difficulty and should be affordable.   

4.6 Chapter Summary  

The chapter brings out the findings of the study, with many of the indicators showing that 

education I rural Epworth was affected by Covid-19 but most of the effects could have been 

avoided had the issues of structural violence been dealt with before the pandemic. Most of the 

violence that the students have been exposed to because of the inequalities are the same issues that 

denied the same of possible access to the mitigation measures that were provided for covid-19 that 

included the broadcast education platforms that were sponsored by both the government and other 

humanitarian organisations. 
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CHAPTER FIVE 

5.0 SUMMARY, CONCLUSIONS, RECOMMENDATIONS AND AREAS FOR 

FURTHER RESEARCH 

5.1 Introduction 

This chapter concludes the research giving the summary of the research, conclusions from 

the survey, recommendations and also brings out gaps for further research. The conclusions of the 

research are based on the study through the survey and also through literature review. Other areas 

outside the research objective were left for future research. 

5.2 Summary 

The effectiveness of education in vulnerable populations in Zimbabwe leaves a lot to be 

desired as shown by this research. Students from rural communities are exposed to a lot of violence 

that is imbedded in the poor development in their communities and the socio-economic status of 

their communities. This causes many students to get education in these communities that are less 

than the quality that is required. Since education is a human right, the status for vulnerable 

communities for education especially primary education that is the base for other levels of 

education, not only affects these students but sustainable development of these communities and 

the country at large as these students are at some point the youth and adults expected to produce 

policies that bring about development and peace. 

Indeed Covid-19 has impacted the education system in vulnerable communities but to a 

larger extent, the structural violence that these communities are exposed to by the systems caused 

this impact. The number of people who were actually tested positive in this area a not know and 
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no deaths from this area attributed to Covi-19 by the time of this research. However, existing 

inequalities in the education system like unavailability of computers, televisions and radios for 

children to continue with their studies were the effects and these all point back to the socio-

economic disparities in the urban and rural communities in Zimbabwe and not necessarily Covid-

19. The disparities however were exposed by Covi-19 lockdown that saw other students benefiting 

from these while Epworth Rural Community students did not. 

Mitigating the effects of Covid-19 on education to vulnerable communities may be difficult 

as students were already called back to school without any special mitigation measures having 

being put place for these children. The long-term mitigation however is the prioritizing of 

vulnerable societies when the government decides on development. While resurfacing of already 

existing infrastructure is good, looking at those underdeveloped areas will ensure that future crises 

will not affect these rural communities as they did when there was less development. 

The research was about the impact of Covid-19 on education in rural communities and a 

case of Epworth rural communities was used to see what impact the virus might have caused 

especially looking at the lockdown imposed by the government to reduce the exposure of the 

general populace to the virus. The structural violence that these vulnerable communities are 

exposed to was seen as the main cause for the impact of the virus on these children where education 

is concerned. Though there could be more effects as the virus continued to affect the communities, 

at the time of research the common effects would be denial of access to broadcasting education 

and online lessons of rural based children when schools were closed while those were adequate 

infrastructure was available continued to learn. 
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5.3 Conclusions 

The aim of this study was to explore the possibility of Covid-19 exposing structural 

violence in the Education sector in rural communities in Zimbabwe. Epworth rural community 

was used as a case study for this research. Covid-19 impacted the livelihoods of many people 

globally. Zimbabwe was not spared from the effects of Covid-19. Though the first wave did not 

record many deaths in Zimbabwe, many people’s livelihoods were affected by the lockdown. The 

effects of this lockdown exposed a lot of structural violence in the education system in Zimbabwe.   

The first objective, which aimed at assessing the effectiveness of the education system in 

Epworth rural communities before the lockdown showed that rural communities in Zimbabwe are 

underdeveloped and this has impacted negatively on the education system in these areas. Even 

before the lockdown children and teachers were being affected by things such as infrastructure, 

distance between schools and homesteads and other resources that ensure that adequate education 

is provided. This objective clearly exposed the violence that children and teachers are exposed to 

because of this underdevelopment. This research supports Winter et al (2012) that structural 

violence can be in many forms including inequality in terms of access to resources. Before 

lockdown the students still did not have adequate infrastructure and had to sometimes learn under 

trees and were affected by the weather like rain and cold seasons. Inadequate infrastructure like 

classes, offices, accommodation for the staff and bridges also affected the students amongst others.  

The second objective that aimed at examining the degree of impact of the Covid-19 

lockdown on the education system in Epworth rural communities also brought out that Covid-19 

did in fact impact the education system but not as much as the already existing structural violence.  

The greatest impact was that Covid-19 caused the lockdown that in turn had schools closed and so 

children from Epworth rural communities lost time to learn. In this instance rural based students 
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suffered more violence as they failed to access resources like the internet, television and radio 

because of poor infrastructure in areas they reside in brought the injustice to these students as their 

fellow students access a lot of information that they did not have access to. During the 6 months 

break other students from school with better facilities and infrastructure, their fellow students 

resumed lessons online and even through radio and television but those rom Epworth without 

access to this infrastructure were left behind in their schoolwork. 

In a bid to examine the state’s role in the structural violence on children’s education, the 

study brought out that the state is sorely responsible for ensuring that equality exists in terms of 

provision of education as mandated by the Constitution of Zimbabwe. It therefore means the 

structural violence that Epworth communities are facing is due to the state’s failure to do its duty, 

that is; provision of adequate resources for education. Also, the right to education is a right for all 

children that the state must support by having adequate schools and building of adequate 

infrastructure at the rural schools. The state gets school fees through government schools which is 

paid by the pupils and this should fund development especially in less developed areas. There is 

no platform for equality if the schools do not even have basic infrastructure like classrooms. 

Teachers who go to these rural schools should have incentives like accommodation closer to the 

schools so that they may also be able to provide the adequate lessons and not be tired from the 

long walks that some have to walk to the schools. 

5.4 Recommendations 

The researcher recommends that: 
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 The government should prioritize the education sector in its budget; to ensure that all 

schools are developed and that they are modernized to suit the requirements of the schools. 

A digital learning environment should be developed and made accessible to all at low costs. 

 Schools should partner with parents and humanitarian organisations for development of the 

schools in order to keep upto date with modern technology  

 Communities or parents are recommended to make donations in cash and kind or the 

development of their schools.  

5.5 Future Research Areas 

The researcher suggests further research on the following areas: 

a. Impact of Covid-19 on the livelihoods of Epworth rural community, focusing on economic 

security.  

b. Possible long term effects of Covid-19 lockdown on education in Epworth. 

5.6 Chapter Summary 

Chapter five brought out the finding of the research which are that the education sector has 

been affected by a lot of structural violence especially in rural areas even before the Covid-19 

pandemic. The coming of the pandemic saw the perpetuation of this violence through other means 

and this affected the leaners. The study also shows that the role of the state in this structural 

violence cannot be ignored and needed to be fixed. Future studies can be done to find out other 

possible effects of the pandemic and how the virus may have affected the community’s economic 

security 



85 
 

References 

Acemoglu, D. and Dell, M. (2010). Productivity Differences Between and Within Countries. 

American Economic Journal: Macroeconomics. Volume 2;1,169-88. 

Adams, D. (1993). Defining educational quality. Improving Educational Quality Project 

Publication #1: Biennial Report. Arlington. VA: Institute for International Research. 

Adams, D. (1993). Defining Educational Quality, Arlington, VA: Institute for International 

Research and University of Pittsburgh, USAID, Improving Educational Quality Project. 

http://pdf.usaid.gov/pdf_docs/Pnaca245.pdf. 

African Union Commission (2015). Agenda 2063, The Africa We Want, ISBN: 978-92-95104-23-

5. 

Ames, H., Glenton, C. and Lewin, S. (2019). Purposive sampling in a qualitative evidence 

synthesis: a worked example from a synthesis on parental perceptions of vaccination 

communication. BMC Med Res Methodol 19, 26. 

Ankomah, Y., Koomson, J., Bosu, R., Oduro, G. (2005). A Review of the Concept of Quality in 

Education: Perspectives from Ghana 

http://www.edqual.org/publications/browse?category=Working%20Papers 

Assistant Professor Milašinović, S. (PhD) and Assistant Professor Želimir Kešetović, (PhD) (n.d), 

Crisis and Crisis Management – A Contribution to a Conceptual & Terminological 

Delimitation, Belgrade University, Belgrade. 

Australian Government (2014). ‘Higher Education’, Budget 2014–15, 13 May 2014.   

Bhardwaj, A. (2016). Importance of Education in Human Life: a Holistic Approach. International 

Journal of Science and Consciousness. 2(2), 23-28. 

http://www.edqual.org/publications/browse?category=Working%20Papers
https://archive.budget.gov.au/2014-15/glossy/Budget_Glossy_education_web.pdf


86 
 

Byram, M. (2008). From Foreign Language Education to Education for Intercultural Citizenship. 

Essays and Reflection. Clevedon. Multilingual Matters. 

Campbell, C. (2020). Educational equity in Canada: The case of Ontario’s strategies and actions 

to advance excellence and equity for students. School Leadership and Management. 1–20 

Chakaninka, W.W., Sichula, N.K., Sumbwa, P.I. and Nduna, M. (2016). The challenges of rural 

education in Africa. 

Chireshe, R. (2011). Special needs education in-service teacher trainees' views on inclusive 

education in Zimbabwe. Journal of Social Sciences 27(3). 

Chireshe, R. (2013). The state of inclusive education in Zimbabwe: Bachelor of Education (Special 

Needs Education) students’ perceptions. College of Education, South Africa. 

Christie, D. J., Wagner, R. V., & Winter, D. A. (Eds.). (2001). Peace, Conflict, and Violence: 

Peace Psychology for the 21st Century. Englewood Cliffs, New Jersey: Prentice-Hall.  

Creswell, J. W. (2005). Educational research: Planning, conducting, and evaluating quantitative 

and qualitative research. Upper Saddle River, New Jersey: Pearson Education, Inc. 

Dewey, J. (1916). Democracy and Education. An introduction to the philosophy of education 

(1966 edn.). New York: Free Press.  

Dey, I. (1993). Qualitative Data Analysis: A User Friendly Guide for Social Science, London: 

Routledge. http://dx.doi.org/10.4324/9780203412497. 

Educational Planning (IIEP) of the United Nations Educational, Scientific and Cultural 

http://dx.doi.org/10.4324/9780203412497


87 
 

FactsMaps. (2018). PISA Worldwide Ranking - Average Score of Math, Science and Reading. 

FactsMaps (blog), 19 February 2018. http://factsmaps.com/pisa-worldwide-ranking-

average-score-of-math-science-reading/. Education for rural people in Africa. 

Food and Agriculture Organisation of the United Nations (FAO) (2017).  

https://www.mdgmonitor.org/ 

International Institute for 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research in 

education. New York: McGraw-Hill. 

Friedman, M. (1955). The role of government in education. New Brunswick. N.J: Rutgers 

University Press. 

Galtung, J. (1999). Cultural Violence. Journal of Peace Research. 27 (3), 291-305 

Gerbner, G. (2002). Against the mainstream: The selected works of George Gerbner. New York, 

NY: Peter Lang. 

Global Facility for Disaster Reduction and Recovery (2019). Bringing resilience to scale, Global 

Facility for Disaster Reduction and Recovery. Washington, D.C., USA. 

Glaser, B. G., & Strauss, A. L. (1967). The Discovery of Grounded Theory: Strategies for 

Qualitative Research. Aldine, Chicago, IL. 

Global Campaign for Education (2018), Global Report, Global Campaign for Education 

GoZim (2018). Towards an Upper-Middle Income Economy By 2030: New Dispensation Core 

Values. Washington, DC. 

http://factsmaps.com/pisa-worldwide-ranking-average-score-of-math-science-reading/
http://factsmaps.com/pisa-worldwide-ranking-average-score-of-math-science-reading/
https://www.mdgmonitor.org/


88 
 

Gukurume, S. and Oosterom, M. (2020) The Impact of Covid-19 Lockdown on Zimbabwe’s 

Informal Economy. Institute of Development Studies. 

Haradhan, M., (2018), Qualitative Research Methodology in Social Sciences and Related Subjects, 

Chittagong, Bangladesh. 

Harmon, H.L. & Weeks, S.G., (2011), Rural Education: Overview; International Context, State 

University.com: Education Encyclopedia.  

Habler, B., Nicolai, S., McBurnie, C., Jordan, K., Wilson, S., & Kreimeia, A. (2020). EdTech and 

COVID-19 response, Background Paper No. 3, Education Commission. 

https://doi.org/10.5281/zenodo.3983877. 

Hughes, C. (2017), Prejudice and Education: The Challenge for Future Generations. Oxford: 

Routledge. 

International Fund for Agricultural Development (2001). Rural Poverty: The challenge of rural 

poverty. Oxford: IFAD. 

Irish Government (2006). Literacy drops as schools fail the students. Irish Independent. Viewed 

at www.unison.ie/irishindependant/index.php3?.issue_id_13707 accessed on 22/08/20  

Johan Galtung (1969). ‘Violence, Peace, Peace Research’ Journal of Peace Research at 167. 6.3. 

Kanyongo, G.Y. (2005). Zimbabwe's public education system reforms: Successes and challenges, 

International Education Journal 6(1):65-74. 

Kousky, C. (2016). Impacts of natural disasters on children. The future of children. Volume 26, 

No. 1.  

Makwerere, D. and Dube, D. (2019), Parental/Guardian subsidization of extra tuition and the 

marginalization of the poor in Zimbabwe: Social exclusion in Education Sector in 

https://doi.org/10.5281/zenodo.3983877


89 
 

Zimbabwe, In book: Advances in Educational Marketing, Administration, and Leadership 

(pp.383-402). 

Mapako, and Mareva (2013). The concept of free primary school education in Zimbabwe: Myth or 

Reality". Education Research International. 1 (1): 135–147. 

Mcbride, A.B. (2010). Toward a roadmap for interdisciplinary academic career success. Research 

and theory for nursing practice 24(1):74-86. 

Merther, C.A. (2018). Introduction to Educational Research, Arizona, Sage Publications. 

Mohsin, A. (2016). A Manual for Selecting Sampling Techniques in Research, University of 

Karachi, Iqra. 

Motala, S. (2001). Quality and indicators of quality in South African education: A Critical 

appraisal. International Journal of Educational Development, 21, 61-78. 

https://doi.org/10.1016/S0738-0593(00)00014-6 

Mpofu, J., Sefotho, M.M., and Maree, J.G. (2017). Psychological Well-being of Adolescents with 

Physical Disabilities in Zimbabwean Inclusive Community Settings: An exploratory study, 

https://ajod.org/index.php/ajod/rt/printerFriendly/325/727 

Mulkeen, A. (2010). Teachers in Anglophone Africa: Issues in teacher supply, training, and 

management. Washington, DC, World Bank.  

Mulkeen, A.; Chen, D. (eds.). (2008) Teachers for rural schools: Experiences in Lesotho, Malawi, 

Mozambique, Tanzania, and Uganda (Washington, DC, World Bank).  

Mulkeen, A.; Higgins, C. (2009). Multigrade Teaching in Sub-Saharan Africa: Lessons from 

Uganda, Senegal, and the Gambia, World Bank working paper, 173. 

Murphy, M. (2005). The History and Philosophy of Education: Voices of Educational Pioneers. 

New York, NY: Pearson. 



90 
 

Newsday (2020). Zimbabwe Records First Covid-19 Case, Harare, Zimbabwe. 

Nova Scotia Teachers’ Union (2019). Mcneil Government Needs to Fully Implement Inclusive 

Education Reforms. https://nstu.ca/the-nstu/communications/the-media-room/news-

releases?c=mcneil-government-needs-to-fully-implement-inclusive-education-reforms. 

NS Department of Education and Early Childhood Development (2020), Equity and support for 

students. https://www.ednet.ns.ca/equity-support-students. 

Pipho, C. (2000). The sting of high-stakes testing and accountability. Phi Delta Kappan, 81(9), 

645-646. 

Reddy, W.M. (2009). Historical Research on the Self and Emotions 

https://doi.org/10.1177/1754073909338306. 

Roser, M., Nagdy, M., & Ritchie, H. (2018). Terrorism, https://ourworldindata.org/terrorism. 

Sallis, E. (1996). Total quality management in education, London: Kogan Page. 

Schultz, T. (1961). Investment in Human Capital, American Economic Review, 51: 1-17. 

Shizha, E., and. Kariwo, M.T. (2011). Education and Development in Zimbabwe: A Social, 

Political and Economic Analysis, Canada Sense Publishers Rotterdam / Boston 

Trudea (2020). Prime Minister Outlines Canada’s COVID-19 Response, Ottawa, Ontario. 

United Nations (2020). COVID-19 Response, 

https://www.un.org/sustainabledevelopment/education/ 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2000). Dakar 

Framework for Action: Education for All, Meeting Our Collective Commitments, World 

Forum on Education, Dakar, Senegal, 26-28 April 2000, UNESCO, Paris. 

https://nstu.ca/the-nstu/communications/the-media-room/news-releases?c=mcneil-government-needs-to-fully-implement-inclusive-education-reforms
https://nstu.ca/the-nstu/communications/the-media-room/news-releases?c=mcneil-government-needs-to-fully-implement-inclusive-education-reforms
https://www.ednet.ns.ca/equity-support-students
https://journals.sagepub.com/doi/10.1177/1754073909338306
https://doi.org/10.1177%2F1754073909338306
https://ourworldindata.org/terrorism
https://www.un.org/sustainabledevelopment/education/


91 
 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2005). Education 

for All. Global Monitoring Report: The Quality Imperative, EFA  Global Monitoring 

Report, Paris: UNESCO.    

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2005). EFA Global 

Monitoring Report Education for All, The Quality Imperative. UNESCO Publishers, New York.  

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2006). Education 

For all monitoring report: Literacy for life. Paris: UNESCO.  

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2015). Incheon 

Declaration and Framework for Action for the implementation of Sustainable Development 

Goal 4,  

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2016). A policy 

review: Building digital citizenship in Asia and the Pacific through safe, effective and 

responsible use of ICT, Bangkok: UNESCO Bangkok 

Office. https://unesdoc.unesco.org/ark:/48223/pf0000246813. 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2017). A guide for 

ensuring inclusion and equity in education. Paris: UNESCO. 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2017). Preventing 

Violent Extremism Through Education: A Guide for Policy-Makers. Paris: 

UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000247764. 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2018). Preventing 

Violent Extremism Through Education: Effective Activities and Impact. Policy brief. Paris: 

UNESCO. https://unesdoc.unesco.org/ark:/48223/pf0000266105. 

https://unesdoc.unesco.org/ark:/48223/pf0000246813
https://unesdoc.unesco.org/ark:/48223/pf0000247764
https://unesdoc.unesco.org/ark:/48223/pf0000266105


92 
 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2020). COVID-19 

Education Response Education Sector Issue Notes: Conflict-affected, displaced and 

vulnerable populations. https://unesdoc.unesco.org/ark:/48223/pf0000373330 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2020). Education: 

From disruption to recovery. https://en.unesco.org/covid19/educationresponse 

United Nations Children's Fund (UNICEF) (2005). Against great odds, Zimbabweans keep their 

children in school. Viewed 15/08/20 from: www.unicef.org  

United Nations Children's Fund (UNICEF) (2018).  All You Want to Know About Corporal 

Punishment, New Delhi: UNICEF. 

United Nations Children's Fund (UNICEF) and Ministry of Health and Child Welfare (2006). 

Zimbabwe. World fit for children. Harare: Mid-Decade Progress Report 2002-2006.  

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2009). EFA global 

Monitoring Report. Overcoming inequality: Why governance matters, Paris, UNESCO. 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2014). EFA Global 

Monitoring Report 2013/14. Teaching and learning: Achieving quality for all, Paris, 

UNESCO. 

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2015). Teacher 

Policy Development Guide, Paris, UNESCO. 

United Nations Educational, Scientific and Cultural Organization (UNESCO).  (2015). EFA 

Global Monitoring Report. Education for All 2000–2015: Achievements and challenges 

(Paris, UNESCO) 

https://unesdoc.unesco.org/ark:/48223/pf0000373330
https://en.unesco.org/covid19/educationresponse


93 
 

United Nations Office for the Coordination of Humanitarian Affairs (OCHA). 

(2020). Zimbabwe Education Cluster: Humanitarian Response & COVID-19 

Sitrep. https://reliefweb.int/report/zimbabwe/zimbabwe-education-cluster-

humanitarian-response-covid-19-sitrep-7-9-july-2020  

Wagner, E., & Warren, H. (2020). Save Our Education: Protect every child’s right to learn in the 

COVID-19 response and recovery. Save The Children. 

https://resourcecentre.savethechildren.net/node/17871/pdf/save_our_education_0.pdf 

Wagner, R. V., & Winter, D. A. (Eds.). (2001). Peace, Conflict, and Violence: Peace Psychology 

for the 21st Century, Englewood Cliffs, A special paper by the Zimbabwe Human Rights 

NGO Forum 9 23 Development (Oxford, U.K.: Encyclopedia of Life Support Systems 

(EOLSS), 2001).  

Weigert, K.M. (2008). Structural Violence, In book: Encyclopedia of Violence, Peace, & Conflict 

(pp.2004-2011), Loyola University Chicago. 

Welch, F. (1970). Education in production. Journal of Political Economy. 70: 35-59. 

World Health Organisation (2002). Disasters & Emergencies Definitions: Training Package, 

Panafrican Emergency Training Centre, Addis Ababa. 

Wiley Online Library. (2020). Zimbabwe: Coronavirus Lockdown, Africa Research Bulletin: 

Political, Social and Cultural Series. https://doi.org/10.1111/j.1467-825X.2020.09363.x 

Winter (2012). Violence and Visibility, New Political Science 34:2 (2012), pp. 168-192.  

World Bank, (2018). World Development Report 2018: Learning to Realize Education’s Promise. 

https://www.worldbank.org/en/publication/wdr2018. 

World Bank (2020). World Development Report 2020: Trading for Development in the Age of 

Global Value Chains. Washington, DC: World Bank. 

https://resourcecentre.savethechildren.net/node/17871/pdf/save_our_education_0.pdf
https://doi.org/10.1111/j.1467-825X.2020.09363.x
https://www.worldbank.org/en/publication/wdr2018


94 
 

Zimbabwe Broadcasting Corporation (2020). President Mnangagwa Declares Covid-19 a 

National Disaster, Harare, Zimbabwe. 

Zvobgo, R.J. (1996). Transforming education: The Zimbabwean experience. Harare: College 

Press. 

 

  



95 
 

APPENDIX 1 

PARENTS’ QUESTIONAIRE 

Dear Parent/ Guardian 

My name is Cynthia Mandikiyana, a student at Bindura University of Science and Education 

(BUSE), gathering information on the impact of the Covid-19 lockdown in Epworth rural 

communities. You are requested to contribute to the study by completing this questionnaire. There 

is no need to identify yourself on this questionnaire. Your answers will be presented as grouped 

data and used for academic purposes only. Show your answer by a tick   or writing on 

the spaces provided.  

Q1. What is your gender? Male                     Female                    

Q2. Show your age group in years 20-25           26-30         31-40          41-50         Above 50  

Q3. How long have you been staying in this 

community……………………………………….?0-5yrs      6-10yrs      11+years 

Q4. Indicate your highest level of education: None           Primary            Secondary           

 Tertiary              

Q5. Write your profession……………………………………………………………………… 

Q6. Do you have a child who goes to school? Yes           No             

Q6b. If yes, before the Covid-19 lockdown were you experiencing any difficulties in sending your 

child to school? ……………………………………………………………………………… 

Q7.  What were the challenges? ………………………………………………………………..  
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………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

Q8.  Since schools are now opened for exam classes and other classes are to be opened very 

soon, are you able to send your child back to school considering the impact of the Covid-19 

lockdown……………………………………………………………………………………………

Q9. If no, what challenges are you likely to face? ……………………………………………. 

……………………………………………………………………………………………………. 

Q10. Were your children’s education affected by the Covid-19 lockdown? Yes         No          

Q10b. If no what measures have you put in place to ensure that your child is not 

affected?……………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………. 

Q11. What do you think the government should do to improve the education system in this 

community considering the impact of the Covid-19 

lockdown?…………………………………………………………………………………………

………………………………………………………………………………………………………

…………………………………………………………………………………………………… 

Q12. Write any other information which you think should be considered in this 

study………………………………………………………………………………………………

………………………………………………………………………………………………………

………………………………………………………………………………………………………

……………………………………………………………………………………………………. 
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Thank you for your participation. 
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APPENDIX 2 

TEACHERS’ QUESTIONAIRE 

Dear Teacher 

I am Cynthia Mandikiyana, a student at Bindura University of science and Education (BUSE). 

I am currently doing my Masters in Peace and Governance and I am gathering information on 

the impact of the Covid-19 lockdown in Epworth rural communities. You are requested to 

contribute to the study by completing this questionnaire. There is no need to identify yourself 

on this questionnaire. Your answers will be presented as grouped data and used for academic 

purposes only. Show your answer by a tick   or writing on the spaces provided. 

Q1. What is your gender? Male                     Female                    

Q2. Show your age group in years 20-25           26-30         31-40          41-50         Above 

50  

Q3. How long have you been teaching in this community?0-5yrs         5-10yrs         10yrs+ 

Q4. Indicate your highest level of education: None           Primary            Secondary           

 Tertiary              

Q5. What level do you teach? ……………………………………………………………… 

Q6. Do you have a child who goes to school? Yes           No             

Q6b. If yes, before the Covid-19 lockdown were you experiencing any difficulties with 

children in school? 

………….…….………………………………………………………………………………… 

 c 
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…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

Q7.  As  teacher, what challenges do you think children in your school normally 

face?……………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………… 

Q8. Which of these problems do you think are imposed on them by the 

system?.........................................................................................................................................

......................................................................................................................................................

......................................................................................................................................................

...................................................................................................................................................... 

Q9. Were your pupils’ education affected by the Covid-19 lockdown? Yes         No          

Q9b. If no what measures have you put in place to ensure that your pupils are not 

affected?………………………………………………………………………………………...

………………………………………………………………………………………………….

…………………………………………………………………………………………………..

………………………………………………………………………………………………….. 

Q9c. If yes, how were the children affected? 

…………………………………………………………………………………………………. 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 
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Q10. What do you think the government should do to improve the education system in this 

community considering the impact of the Covid-19 lockdown? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

Q11. Write any other information which you think should be considered in this 

study……………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………. 

Thank you for your participation. 

 

 


